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Introduction

The NCE 2025 assessment measures candidates’ proficiency in four primary linguistic
competencies: reading, writing, grammar and usage of Urdu, and translation.

The weighting of these competencies is as follows:

Reading: 25%

Writing: 25%

Grammar and use of Urdu: 40%

Translation: 10%

Key Messages
1. Read broadly.
Candidates are encouraged to read extensively to enhance their Urdu vocabulary.

2. Pay attention to keywords.
It is important for candidates to clearly understand the key terms in each question,
so they can fully satisfy the task’s requirements.

3. Language accuracy matters.

As language is central to the exam and accounts for the majority of marks,
candidates must ensure consistent use of tense, correct spelling, and proper
punctuation.

4. Grammar challenges.

Common issues observed among candidates include:

® Conjugating verbs across different tenses

e Distinguishing between nouns and adjectives

e Differentiating transitive vs. intransitive verbs

e Using active vs. passive voice

® Ensuring subject-verb agreement, predicate agreement,
and agreement with non-adjectives

5. Reading comprehension:

Candidates generally perform well on literal comprehension questions.Many struggle
with higher-order comprehension tasks, such as making inferences, giving personal
responses, or explaining word meanings in context.

6. Writing:
Grammar, spelling, and punctuation remain areas of concern. Weaker candidates
especially have difficulty with the functional and extended writing task.

Time management is crucial:

Candidates should allocate enough time to complete their essay.

For narrative essays, candidates should develop a clear storyline, use a variety of
sentence structures, and employ rich vocabulary to keep the reader engaged.

For descriptive essays, accurate and appropriate vocabulary is key to

creating a vivid atmosphere.



7.Translation:
Most candidates manage to identify suitable vocabulary. However, many struggle
with applying grammatical rules correctly in translation

Overall, most candidates performed well on the basic and intermediate tasks. They
made good use of grammar, spelling, and punctuation, wrote strong, well-structured
pieces, and handled the higher-order comprehension questions thoroughly.

However, many candidates continue to struggle with the appropriate use of
common vocabulary. This was especially evident in the extended reading section (for
example, in Question 8 (ltems 8, 9, and 10), where performance was often
unsatisfactory.

Question 8 — items 9 and 10 were new to the students. Some attempted them
correctly, but others found them difficult. As a result, some candidates left the
guestions blank, while others misinterpreted them.

In writing, students generally produced better narrative essays than descriptive ones.
Their descriptive essays sometimes drifted into storytelling, and many did not
demonstrate the vocabulary range or depth needed for high-quality descriptive
writing. The strongest candidates, by contrast, used mostly accurate language and
included some complex sentences to convey their ideas.

For functional writing, the top-performing students demonstrated a solid grasp of
content, which enabled them to respond very well when working with the points
provided.

In translation tasks, most candidates did reasonably well, but spelling and grammar
errors were common. Some also resorted to transliteration (writing Urdu words in
Roman script) when translating short paragraphs (notably in Question 9B)



Question 1 & Question 2

The given Urdu paper consists of multiple MCQ-type questions designed to assess
students’ understanding of grammar, vocabulary, sentence structure and contextual
usage of words. Each question requires the learner to encircle the correct answer,
indicating that the test focuses on recognition and application rather than long-form
writing.

Understanding of Possessive Pronouns
Overall, the paper evaluates the following key language skills: understanding of

possessive pronouns 3Ll pewd
Several questions check whether students can correctly identify and apply the
appropriate possessive pronoun suchas Ipe - s ua‘ - édﬂ

These questions test if the student can match the correct pronoun with
nouns according to gender, number and sentence context.

Correct Use of Prepositions and Connective Words.
Some items assess the students’ ability to use prepositions or connective

words correctly, for example S S - p- - - el - S
These ensure that learners understand how words connect logically within a
sentence.

Contextual Vocabulary Understanding

Many questions contain sentences where students must choose the word that
logically completes the meaning. Examples include identifying adverbs, conjunctions,
and quantity words such as C2 - .4-75 >

This tests whether students can interpret the context and choose the most suitable
option.

Sentence Completion and logical flow

Several items require the student to think about what word would make the
sentence meaningful for example :

what did someone ask a question? What action will people perform? Where is
something happening ?

These examine comprehension as well as ability to predict logical

sentence patterns.

Gender and Number Agreement ( a0 - J=>lg Coge - )S.J..n )

Students also face questions assessing correct agreement between: pronouns, verbs,
adjectives. This ensures they understand grammatical consistency.

Real life language Application

Many sentences are set in daily life scenarios : visiting someone, asking a price,
weather description instructions or advice. This reflects practical use of Urdu and not
just textbook definitions.



Cognitive Skills Being Assessed
The paper focuses on the following skills:
Recognition : Identifying correct grammar forms

Application : using words correctly in context
Comprehension: understanding meaning of sentences
Critical Thinking: selecting the most logical option among distractors.

Behaviour and Emotions:
Several questions relate to the emotional or behavioural context, requiring words
that describe how people feel or act.

Completing Expressions:

Many questions seem to involve completing well-known expressions or proverbs,
reflecting common sayings in Urdu. Words that represent social or cultural norms,
like respect, love, or manners are likely involved.

The Urdu MCQ paper is well structured and effectively evaluates a wide range of
language competencies in lower secondary learners. It tests grammar, vocabulary,
comprehension and practical usage through short, clear, context based questions.
The questions encourage students to reflect on human emotions, behaviours and
situations, requiring them to choose words that align with the context. This type of
assessment helps teachers identify areas where students may need reinforcement -

particularly in pronoun usage, sentence structure and context based word selection.

Candidates worked well especially Questions based on Postpositions, Personal
pronouns and Quantifiers.

Candidates had problems with questions testing the correct form of the verb,
identifying the appropriate adverb and spelling exercise..

Comments on Specific Questions

Question 1

Iltem 1

This question checked the student's understanding of the correct post position in
Urdu grammar especially for possessive words that change depending on the gender
and number of the noun.

This question was well attempted. & oe A8 A (§ wedyd

Iltem 2
This question tested correct pronoun usage sl in a future tense question. A
subject pronoun should match the future tense verb Z §T

Students are being tested with the subject verb agreement and identification who
the sentence is addressing.

Candidates were able to use the appropriate pronoun. pd



Item 3

This item tested verb agreement with the object dyu'u in Urdu. The object was
ol & which was feminine but the construction kS JW>  was an idiom in
Urdu and did not change according to gender. Most of the candidates failed to give
the correct answer as they put emphasison ol (&

Iltem 4

This sentence tested the students understanding of quantifiers . Choosing the
correct quantifying word that fits the noun and sentence context.

Candidates were able to give the correct answer C«2  since theword 3L  was
a hint noun.

Iltem 5

This item assessed the candidate’s understanding of possessive pronouns in Urdu.
Students had to decide which possessive form correctly fits with the noun and the
context of the sentence. The learner had to understand gender relevance, pronoun
agreement and subject object relationship.

Candidates were able to give the correct answer. glw £ e

Iltem 6

This question evaluated the student's understanding of Urdu Verb tenses. The
student had to interpret the sentence context and choose the correct tense that
completes the meaning naturally.

Most of the candidates attempted this item correctly. i 0335

Iltem 7
This item tested correct usage of post positions Yl L_ﬁp

Students must determine which o= L_ﬂf" in Urdu fits grammatically and
understand of noun post position agreement. This item was successfully attempted
by most candidates.

Item 8
This item evaluated the students’ understanding of Urdu verb tenses, especially the

past tense.
o8 e Gyt S S A e
Many students could not give the correct answer.

ltem 9

This item assessed the students’ ability to choose the correct connective word that
links two clauses logically.

This question was successfully attempted.



Iltem 10

This item assessed the students understanding of question words in Urdu.
Candidates had to choose the interrogative that makes sense when asking about the
cost of an item. Most candidates were able to give the correct answer.

C WS cwd § 63
Item 11

This item was about choosing the correct relative pronoun Candidates had to
provide the word that correctly referred to a singular masculine

noun to form a descriptive clause. - £ & by Iae 09 & Ly 9 55 o=
This item was successfully attempted.

Iltem 12
This item tested the candidates’ understanding of subject pronouns and
sentence structure.

A vast majority students could not give the correct answer which was (e

Iltem 13

This is a grammar based item assessing specifically singular to plural conversion in
Urdu. Candidates required the ability to identify the underlined word and ability to
convert the word correctly in plural form.

Most candidates gave the correct answer. 2Ny

Iltem 14
This item was based on gender conversion. It tested the students ability to
transform adjectives or nouns to proper gender.

Most candidates attempted this item correctly.  (§)J)o
Item 15

It item assessed the knowledge of antonymes.
Many candidates left this item unattempted but some gave good answers like

ddumdy - 03) pf - ylashae - de Il - e LS8



Question 2

Iltem 1
This item tested the understanding of correct Urdu verb usage. This item proved to
be very easy as most candidates obtained good answer which was

Iltem 2

This item tested the vocabulary related to professions and emergency response. It
required the understanding of whom to call when there's an accident that is w2
This item was attempted successfully by the candidates.

Item 3

This item assessed candidates’ knowledge of appropriate reference tools.The correct
answer <& evaluated candidates’ understanding that a dictionary is the proper
resource for finding the meanings of difficult words.

Many students wrongly answered this item.

Item 4

This item tested the skill in recognising the correct Urdu verbs related to urgency or
lateness.

Most students tackled this item correctly.

-9 G - e 2 A S JgSwl gl
Item 5
This item checked the practical understanding of everyday life objects. This item

seemed quite problematic for the candidates as many of them gave the wrong
answer.



Question No 3 — Basic Reading Comprehension

Question 3 assessed reading comprehension at a basic level, in particular the
ability to locate explicitly stated information.

Part A consisted of an advertisement seeking a maid to care for Mrs Shabnam’s
daughter every Friday and Saturday. On the whole, candidates fared very well, with
most candidates showing that the basic reading skill of literal understanding had
been acquired. It has to be noted that no credit could be given to those who
resorted to indiscriminate lifting as this task required brief and accurate answers.

Part B dealt with the celebration of World Book Day, organised by the Ministry

of Education. Most candidates attempted this question, and a large number
succeeded in identifying the correct answer. However, a number of responses were
incomplete and some candidates failed to include all required details. Others relied
heavily on copying full sentences directly from the passage , containing excess of
information.

While most items were generally well answered by candidates, the following

items were less well done:

Item 1
< b L U
'I. -
f:-u s
Item 3

T b lbr ' Ly O Y

S E b oL Gl AL et £

Candidates are reminded of the importance of answering with precision and
avoiding indiscriminate lifting.

Item 4

¢ Uiy § s e " .y ‘..
N YA

LW OR FELE el el

Item 5



Question 4 — Word Formation

In this question, candidates were assessed on word formation in context. A short
passage was set, with the words needing transformation given in brackets. The kind
of exercise is a standard technique in language learning. It tests vocabulary,
knowledge of word-formation, grammar, and contextual understanding that is
whether the student can pick a correct word (or correct form of a word) that fits the
sentence and meaning. In such tasks, students with stronger vocabulary and
stronger grasp of context or word-formation rules can supply correct, often more
elevated or appropriate words. Weaker or less prepared students may leave the
blanks unattempted because they do not know what fits the context.This question
was successfully attempted by many candidates, but less able candidates faced
difficulty when attempting items 1 and 4.

Iltem 1
Some students added the correct suffix 43l or 4l IS while others

made mistakes and wrote UL@S It was remarkable to see some candidates using
words like

g.a.’i.s.“.bl.b o€ u.’is [ u.’is

Item 2

The transformation of the noun eala3 into (sewdad was an easy task. Most of the
candidates managed to get the correct answer.

Iltem 3
Most of the candidates gave the expected answer (&9 , butit was noted
that some wrote Ogw9d as well.

Iltem 4
Candidates were required to transform the adjective ﬁUb into the noun

Jk!
A significant number of candidates even wrote 8 ywlas

A few students wrote words like oypld - Coppls - |pplb

Item 5
Most of the candidates converted the noun 331 to the plural-oblique form that

is 35 03533 correctly.

10



Question 5 — Error Hunt

This question assesses whether candidates can correct grammatical mistakes such as
errors in plurals, articles, personal pronouns, verb tense, and verb-subject
agreement. The candidates were required to correct the underlined mistakes.

This question was satisfactorily done by most candidates. It was encouraging to see
that candidates managed to identify most of the mistakes and correct

them.

Nevertheless, it was noted that items 3 and 5 posed difficulties to a number of
candidates in this task.

ltem 1
The plural form of the noun V493 was required here which was was
well-attempted by most of the candidates.

Iltem 2
For item 2, which was mostly well done ,the candidates were expected to correct the

spelling mistake and write ~ JL el properly. Candidates, generally had no
difficulty in this item.

Item 3
This item tested subject—verb agreement. Candidates could not recognise that the
paragraph was in the past tense, and that they needed to maintain tense consistency

throughout. e refers to more than one friend so the verb must be in the plural
form.

o

w9l
instead of ¢ candidates wrote &
Item 4

This item assessed knowledge of transitive verbs, and most candidates understood
that transitive verbs require a direct object. For example:

-doly Sl i 5o o GBS O b

However, many candidates failed to give the correct answer because they focussed
only on the subject (s~ and overlooked the direct object.

11



Question 6-Cloze Text

This question is a higher-order task that evaluates the students’ ability to depend on
context and choose the most suitable word to fill in the gaps. To answer it correctly,
candidates must have a strong command of both receptive and productive
vocabulary. This year, the passage was set on a rainy day.

Part A is a closed-cloze text in which the words are provided and candidates must
choose the appropriate word to fill each gap.

Part B is an open-cloze text, requiring candidates to use the context and draw on
their linguistic knowledge to make an educated guess about what word should fill
each gap.Many candidates found this task challenging. Item 2, in particular, was
wrongly answered by many candidates.

Words which distorted the meaning of sentences or inappropriate to the sentence
structure were penalised. It was noted that some students took words from (Part A)
of Question 6. and filled in the blanks for Question 6 (Part B), which resulted in loss
of marks.

Candidates are reminded that it is important to use the correct spelling and
grammatical form when filling the gaps and they should offer only one answer.

Iltem 1
Most candidates offered a suitable answer. A number of options were accepted
provided they conveyed meaning such as

o - cslax - Ay

Iltem 5
Most candidates offered a plausible answer to this item.

2055 - Vg - Uge - el - e -y -

12



Question 7 — Functional Writing

Question 7 is the functional-writing task, asking candidates to produce a short
transactional text (50 - 60 words). In this task, they are judged on correct grammar,
spelling, and punctuation (G/S/P), as well as their awareness of the audience and
purpose. They should not over-elaborate but simply address the required points
clearly. Many candidates did very well, showing strong command of Urdu and
functional-writing skills.

In this task, candidates were asked to write a short note to a friend, inviting him/her
to his/her birthday party. The purpose and situation were very straightforward for
most candidates. A successful answer had to clearly mention: when and where the
party would be held, what time it would start, who was invited, and what activities
were planned.

In this year’s task, successful candidates addressed all required prompts. Their
strongest responses demonstrated a clear awareness of audience and purpose, with
each point comprehensively covered.They displayed accurate grammar, spelling,
punctuation, and syntax, complemented by appropriately chosen vocabulary. Their
writing was well-organised, coherent and logically structured.

In contrast, less successful candidates showed little awareness of audience or
purpose. Many omitted most prompts or mentioned them only superficially. Their
writing revealed weak linguistic competence limited vocabulary, frequent
grammatical or spelling errors, and poor sentence structure which resulted in
disjointed, unclear responses.

The sample scripts illustrate the full spectrum of performance observed this year.

They provide educators with concrete examples of the standards expected by
examiners, and of common shortcomings when those standards are not met.

13



Example 1

:UL‘VM»DLS,

BN VNPT WA ey Ty N G P,
Z.Kb.g/:Ll{oLgu:(}f("-ujfxuud“}LJLKJJ[{Z/)IF
e Pre i@ el S LS iy
_€ U B ulg S Ul & < bonr Sl

2

ey Ll

Z.//obi

This is an excellent piece of writing that addresses all the required points. The use of
vocabulary is especially commendable . words like

o Fre ELE ot Al o Gl

have been used effectively by the candidate, elevating the quality of the
language.

14



Example 2

¢ 2z L
_»42;r/;ﬁ&lﬁffundfyl!al&%qﬁ
fxw%ﬁJv/ﬁV@’fﬁu:_UﬂgWJﬂﬁél M

:,;;,L/L.»,u&g_uﬁq;féuf‘é/?’wzuntglgt/
LT E sy U e E Lk n )
CC”.%(tTﬂ/ﬂﬁ_ixur,{énéu,i%@t;d/@y:Jl/;"
_ES

Y-

a1k

This response deserves a very high score. It attends to every prompt, demonstrates
precise grammar, spelling, punctuation, and displays a clear awareness of the
audience and purpose. It shows that even a simple, straightforward answer when
well-crafted can earn top marks.

Example 3

c(v’c/»'/g
;‘Li/ﬂj’gﬂﬁ‘aU'}J_To/ﬁb/d/.‘f‘apjhuy;J/Lf,‘i’

S L ym g LS g g d i s o
Ev il Bep 6 lTUr 2.0 LT unbip b et F 077 U
_b’naﬁt"’ul"’;-wuizjﬂ'z'ﬁfﬁiéﬁ‘u{

W

Jl}' oy Lil?

This response demonstrated an awareness of audience and purpose. However, it
included occasional slips, and one key point was omitted Factors that prevent this
script from reaching the top band.

15



Example 4

‘J”ijlﬂ,
ctnd 2 &I F§ o Fes um s IS ST
MR APEPE ) WA N G P PRI Y.

This writing is relevant and shows some attempt to address the required points, but
there are significant linguistic weaknesses throughout. The work contains and these
numerous grammatical errors;especially incorrect verb conjugations problems
seriously impair its quality. As a result, this piece can only deserve low marks and
would remain in Band 3.

Example 5

b Gl

tTML’T?L’Tui'-‘Lw.JTVd/.‘ xS Ul S s
Bring a bowl for excess cake - J% Ut U ,}_ujuffd/& uy);-t!'ﬁ
-cc-u;f/&“'ﬁ(@%/’f

This writing shows no real sense of audience. It suffers from multiple linguistic
weaknesses and disjointed expression. There are numerous grammatical mistakes,
and the lack of cohesion makes the text difficult to follow. Consequently, this work
can only receive a very low score and would remain in Band 4.

Example 6

¢ L.Jl/,,

et d Ul e T e s S

3

wd Seoel S

It is evident from this writing that it is irrelevant and meaningless. The candidate has
merely copied the bullet points. This piece of writing cannot earn any marks and
would therefore remain in Band 5.

16



Question 8 - Extended Reading Comprehension

The purpose of this question is to measure candidates’comprehension of a
substantial Urdu passage through a structured reading-comprehension task. The
items evaluated literal understanding, inferential reasoning, vocabulary usage in
context, character analysis, and overall appreciation of the text including recognition
of stylistic devices and author’s purpose. Performance on this task provides insight
into the examinee’s reading skills, interpretive ability, and sensitivity to language-use
and textual nuance.

This year’s story focussed on two siblings, Raj and his younger sister Rani, who face
hardship after the death of their parents. Raj sacrificed much to support Rani — their
deep mutual love and solidarity helped them navigate to life’s struggles. Ultimately,
Raj achieved academic success, but he was torn by the prospect of leaving Rani
behind to study abroad.

Candidates are reminded of the following:

e Lifting is acceptable if the question does not ask candidates to answer in their own
words, but must not contain excess information.

e Excess information in an otherwise correct answer is not given credit.

e Grammatical and spelling mistakes are not penalized if evidence of understanding
is clearly shown.

Items 8, 9 and 10 were found challenging by a number of candidates.

Item 8
?lﬂ?gaﬁﬁgadbg_éb

Correct answer was
KL B SN T Rles S

Some incorrect answers included the promise that Salma Chachi made to Raj
and many candidates were confused by this.

_JJ'{J?K&UU:JJ}?)"/;;J@’JMJ
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Item 9

%;.JL;MK_.;TuﬁGJgiu,/l;/J;‘gwféu,wi&guyd@

el - ()

A ()

Most candidates struggled to understand the new set of questions. Rather than
responding as required, many described what they thought might happen to them at

the end of the story or simply left the question unanswered.

Item 10

E M el e d LSO e € U S5 e

______________ = ¢z O
............... e (P
_______________ vi (M

For Item 10, candidates were required to locate a word, phrase, or clause from the
text that clarifies the meaning of a given word. This proved difficult even for many
low-ability candidates. While some found the correct answer, others were unable to
identify it.Instead, they wrote meanings based on their own understanding, offered
the opposite meaning, or translated the word into English. These errors suggest the

task was unfamiliar and poorly understood by those candidates.

18



Question 9-Translation

Part A of this question assessed candidates’ ability to translate familiar English words
into Urdu, while Part B required them to translate a short paragraph from English
into Urdu.

Part A

The overall performance was satisfactory. Many candidates demonstrated strong
translation skills. However, a few lacked adequate translation ability or simply
omitted this part.

Among the most successfully completed items were:

f:-:«;/_cu’:/lé- ?T
A few candidates wrote

L’j ff For To Sleep

(t: For Banana

Many students confused the word “but” with “because,” and consequently
mistranslated the word into Urdu.

“But” was translated as

e

Educators should note that spelling mistakes in this item are penalised. Therefore,
Educators are encouraged to emphasise correct spelling when conducting translation
exercises at school. Ensuring spelling accuracy is essential for clarity and fairness in
evaluation.

Part B

On the whole, Part B did not present much difficulty for most candidates, as words
such as “market,” “mother,” “vegetables,” “fruits,” and “home” were easily
recognised. However, some grammatical and spelling mistakes were common when
translating the paragraph. A significant number of candidates resorted to
transliteration of certain words ; writing them in Urdu script phonetically because
they could not recall or form their proper Urdu translations. This practice should be
discouraged, since transliteration, like grammar and spelling errors, is penalised in
this exercise.

19



Some common mistakes were :

Some Candidates ommited "different " and translated only things.
Object verb agreement : We bought vegetables and fruits was translated as

Uk S U LA
wut U S A
Ut Lat S Ul
st S Uk L L “

We returned home after three hours.
Many candidates confused the phrase “after three hours” with “at three hours,”
and mistranslated it.

LIS L

It is essential that students be trained to apply grammatical rules correctly when
translating, and that they pay careful attention to the precise spelling of every word.

It should be made clear to students that translation of each and every word is
required, and that transliteration is unacceptable.

Educators should formally remind students of these expectations at the outset of
any translation assignment, and reinforce them consistently throughout the course.

By ensuring adherence to correct grammatical structure, accurate spelling, and

faithful translation (rather than transliteration), the quality and reliability of students’
work will be significantly enhanced, promoting linguistic accuracy.

20



Question 10 - EXTENDED WRITING

Question 10 assessed writing at an extended level.Candidates were expected to
produce a composition of approximately 150 words, choosing between one of two
given titles: a narrative or a descriptive topic.

To assist candidates in preparing for this task, the following guidelines are
strongly recommended:

® Candidates should carefully identify and attend to the key words in the essay
titles, in order to produce writing that is fully relevant to the prescribed subject
matter.

® Adherence to the word-limit is important; candidates should aim for roughly
150 words and should review their work at the end to ensure compliance.

® The use of accurate and varied vocabulary is strongly encouraged, to
demonstrate lexical range.

® Candidates are expected to be precise in grammar, spelling, and punctuation.
Writing should be logically organised and coherent, with clear sequencing of
ideas.

It was truly encouraging to see the wide variety of imaginative writing that
candidates produced in their essays. Some scripts stood out for their excellent
command of the Urdu language: richly expressive, with skilful use of idioms and
proverbs that added depth and colour to the compositions. These beautiful
expressions testify to the candidates’ linguistic sensitivity and creative potential.

21



Descriptive Essay
Describe a scene at the seaside on a pleasant day.

Essay 1

cf,Jd‘Zf/r/G{JaL/-Lf/oJC'lﬂ/ﬂU}C%/ﬂ:r/'@jr’af
el FE AU SE T L T B Ll
LGB e ol S

e E 2SS Fom S E Py
Ud LA S el 55§ i § e e ) &S
L SE A v et bl
& s

AT afeeg el d U ot QL o2 uF
Unzé& e BEAULS S et L urd e v
Wi gl € e e U S G L L S
_"‘gggﬂ/gc‘agtﬂcﬂ/d’r}dK/M"I‘LL’%'/J)

The candidate demonstrates excellent command of language, imagery, and structure.
The essay succeeds in painting a clear, evocative picture of the seaside; the sensory
detail is effectively conveyed, and the personal reflections at the end provide a
coherent sense of closure. The essay’s strengths especially in vocabulary breadth,
descriptive power, structural coherence, and grammatical control justify its
classification as a Band 1 performance .
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Essay 2

com cibo & w2 T M e en Ul - e FU BT
u@/)‘ui‘;félé%/)lg/,caJ-é‘&/ff)’“/Jw&ﬂ,m;a
L"’.J'!TJU;’JU};{'A'&%//J’KUﬁ&gﬂm{-égzvvﬁf
Wb B e s & st G TS S S
&€ culn

$iF (B renZ e U S S ) e
A2 w@, S Ul % § e uj/m $is Bl er e
Lﬁ/)l:;y":ﬂ.ébaj/(t:;Lw//é}{m/w@f:-la?g)la
_é+Jmﬁ/;wé“*;/MJz/51é‘L1Jf(4;4/;a_éap/“”

LSS S e S T e o
W 176 $is e b LU e S st &t 4 6
o

The candidate demonstrates strong command of descriptive writing. The response
successfully transports the reader to the seaside scene, allowing them to visualise,
hear, smell, taste, and emotionally sense the environment and mood. The
combination of vivid detail, broad and precise vocabulary, stylistic ambition,
consistent tone, and clear structure makes this a powerful, effective piece of
writing.Overall this response meets the criteria typically associated with a Band 1
performance in descriptive writing, especially in terms of atmosphere, sensory
engagement, structure, and language proficiency.
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Essay 3

e Lo A L Ui o) Ui Bl 7 2B o K el X
S FLlec S Bl g Nl bmy
CEPBerH ol a el § n b

e B e g U o UE U
e B L gl e E ek :_M/f/;
L‘?g%ﬂ‘ﬁd?d‘zf»d/JégU?u?-?%t)ﬂ/”éfvA’
&S

o;/fglw’/.XEJ)JJHMVQ_Z@J:{:-ZQH@%
U e prlns Qs S § Ut s wizd -y s U
Sl b AT AT L et §
Sbevprt Spri G henf w- Lt
et of ol e i L5 G ot 0T 2 Utk
TS (T

Although the essay maintains relevance to the prompt and shows decent
paragraphing and structure, the number of grammatical slips and awkward phrasing
prevent it from reaching the highest standard. These weaknesses detract sufficiently
from the overall fluency and polish. As such, the essay aligns with a Band 2
performance. The content keeps the reader’s interest, but the execution falls short

of top-band quality.

24



Essay 4 )
A O AT e Ui B e SUT B G s

WA e B S S B e BB e ik
kAW EAF AL Ubnns w0
& uns

ﬂd@dﬁ;{d’b-iéj:;/wjmkacef:h-/u‘b@ﬁ@T
e g A rlitids _af L e
iwtunu‘uk:.uﬁ-zfzgjvéulu"f(«é;cc-u}fdt&
S oS s Lomsn I un b I ik

ur”f‘»;/.é‘ufﬁﬁ)dgf/mwuﬁdyuﬁ&gwoﬂ
S o 8T Den  Lugm cmelgiYep &L
DL€ (Db L T ol o e L AL UL
aé:u,a/(f:(:-LT/zEL&gd/d?”é‘Ll L{ié,_ﬁLu:)}/
G Ll S L

Given the divergence from the task (narrative-heavy rather than descriptive),
combined with linguistic weaknesses (vagueness, repetition, simple sentences,
spelling/syntax errors) and insufficient descriptive detail, the essay does not meet
the standards expected of a strong descriptive response. While the content remains
relevant, these flaws significantly hinder the effectiveness of the piece. Accordingly,
the essay aligns with a Band 3 in descriptive writing. The narrative approach and
limited descriptive technique prevent it from achieving a higher rating, even though

the response demonstrates some organisational effort and basic coherence.
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Essay 5
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Given the combination of being under-developed, weak organisation and
progression, frequent language errors, and limited expressive or descriptive detail,
this essay fails to meet the criteria for a strong, well-developed response. While
there is some attempt to respond, the execution is too weak to deserve a high band.
Overall, the essay fits a Band 4 ; reflecting that the candidate has made a minimal
attempt, but without sufficient development, clarity, or control to raise it higher.

Essay 6
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The essay contains very little relevant content: the material provided is minimal and
lacks sufficient development of ideas. Important elements are missing.The essay
relies mostly on simple sentences.The errors in word choice or formation further

make some parts unclear.There are many serious errors. Consequently, the essay
corresponds to Band 5.
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Essay 7
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The candidate attempted the essay, but failed to comply with the task requirements.
As the response contains no real description ,only a narrative of events, it does not
meet the criteria for a descriptive essay. The writing is therefore graded as a Band 6.
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Narrative Essay

Write a story that contains this sentence :(S)he was very happy when
(S)he saw his/her best friend running towards him/her.

Essay 1
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On the basis of content richness, structural coherence, language quality, stylistic
maturity, and overall narrative effectiveness, this essay satisfies the criteria for a
Band 1 narrative essay. The combination of complex, well-developed content,
expressive and precise language, and engaging storytelling qualifies it as an
outstanding example of narrative writing under standard rubrics.This assessment
aligns with marking schemes that define a Band 1 narrative essay.
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The essay demonstrates noticeable strengths: relevant storyline, expressive
vocabulary, and some sense of narrative attempt. However, the frequency of
mechanical errors (punctuation, spelling, tense misuse), combined with structural
weaknesses and limited sentence variety, significantly reduces its effectiveness.As a
result, despite its merits, the response cannot be awarded a Band 1. It falls short of
top-level writing because the technical and coherence issues and overall quality.
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Essay 3
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Given the combination of limited detail and development, frequent language and
errors, simple and imprecise vocabulary, and weak sentence structure, this essay
cannot be considered a strong or even fully competent narrative. It falls under Band
3.The candidate responds to the task and demonstrates some ability, but the
execution is too flawed and under developed for a higher band.

Essay 4
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Overall, although the essay meets the basic requirement of relevance to the prompt,
the combination of weak vocabulary, frequent grammatical and mistakes, and a lack
of structural significantly reduces its effectiveness. The weaknesses in language
control and clarity are especially serious, undermining comprehension and reader
engagement.

Essay 5
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Given the combination of frequent serious errors, basic sentence structure, sketchy
and disjointed narrative, and weak vocabulary; despite the presence of a storyline,
this essay does not meet the standard expected narrative writing. Its poor readability,
lack of coherence, and limited expressive resources place it toward the lower end of
the evaluation scale.

Essay 6
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This submission cannot be awarded any credit as a valid narrative essay. It does not
meet the basic standards of the writing task as there is no original content, no
narrative development, and no evidence of the candidate’s own writing ability.
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Recommendations

Based on the overall performance of candidates, the following recommendations are
proposed:

1. Strengthening Language Foundations

Educators should reinforce basic grammar, sentence structure, and vocabulary in all
three subjects. A strong foundation is essential for accurate comprehension and
expression.

2. Focus on Cloze Texts (Closed and Open)

Students should be given regular practice in both closed and open cloze exercises.
Emphasis should be placed on understanding context, grammar, and appropriate
word choice.

3. Development of Vocabulary

Students should be encouraged to build a rich vocabulary in Urdu through reading,
word lists and classroom activities.Vocabulary development will improve both
comprehension and writing skills.

4. Effective Use of Dictionaries
Learners should be trained to use dictionaries efficiently to find meanings, correct
spellings, and proper usage of words, especially in Urdu.

5. Improvement in Writing Skills

Students should practise writing coherent and well-structured responses. Focus
should be placed on correct grammar, clarity of ideas, and appropriate use of
language in Urdu.

6. Addressing Common Linguistic Errors

Frequent errors such as incorrect verb forms, misuse of vocabulary, and poor
sentence construction should be identified and corrected through targeted exercises
and feedback.

7. Enhancing Reading and Comprehension Skills
Educators should expose students to a variety of texts in Urdu to improve
comprehension, interpretation, and inference skills.

8. Promotion of Language Usage in Class
Students should be encouraged to communicate in Urdu during lessons to build
confidence and fluency.

9. Regular Practice and Continuous Assessment

Frequent assessments, classwork, and homework should be used to monitor
students’ progress and provide constructive feedback.
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10. Remedial Support for Weak Students
Additional support classes should be organised for students facing difficulties to help
them improve their performance.

11. Examination Skills and Techniques

Students should be trained to read instructions carefully, manage their time
effectively, and review their answers to avoid careless mistakes
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