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Key Messages
* A majority of candidates demonstrated satisfactory control of basic vocabulary and

fundamental grammatical structures.

» Greater emphasis is required on accurate application of grammatical rules, particularly
in areas involving transformation of sentence structures and agreement.

« Candidates are encouraged to read instructions carefully and ensure that they fully
understand the grammatical terminology used in the questions.

* Regular exposure to structured reading activities is essential to develop higher-order
comprehension skills such as inference and contextual interpretation.

* In extended responses, candidates should prioritise grammatical accuracy, clarity of
expression and logical coherence.

» Educators are advised to reinforce systematic grammar practice and encourage active

language use rather than reliance on memorisation.

General Comments

The 2025 NCE Arabic Assessment aimed to evaluate candidates’ proficiency across core
linguistic domains, including grammar, vocabulary, reading comprehension, writing and
language usage. Overall performance indicates that many candidates possess a
foundational understanding of basic language structures and everyday vocabulary.

Performance was generally stronger in tasks requiring recognition or selection of correct
answers than in tasks requiring transformation, restructuring or independent production.
This suggests that while receptive skills are developing steadily, productive grammatical
control remains inconsistent for a significant number of candidates.

In reading comprehension, candidates performed more confidently when retrieving explicit
information. However, tasks requiring interpretation, inference or contextual
understanding proved more demanding.

With regard to grammar, candidates showed reasonable familiarity with isolated rules but
encountered difficulty when required to apply them within structured transformations. This
indicates a need for deeper conceptual understanding rather than procedural familiarity.

Performance in writing revealed a clear distinction between candidates with sustained
grammatical control and those who struggle with agreement, tense consistency and
syntactic accuracy. Stronger candidates demonstrated coherence and appropriate
vocabulary use, whereas weaker responses reflected limited structural control.

Overall, the 2025 session reflects gradual improvement in foundational skills, though
continued emphasis on grammatical precision and structured language practice remains
essential



Comments on Specific Questions
Question 1 — Basic Grammar

Question 1 assessed candidates’ understanding of fundamental grammatical structures in
Arabic. The question consisted of nine multiple-choice items followed by six open-ended
items. The areas tested included personal pronouns, prepositions, demonstrative
pronouns, verb tense recognition, conjunctions, relative pronouns, predicate agreement,
interrogative particles, declension of nouns, plural formation, transformation of verbal
sentences into nominal sentences, forming the comparative (Ju=&ll ~ul), future tense
formation, the use of J\S and its grammatical effect, and negation in verbal sentences.

Overall, performance was satisfactory in the multiple-choice section, where many
candidates demonstrated sound recognition skills. However, the open-ended section
revealed weaknesses in grammatical transformation, sentence structure control, and
application of rules rather than recognition of them.

Item 1 — Personal Pronoun (Dual Agreement)

This item assessed candidates’ understanding of dual pronoun agreement. The sentence
required the correct pronoun referring to two masculine subjects (J:\e 5 % 3). Agood number
of candidates correctly selected W. However, weaker candidates selected plural forms
such as a, indicating confusion between dual and plural agreement.

Educators are advised to reinforce the distinction between singular, dual, and plural forms
through structured comparison tables and regular oral drills. Emphasis should be placed
on identifying the number of subjects before selecting pronouns. Classroom activities such
as substitution drills (» — W — ) and sentence transformation exercises can help
learners internalise agreement patterns. Educators are encouraged to dedicate specific
lessons to dual forms, as these are often neglected in practice but frequently examined.

Item 2 — Prepositions (Ja) <iga)
This item tested knowledge of appropriate preposition use in context (sl e (d<l). Most
candidates answered correctly. A minority confused common prepositions such as 4 and

S,

It is recommended that prepositions be taught contextually rather than in isolation. Visual
aid (placing objects on, in, under tables) can reinforce meaning. Sentence-building
exercises and short dialogue practice help learners associate verbs and nouns with
correct prepositions. Regular gap-fill exercises focussing on frequently wrongly used
prepositions (u«/ A=/ ) are strongly recommended.

Item 3 — Demonstrative Pronoun (54! awl)

This item assessed the correct feminine singular demonstrative (»2). Many candidates
performed well. Some, however, selected dual form (otw/o\w), indicating uncertainty
regarding gender agreement.



Educators should systematically teach demonstratives according to gender and number
using charts and matching exercises. Classroom object identification activities (— 45 o2a
S 1aa) can reinforce agreement. Repetition and contrastive exercises between /o /13
odla / olaa are essential to avoid confusion.

Item 4 — Past Tense Recognition

Candidates were required to identify the correct past tense form (J:iu). Most candidates
performed well. A few selected present tense form (Jiiw), demonstrating confusion in
tense recognition.

Tense markers and context clues (=W ¢ s 3) should be emphasised in class.
Timelines and contrast exercises between past and present forms should be practised
regularly. Students should be trained to underline time indicators in sentences before
choosing verb forms.

Item 5 — Conjunction Usage

This item tested understanding of conjunction meaning in context. Most candidates
correctly selected ~81. Some mistook it for conditional (1) or purpose particles ().
Conjunctions need to be taught through sentence contrast activities. Learners should
practise identifying relationships between clauses (contrast, cause, condition). Short
paragraph completion exercises can strengthen understanding of connectors in context.

Item 6 — Relative Pronoun

This item assessed correct selection of a relative pronoun agreeing with a masculine
singular noun (). Performance was generally satisfactory, though some candidates
chose plural forms unnecessarily ().

Agreement rules in relative pronouns need to be emphasised and clarity is required on
how grammatical number differs from semantic number. Structured sentence-completion
tasks and error-correction exercises are effective in consolidating this concept.

Item 7 — Predicate Agreement (Sound Masculine Plural)

This item required correct predicate agreement with a masculine plural subject ( <3l
Usxia<). While many candidates answered correctly, weaker candidates confused
masculine and feminine plural endings (&lagisw).

It is advisable that sound masculine and feminine plural patterns using comparative
charts are reinforced. Regular agreement drills (subject + predicate matching) and oral
practice can improve accuracy. Exercises focussing specifically on plural endings (<! /05)
should be incorporated frequently.



Item 8 — Interrogative Particles
Candidates were required to select the correct interrogative particle (c«). Most candidates
answered correctly. Confusion occurred between 13w and o-.

Interrogative particles in communicative activities need to be practised further. Role-play
questioning exercises and WH-question transformation tasks can help learners distinguish
between persons (c«) and things (13).

Item 9 — Case decelnsion (U cisa 2y jall)

This item assessed candidates’ understanding of case declension, specifically the genitive
case (uso><l) after a preposition. In the sentence:

Candidates were required to select the correctly declined form @s, as nouns following a
preposition must take the genitive case.

While a good number of candidates selected the correct answer, a noticeable proportion
chose incorrect forms such as:

e (s (nominative),

e (sl (accusative),

« or plural forms like &l s«Y! without considering grammatical agreement.
These responses indicate that some candidates rely on recognition of vocabulary rather
than grammatical analysis of sentence structure.

The rule that all nouns following prepositions (Usl! <a52) must be in the genitive case
(Lso>=) needs to be reiterated in classrooms. Rather than teaching case endings
theoretically. Educators are encouraged to adopt a pattern-based approach:
e provide structured drills where students underline the preposition and identify the
grammatical case of the following noun.
e use colour coding (e.g., prepositions in blue, majrr nouns in green) to visually
reinforce the relationship.
e practise transformation exercises:
o Awpudl N5 cas
o <l ey
o Caall b Gula

Candidates are also advised to read the full sentence carefully and identify grammatical
triggers (such as = «le « <« <)) before selecting an answer. Regular parsing (</_=))
exercises at sentence level will significantly improve accuracy.



Open-Ended Section
Performance in this section revealed greater difficulty, particularly in grammatical
transformation tasks.

Item 10 — Forming the Plural

Candidates were required to form the plural of (2l :4als), Performance was mixed. Some
candidates incorrectly produced collective nouns (z<) or wrongly transformed the word
((Osials),

Candidates are advised to categorise plural patterns (sound feminine, sound masculine,
broken plurals) and practise them regularly. Word grouping and plural formation drills are
highly recommended. Students should memorise common plural patterns and practise
writing them frequently.

Item 11 — Transforming Verbal Sentence into Nominal Sentence

Candidates had to transform 4l JikY) i 3 into a nominal sentence. The correct answer
was: il 15l JukY) This item proved challenging. Many candidates either copied the
sentence unchanged or altered the verb tense incorrectly. For instance, among the wrong
answers: Jakll 15 /i 3 QY /il o 5f 5 Jaky),

The difference between nominal and verbal sentences should be explicitly taught and
transformation exercises systematically should be practised. Students should practise
identifying subject and predicate before restructuring the sentence. Regular sentence
conversion drills are essential.

Item 12 — Forming the Comparative (Jxaiill au)
Candidates were required to transform &5 into ~«s. Performance was moderate. Some
candidates formed the superlative (&5Y) or incorrect structures (g ).

The structure of Jux&lll aul should be taught explicitly in order to differentiate between
comparative and superlative forms. Pattern drills and adjective transformation exercises
should be practised regularly. It should be ensured that students understand terminology
such as Juadll aul,

Item 13 — Future Tense Formation
Candidates had to transform S into «iS; < s / S, Many candidates struggled with

writing present tense forms without future markers. Among the wrong answers were:

Educators should clearly teach the use of - and <5« with present tense verbs. Tense
transformation exercises and timeline visual aids can reinforce understanding. Students
should practise converting verbs across all three main tenses consistently.



Item 14 — Inserting ¢\s and Making Necessary Changes

This item required grammatical adjustment after inserting ¢\S. Many candidates failed to
maintain correct agreement or tense structure. For instance, /2« &kl S was a wrong
answer.

Educators must emphasise the grammatical effect of ¢ on nominal sentences. Structured
exercises inserting oS into different sentence types will improve mastery. Frequent guided
practice is necessary for weaker learners.

Item 15 — Transforming into the Negative

Candidates were required to negate the sentence properly. Many produced incorrect
syntax or changed sentence type entirely. For example, it /_jils ol / jils Lud were among
the wrong answers.

Educators need systematically to teach negation particles (o« ¥ « <) and their
grammatical impact. Contrast exercises showing correct vs incorrect negation forms are
strongly recommended. Students should practise negating both nominal and verbal
sentences.

Question 2 — Basic Vocabulary

This question assessed candidates’ knowledge of basic everyday vocabulary within
contextualised sentences. Candidates were required to select the correct lexical item that
best completed each sentence. Overall performance on this question was satisfactory. A
significant number of candidates demonstrated familiarity with common vocabulary related
to daily life situations. However, some responses revealed weaknesses in contextual
understanding rather than pure vocabulary recognition.

Item 1 — la ... O b ¥ laa e gl

This item assessed candidates’ ability to select the appropriate verb according to context.
The correct answer required understanding that a deep river prevents swimming.

Most candidates correctly selected g+, demonstrating awareness of contextual clues.
However, some weaker candidates chose unrelated verbs such as << or (8w, indicating
superficial reading of the sentence.

Educators should train students to read the full sentence carefully and identify contextual
clues before selecting vocabulary. It is advisable to teach verbs in meaningful situational
contexts rather than in isolation. Classroom activities such as sentence completion,
picture-based discussions (e.g., river, sea, school, hospital scenes), and role-play
exercises can help students associate verbs with realistic situations. Emphasis should be
placed on understanding meaning rather than memorising vocabulary lists.

tem2— ..o - daali of Lle | 39 ylal) 8 Eala cad

This item assessed knowledge of appropriate vocabulary in real-life situations. The correct
answer required understanding that in case of an accident, one contacts 4k &,



While a good number of candidates answered correctly, some selected options such
as sl or 34, suggesting limited comprehension of situational vocabulary.

Educators are encouraged to incorporate situational vocabulary related to public services
(police, hospital, post office, fire brigade) into thematic lessons. Practical dialogues and
scenario-based exercises should be used (e.g., “...13) J=& 13"). Encouraging students to
create short dialogues involving emergencies will reinforce both vocabulary and functional
communication skills.

Item3—......... Q‘)ﬁioigsg_\;,g_i\.dﬁ\a&@uq)ciy

This item assessed knowledge of vocabulary related to learning tools. The correct
response was g« s<dll,

The majority of candidates answered correctly. However, a small number chose unrelated
household vocabulary such as gwhallor 4uéal), indicating inattentive reading.

Educators should explicitly teach vocabulary connected to school and learning
environments (a8 s AiiSa By e a8), Additionally, students should be trained in
dictionary skills and encouraged to use Arabic—Arabic dictionaries where possible. Short
classroom tasks requiring students to “look up” words and explain meanings can build
both vocabulary and autonomy in learning.

This item assessed knowledge of descriptive adjectives. The correct answer required
understanding that the person is Jalia,

Most candidates selected the correct answer. However, weaker candidates confused
emotional adjectives such as ¢zj»or &k, indicating limited mastery of adjective meaning.

Educators should focus on teaching adjectives in thematic clusters (feelings, physical
states, time-related states). Comparative exercises contrasting similar adjectives (/ u~
&l [ =ia [ alia) can clarify distinctions. Pair work dialogues and daily routine descriptions
(e.g., arriving late to school) will reinforce contextual usage. Educators are advised to
practise adjective agreement regularly in sentences.

Item 5 — b Lo el el L La
This item assessed vocabulary related to everyday objects. The correct answer was 4&ia,

The majority of candidates performed well. A few candidates selected distractors such
as al or 4&=lu, demonstrating limited contextual interpretation.

Vocabulary related to household items should be taught through visual aid and real objects
where possible. Educators are encouraged to use labelled classroom environments and
picture-based identification activities. Encouraging students to describe objects and their
functions (.4 i) helps reinforce semantic understanding. Repeated exposure to
functional expressions such as “J leiul...” strengthens both vocabulary and sentence
structure.



Question 2 demonstrated that candidates generally possess a reasonable command of
basic vocabulary. However, weaker responses indicate that vocabulary is often
memorised without sufficient contextual understanding.

Educators are strongly encouraged to:
o teach vocabulary in context rather than in isolation.
« reinforce thematic vocabulary (home, school, emergencies, daily routines).
e integrate vocabulary practice with speaking and writing tasks.
e encourage extensive reading to widen lexical exposure.

e regularly assess vocabulary through short contextualised quizzes rather than word
lists.

Consistent exposure to meaningful language use will significantly enhance candidates’
performance in vocabulary-based questions.

Question 3 — Basic Reading Comprehension

Question 3 assessed candidates’ ability to locate and extract specific information from
short written texts. Candidates were required to read two short texts: a job advertisement
for a childcare position and an event poster entitled World Book Day. Overall performance
on this question was positive, indicating that even lower-performing candidates have
largely acquired the fundamental skill of literal reading comprehension.

Although most items were answered satisfactorily, certain items proved more challenging,
as outlined below:

Part A:
ltem 1:  SoPe¥) 1 Qi (ha

Some candidates lost marks by providing an incorrect response such as «sa». This error
suggests that these candidates failed to identify the name of the advertiser correctly and
may have relied on visual familiarity rather than careful reading of the text. This indicates
that learners may focus on prominent or familiar words rather than processing the meaning
of the question in relation to the text.

Educators are encouraged to draw learners’ attention to the importance of identifying the
function of names and headings in functional texts, and to practise distinguishing between
greetings, titles and actual sources of information.

ltem 5:  Saalg g Jaad basad) dlin 4y oS

This item was poorly answered by a noticeable number of candidates. Many candidates
incorrectly wrote the telephone number (°¢AViV..) instead of the daily salary. This
confusion appears to stem from candidates answering mechanically, as in previous
examination sessions the final item in this section often related to contact details.
Candidates therefore responded without sufficient attention to the wording of the question.



This highlights the need for educators to discourage pattern-based answering and to train
learners to re-read questions carefully, particularly when dealing with numerical
information such as prices, times and contact details.

Part B:
tem 1 & 2:  SJWEaY) 1 Al (e ¥ & SJiiay o by,

A significant number of candidates assumed that answers followed a strict sequential
order within the text, believing that Item 1 corresponded to line 1 and Item 2 to line 2. This
assumption proved misleading, as the structure of this year’s text differed from previous
formats. In this instance, the answer to Item 1 appeared in line 2, while the answer to Item
2 appeared in line 1.

Candidates must therefore be discouraged from adopting a mechanical approach to
reading comprehension. Instead, they should be trained to read the entire text carefully,
understand its content holistically, and identify answers based on meaning rather than
position.

Item 4:  SJWAY) apw cdyg ol B

A few candidates lifted both the starting and finishing times, which was incorrect. The
question explicitly asked for the starting time only, namely ()-:Y+). This error reflects
insufficient attention to the specific requirement of the question.

Educators are strongly advised to emphasise careful reading of both the questions and
the source text, with particular focus on identifying exactly what information is being
requested. Classroom practice should include regular exposure to short functional texts
such as advertisements and posters, with guided questioning that trains learners to
distinguish between similar pieces of information (for example, time, place and contact
details). Educators should also discourage guessing based on familiar examination
patterns and instead promote meaning-based reading strategies.

Question 4 — Word Formation

Question 4 assessed candidates’ ability to apply Arabic word-formation rules accurately
within a short-contextualised passage. Candidates were required to transform words
provided in brackets so that they fitted both grammatically and semantically into the text.

Overall performance on this question was weaker than expected. While some candidates
successfully identified the correct transformation, marks were frequently lost due to
grammatical inaccuracies, incorrect case endings, or spelling errors. These mistakes
indicate limited technical control despite partial conceptual understanding of word-
formation rules.

The following items were particularly problematic:
ltem2:  all e Gsra o (Aall) Ll

Candidates were required to produce the sound masculine plural in the accusative case.
Many candidates incorrectly used the nominative form (.slx<=/) instead of the correct

10



accusative form (cw2lu=/). This error suggests weak control of noun cases, particularly
when nouns function as objects within a sentence rather than as subjects.

Educators are encouraged to reinforce explicit practice on identifying grammatical function
within sentences before applying inflectional endings. Classroom activities should require
learners to explain why a noun takes a particular case, rather than relying solely on
memorisation of endings.

tem4: LA (L) ... Hgons

This item tested candidates’ ability to transform the past tense verb (_.)) into either the
verbal noun (2L j) or the subjunctive present tense (_.s.i). Several candidates produced
incorrect forms such as (_+_1) or (LLy), reflecting faulty morphological manipulation and
confusion between verb patterns and passive forms.

This indicates that some learners recognise the root but struggle to apply correct patterns
in context. Educators are advised to place greater emphasis on systematic revision of verb
patterns and verbal nouns, with regular opportunities for learners to practise transforming
verbs across tenses and forms within meaningful sentences.

Educators are reminded that successful word formation requires both an understanding
of grammatical rules and accurate execution. Regular, focused practice on morphological
transformations within context is therefore essential. Educators are encouraged to revise
noun patterns, verb forms and case endings explicitly, and to provide short, frequent
exercises where learners justify why a particular form is required in context.

Question 5 — Error Hunt

This question assessed candidates’ ability to identify and correct grammatical and
orthographic errors in a continuous passage. Overall performance was satisfactory, with
many candidates able to recognise and amend common errors.

Nevertheless, ltems 4 and 5 posed notable challenges:
Item 4: 4 (&adi) RS EYARN T

This item tested candidates’ knowledge of the subjunctive particle (¢4. Many candidates
failed to apply the correct vowel change, while others mistakenly applied the rule of the
jussive particle (~), changing the verb to (<x4) instead of the correct (<»3). This confusion
indicates uncertainty in distinguishing between particles that affect verb mood in different
ways.

Educators are encouraged to reinforce explicit comparison between particles such
as (¢4 and (~), focusing on both meaning and grammatical effect. Learners would benefit
from targeted practice that requires them to identify the governing particle before applying
the appropriate verb ending.

ltem 5:  (cak) ... Gk @

Candidates were required to adjust the adjective (:+Ls) to agree with the noun (<) in
gender only. Many candidates unnecessarily altered the grammatical case, which resulted
in loss of marks. This suggests that candidates recognised the need for agreement but
lacked precision in applying the specific grammatical rule required.

11



Educators are advised to emphasise adjective—noun agreement by isolating gender,
number and case as separate grammatical features. Classroom exercises should
encourage learners to focus on the specific agreement required rather than changing
multiple elements simultaneously.

Only a small number of candidates achieved full marks in Questions 4 and 5. Persistent
weaknesses in spelling, grammatical accuracy and sentence structure were evident.
These exercises, which assess linguistic precision, often became disorganised attempts
when candidates lacked technical control. Teachers are advised to integrate systematic
error-analysis activities into lessons, allowing learners to identify, correct and explain
errors, rather than correcting them mechanically.

Question 6 — Cloze Text

Question 6 is a cloze text, which is a higher-order reading task that assesses candidates’
overall knowledge of language, including grammar, syntax, and vocabulary. The task
requires candidates to use contextual clues and draw on their linguistic knowledge to
make informed choices for the missing words. In this session, the passage centered on
the theme of going to school on a rainy day.

In Part A, candidates were required to fill the gaps with appropriate words from a given
list. Overall performance in this part was fair, with the vast majority of candidates scoring
3 marks or close.

Educators are advised to draw candidates’ attention to the fact that one extra word is
provided in the list, and that careful elimination is therefore required.

Best-attempted items included:

Item 2: 12 sl il 36 slas pland) ciilS
tem 4: 4% ke e Snpde jug

Item 5: Al ) Gllail 5 aai) o

These items were generally well answered as the required words were strongly supported
by contextual and grammatical cues.

More challenging items included:
Item 1: S3Ul Z A ) las

Several candidates erroneously selected (-L./) for the first gap, whereas the correct
response was (z_L). A closer analysis of the sentence structure would have shown that
the former choice does not maintain the intended meaning. This indicates that some
candidates relied on topic-based guessing rather than syntactic analysis.

Educators are encouraged to train learners to read the whole sentence carefully and to
test whether a chosen word fits grammatically and semantically before finalising their
answer.

Item 3: Al U deay 0F J8 Y sl oS5 38 il il (S

A number of candidates left this gap blank, while others provided incorrect answers. These
errors appear to be linked to limited familiarity with the word (¥sLs), which proved
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challenging for some candidates. This suggests gaps in vocabulary knowledge related to
everyday situations.

Part B

This section assesses integrated language skills by requiring candidates to apply their
knowledge of syntax and morphology within a broader context. Beyond simple
identification, Part B demands that candidates utilize 'cloze' techniques—drawing on
surrounding semantic cues to deduce the linguistically accurate term for each gap.

A small cohort of candidates struggled with word retrieval, often lacking the specific
vocabulary necessary to satisfy the semantic requirements of the gaps. In some instances,
provided answers failed to align with the passage’s overall context. Nevertheless, the
year-on-year data reveals an unanticipated upward trend in proficiency, with candidates
performing significantly better than in prior assessment cycles.

tem 1:  faslliu adl/alaad/duadll b (e pa of Qi sS aokiinn Y

This item was generally well attempted, as the sentence context clearly guided candidates
toward the appropriate choice.

Item 2:  .J&sS e A pnall pa plSHEaEENST e

This was the most problematic item. Many candidates failed to provide a correct answer,
indicating uncertainty in verb selection and correct verb forms.

Educators are advised to reinforce the distinction between correct verb forms and to
practise commonly used reporting verbs in meaningful contexts.

Iltem 3: 4 2l el of A yaddl &y

A remarkable number of candidates answered correctly, demonstrating sound
understanding of verb meaning and agreement.

Item 4: bl Alo/ds o /iSa ) cuadd

This item was well answered by the majority of candidates. A common incorrect response
was (<), which was clearly out of context, suggesting guessing rather than contextual
reasoning.

Item 5: .l N 63als JE oS Al g ela (lfAe L/ JlE/elld aay g

This item was also generally well attempted. Common incorrect answers included
(Amx/elus/a ), which did not fit the meaning of the sentence.

Candidates who were unable to fill the blanks with appropriate or meaningful words
demonstrated limited understanding of context, reflecting gaps in vocabulary knowledge
and weak reading comprehension. Educators are encouraged to strengthen candidates’
ability to infer meaning from context and to reinforce sentence structure through regular
cloze practice, guided reading, and targeted vocabulary development.

Question 7 — Functional Writing

Question 7 is the basic writing task, with candidates required to write a short text of 50 to
60 words on a functional task. Candidates are essentially assessed on their ability to write
using accurate G/S/P (grammar, spelling and punctuation) and to show good awareness
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of audience and purpose. Given the word limit, candidates are not expected to elaborate
on the given points but simply to address them clearly and appropriately.

In this session, candidates were asked to send an invitation to their friend for their birthday
party. As birthday invitations are very familiar to candidates, most were able to produce a
good piece of writing.

A successful answer had to address the following prompts:

¢ When will the party take place?

¢ Where will the party be held?

e At what time will the party start?

¢ Who will be invited to the party?

e What are the games and activities which will take place?

For Bullet point 1, candidates were asked when the birthday party would take place. This
was achieved by most candidates, who were able to mention a specific day or date of the
event. This indicates a sound understanding of how to express basic time references in
functional writing.

For Bullet point 2, candidates were asked to mention the place where the birthday party
would be held. This point was also well answered by the majority, with most candidates
providing an appropriate location.

For Bullet point 3, candidates were required to write about the starting time of the
birthday party. Some candidates omitted this point. This suggests that candidates did not
always distinguish clearly between what was required and what was optional.

For Bullet point 4, candidates had to mention the guests who would be present at the
event. The majority provided an appropriate response, while a few candidates did not
attempt this part at all, which affected the completeness of their answers.

For Bullet point 5, candidates were expected to mention the activities and games that
would take place. Most candidates answered this point successfully, often using familiar
and relevant vocabulary.

Candidates’ performance on this question was consistently strong, with even below-
average candidates meeting the required benchmarks. It should be noted that the
assessment does not demand the use of sophisticated vocabulary or complex syntactical
structures. Instead, candidates are evaluated on their ability to fulfil task requirements
through clear, concise Arabic, supported by accurate grammar and orthography.

The linguistic challenges that remain are:
e coherence and consistency of tenses;
e subject-verb agreement;
e spelling and punctuation;
e use of attached pronouns, verbs and adjectives;
e application of the definite article with idhafa phrases;
e use of incorrect prepositions after verbs.

Educators are encouraged to strengthen performance further by modelling short invitation
formats explicitly, training learners to use the bullet points as a checklist, and allocating
time for quick proofreading to correct agreement, tense, spelling and punctuation.

14



Functional Writing 1

La el Aava

B zls s ol pe cndl Ul Bl Alia aady ) ) 5 e Ul

It is clear from this writing that it is irrelevant and meaningless. There is neither clear
awareness of audience nor purpose nor development of ideas. Therefore, this piece of
writing could not score any marks and remains in Band 5.

Functional Writing 2

4 aal ) AM\

al dllia cliaal) cllia dial) & Al 8 Sl Aiall Zagle de bl ) Gl o gl 8 a3l daal) plasi Gl
B _all 3 S0 g andl) 3 SN

aa

- J

While the response maintains relevance and attempts to address the required points, its
brevity and significant linguistic deficiencies limit its effectiveness. The work is
characterised by pervasive grammatical errors, particularly in inconsistent verb
conjugation. Consequently, these linguistic limitations restrict the marks to the lower end
of the Band 4 range.

Functional Writing 3
/ N el ‘_,.gu\
Gllia jale deludl 8 fage i 8 a2l Alis Gliin 3Ol dlis ) jnvite AY) Cad) a5y 8 Sellls (as

Sandl 3Ll 5 sSiu celaadl 8 2l o s & Alsen G sd bring s 228 5_S)) Jie cildalaall (e 5 S S
Al

mi

> J

In this piece of writing most of the points have been addressed. The linguistic aspects are
sufficiently accurate, but errors are noticeable. Vocabulary is generally accurate but
simple. Some coherence is noted in the flow of ideas. This writing, despite the effort to
remain relevant, can only stay in Band 3.
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Functional Writing 4

/ Loy il uiéu\

liin (20 e e & il el) sl el ¢l 5 of Wl g dlilile 5 ol sl S0, )5 L elila as
cadil) 5 S Canlinn il yaall g Sl a8 (el IS cadadll ddp0all 8 ASF0-Y1:00 sl gy A 5200 2
2hae ae 8 )il il ¢ all al ) bl (e ) S 5 elaudl B S

aale @l

>

Functional writing 4 is a good piece of writing. The candidate showed awareness of
audience and purpose. Most of the points were addressed. The linguistic aspects were
essentially accurate, but occasional slips are apparent. As far as the vocabulary is

concerned, it is accurate. This piece of writing is organised but lacks the overall fluency of
a Band 1 script and did not deserve the highest marks.

Functional Writing 5

/ o u“h

G of )l s ueald (8 Uy daalls (Ul el diladl 5 danall (uld Gaenli ol Liaie el Lelo )i 4k 40a3
A addl o gall 3 0%ae e Alis | paal dlge s ol

s e sl e V8 el a g b jedal) g ) g danlill deld) b lading gl Afaa 8 Alaa) Al
de gite Llall aalins Lo piaision Ly aST Ul g Ll 0 AY) o33l (rany s e 5 dane Cises Al Guaaia

L) ) U alinn Ll g )l 5 s padl g 5 yihall 3,8 5 53S0 e Canl) S

PR P I N O PR PRV S N W [ S ¥ R W | O W S ERPRRNER ) g

- y

This functional writing sample achieved a distinguished result, placing it firmly within Band
1. From the outset, the candidate demonstrates a nuanced command of tone, reflecting a
keen awareness of both audience and purpose. Each required point is thoroughly
developed with substantive detail, contributing to a highly organised and coherent
response. Furthermore, the script is characterised by a high degree of technical precision,
with accurate grammar, orthography, and contextually appropriate vocabulary.

Question 8 — Extended Reading Comprehension

Question 8 assessed candidates' proficiency in reading comprehension through the
interpretation of a continuous Arabic text. The question targeted a range of reading
competencies, including the ability to retrieve explicitly stated information, draw logical
inferences, and demonstrate knowledge of vocabulary in context.
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The passage was about a boy named Khalid and his little sister Hibah. Being orphans,
Khalid had to look after his sister while pursuing his studies. Having ranked first at HSC,
Khalid was expecting a scholarship for higher studies abroad. He would therefore have to
leave his sister under the care of his neighbour.

Cases where candidates failed to achieve a comprehensive understanding of the passage
were rare, and overall performance remained consistently strong. While the majority of
candidates successfully answered questions requiring the retrieval of explicitly stated
information, a significant portion encountered difficulties with tasks demanding higher-
order cognitive skills. It was observed that only candidates with higher ability who
consistently demonstrated the capacity to draw logical inferences, interpret nuanced
meanings, and define vocabulary accurately within its specific linguistic context.

It is encouraging to note down that many candidates were able to identify the relevant
answers, as the questions clearly indicated from which paragraph the information could
be found. This supported candidates’ ability to navigate the text effectively when retrieving
information.

Candidates are reminded of the following:

o lifting is acceptable if the question does not ask candidates to answer in their own
words, but must not contain excess information.

e excess information in an otherwise correct answer is not given credit.

e grammatical and spelling mistakes are not penalised if evidence of understanding
is clearly shown.

Educators are encouraged to make these assessment principles explicit during classroom
practice so that learners understand how marks are awarded and how relevance is
prioritised over quantity.

Certain aspects of candidates’ performance deserve specific mention:
ltem 5: Tl ag B A dran 1) dad) Al e

Expected answer(s): Vs cliaia¥) & Jsf 4 :Dle Y g dran Lo Baay ol 5 / clilaial) & JY) oS
T G ol Al 2 daie e Jeasy O i
Common wrong answer(s): 4wl s daie e deasy o) adaiay

This item proved challenging for many candidates, who copied indiscriminately due to
incomplete understanding of the passage content. Many responses omitted the key idea
of Khalid’s success in the examinations and focused only on the scholarship. This
indicates difficulty in identifying the central element of the information required.

Educators are advised to train learners to distinguish between main ideas and supporting
details and to practise selecting complete answers that fully address the question focus.

Item 6: Sz WY LN cady o Gy AW s 1t

Expected answer(s): .4 dle st e
Common wrong answer(s): .G & ala s
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This response was not plausible and therefore could not be awarded credit, as it merely
restated an emotional state without explaining the reason behind it. This reflects weak
inferential reading skills.

Educators are encouraged to strengthen inferential comprehension by guiding learners to
explain why characters feel or act in a certain way, using explicit evidence from the text to
support their answers.

Iltem 8: Sz W L) ) 38 A A5d) AA e g 1ilay

Expected answer(s):  .l&ile n sy an uu
Common wrong answer(s):  .chbe JMA ey a8 Ll oalu sl ae 5

The verb (<= confused some candidates, leading to indiscriminate copying from the
passage. In several cases, candidates failed to distinguish between Khalid’s promise and
statements made by other characters.

Educators are advised to reinforce careful reading of question focus words and to practise
exercises where learners identify the subject of an action before selecting or lifting an
answer.

Item 10

Despite the fact that this was a new format of vocabulary testing, only a few candidates
found it challenging to identify the meaning of vocabulary in context. This suggests
growing familiarity with contextual vocabulary strategies.

Educators are encouraged to continue developing vocabulary-in-context skills through
guided reading, targeted practice on synonyms and meanings within sentences, and
regular exposure to short narrative and informational texts.

Question 9 — Translation

Part A

This question was designed to evaluate the candidates' proficiency in translating standard
English vocabulary into Arabic. Overall performance in this section was highly satisfactory,
with the majority of candidates demonstrating a sound grasp of the required linguistic
equivalents.

Among the best-attempted items were:
Item 1 Water
Item 2 Sky

Candidates, however, encountered difficulties with the following items:
Item 3 Slowly

Among the incorrect responses were (slials / 4c_ws). These answers indicate confusion
between manner and speed, as well as misunderstanding of the lexical meaning of the
word.
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Educators are encouraged to reinforce the teaching of adverbs of manner and to ensure
that learners distinguish clearly between descriptive vocabulary and figurative or unrelated
terms.

Item 4 But

This item was poorly answered. Although it is a common particle, many candidates were
unable to provide its correct Arabic equivalent. The answer () was frequently given but
was not awarded credit. This suggests limited awareness of contrastive conjunctions and
their functions in Arabic.

Educators should therefore draw learners’ attention to common conjunctions expressing
contrast and opposition, and practise their use in short contextualised sentences.

Item 5 To Sleep

It was disappointing to note that many candidates failed to provide the correct translation
of the verb to sleep. Incorrect responses included (Léiiw /Léiu/ /2 5). These errors reflect
confusion between verb meaning, causative forms, and opposite actions.

The attention of educators is drawn to the fact that spelling mistakes are penalised. For
instance, incorrect spelling of words such as (L // <w / (4 resulted in loss of marks.
Educators are advised to reinforce accurate spelling of high-frequency vocabulary as part
of regular translation practice.

Part B

This part assessed candidates’ ability to translate a short paragraph from English into
Arabic. The majority of candidates were able to attempt this section fairly well,
demonstrating general understanding of the content.

Item 1 Yesterday, | went to the market with my mother.

A number of candidates incorrectly translated (I went). Instead of &3 answers such as
w3/l were provided. This indicates weak control of past tense verb forms.

Educators are encouraged to revise verb tenses systematically and to practise translating
sentences that contrast present and past actions.

Item 2 There were many people there.
Many candidates failed to provide a correct translation. Among the incorrect responses
was S gl L,

Item 3 They were buying different things.
Some candidates partially omitted this item, while others produced incorrect translations
such as:

e They were buying translated as o ik /[ g i [ O

e Different translated as “:3%

e Things translated as s

Item 4 We bought vegetables and fruits.
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This item was generally well attempted by most candidates. Errors were mainly related
to verb tense, where (we bought) was incorrectly translated as _2i.

Item 5 We returned home after three hours.
The following incorrect translations were noted:

e We returned translated as 25~/ Jwas/ g i/ is A

e Three translated as &

e Hours translated as <=
It is recommended that educators place greater emphasis on the systematic application
of grammatical rules and the reinforcement of correct spelling in translation tasks.
Particular attention should also be given to verb tense consistency in order to ensure
linguistic accuracy in candidates’ responses.

Question 10 — Extended Writing

This question evaluated candidates’ ability to produce approximately 150 words of
continuous writing, thereby evaluating higher-order linguistic and compositional skills.
Candidates were required to demonstrate their writing competencies by selecting one task
from a narrative or descriptive option.

This year, candidates were given the choice either to describe the scene or weather at the
beach on a sunny day, including what they see and hear, the people present, the
environment and the weather or to write a story containing the following sentence: “he
was very happy when he saw his dear friend running towards him...”.

Compared to the previous examination session, candidates demonstrated a noticeable
improvement in overall performance on this task. However, the ability to produce coherent,
accurate and sustained written Arabic remains a complex skill that many candidates have
yet to fully master. Proficiency in extended writing is essential, as it forms a critical
foundation for successful progression to upper secondary education.

On the whole, performance on this question was satisfactory. Only very few candidates
did not attempt the question while most candidates attempted to write a response. A small
number of candidates, including some from the higher-ability groups opted for descriptive
essay, however, their content was partly irrelevant to the task requirements.

The following general advice may be helpful to candidates:

e candidates should identify the key words in the essay titles in order to satisfy the
requirements of the question.

e candidates are advised to stay within the prescribed word limit and to check their
work thoroughly.

o the use of appropriate and varied vocabulary is encouraged.

e candidates should be precise in their use of grammar, spelling and punctuation.

e varied sentence structures should be used.

e candidates are encouraged to write in a logical and coherent manner.

The following samples illustrate the range of responses obtained this year. They are
provided to give educators an insight into examiners’ expectations and the standards
required at each band. Each script is accompanied by comments highlighting its strengths
and weaknesses.
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Descriptive Writing

The descriptive essay, Describe the scene or weather at the beach on a sunny day
was attempted by a number of candidates. Most candidates failed to make effective use
of the five senses, which are essential for vivid and engaging description. Many responses
relied on basic and repetitive adjectives, resulting in writing that lack originality and depth.

Some candidates attempted to reproduce memorised model essays, though only a few
were able to do so successfully. Others produced irrelevant or incoherent content. A
frequent weakness was the inclusion of narration rather than description, which limited the
effectiveness of the task.

Educators are encouraged to train learners explicitly in descriptive techniques, focusing
on sensory detail, precise vocabulary and the distinction between narration and
description.

The following responses illustrate examiners’ expectations in descriptive writing:

Descriptive Essay 1

Anon g diaay B Y A8 Y pde Gwuidade HAllAsld MY A8 Y o elin Y b A4l Jies all
Al Tl 1) 95 S Laa L dasa US

This essay is totally irrelevant and meaningless to the given topic topic. Consequently, the
candidate was awarded no marks.

Descriptive Essay 2

/);g\&ku\gggs}gm\ew\‘ri)@_Pen;;_iau‘;g@suiu))s‘\gg&}gjm\w}g\o&
e ba axy
L sle Gaaall (e ) S linan Vsl aclis sinl dall e Lpell daaliad) Dl a0 U padd el ) lla g oS
csla i) gaadl g el (e | S aa eli ) ad) 8 luad caadi ¢ s Jla )l e
Ge isall s dpall ) sbual) AU 5 33 aladall e | IS JSU S 5 md e ssall Jall () Ui o) S any
\ s ol (b )5 dall (e prall 83 duaiy gl Jads (Guadl) Cuy 2 S J-‘*-‘/

This essay contains more narration than description. Numerous serious errors obscure
meaning, and the candidate relies on simple vocabulary that is often inaccurate. Sentence
structures are predominantly simple. As a result, this script scores very low marks and
remains in Band 5.
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Descriptive Essay 3

/w}ﬁu\%‘:i Bl e diag e pandl e delu dagg, jadl Jhli ) caadd _um}g\}quwoh
(OSe IS 05k L e 08 5 08 3 2aLaT5 cJysh SV )
e (Bl i elall 8 laa |0 il ol i Ja st Jlall el 0 gaiais ()5 ) yue O saaly JELY) aansd
Lo adl O Gasdi ) se (s Lad el OY) (e Laa e JLall
eladl #1 ) ¢ paall & Al b clan s dlall o )i Lelihall aa canli 3all 5 2681 L pul) e i b 0 saaly ()
Has 3 sl ppanll s (s slall ¢y sid i) gl 5 (sl Ja

s dren sl )

o /

In this essay, the description lacks sufficient details. Although grammar, spelling and
syntax errors are frequent, the overall meaning remains generally clear. Vocabulary is
basic and not always accurate. Consequently, this essay remains in Band 4.

Descriptive Essay 4

/M@M\);.\j\écMJ\L@P@}M\};L@EM\}G));M\u\sij&u}ﬂ\uts\
M i) e pilaslly ad) sea ) aaiad s 4dS

Alond o apall (10 Ggan 9 sl Gany (LS e g gaaly o3 JiY ) a5 5 565 (5501 L ans Sl
<badminton «aill 3 S & seely JELY) 3Ll el 8 ) saany Jlalal 5 agillae i aly Gl 6 Adliaa 45 sl
A hLal 5 g8 o5 s (o pall) OIS llan) dpemy s o o (g pmlag Sl (e AL S S
T ol OS ol s

- /

In essay 4, the candidate attempts to write relevant content; however, descriptions remain
superficial. Errors in grammar, spelling and syntax occur when complexity is attempted.
Sentence structures are mostly simple, and vocabulary is limited. This essay therefore
remains in Band 3.
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Descriptive Essay 5

@w‘ Cipmy gamn e Oedl) Jla adl 6 bl e et 7 AT Ladie 550 o sl (1S 58 el sbh
@) s axS Auad ailadll Cluses gilb Gn Jeny adl aai€ aeli eala 53al Luegd Ll landl e
il sl 2508 S slend) 3V 3 a  cbae 5 38 ity slally ()Y e W) S (disial)
omay Al iy Leiy o3 5Y)

o Ol s lmrs 3559 Ao (sl clalls el IS oS adl sl Lol e o Laic
Al (Bl Gl (g 5 il S5 () sexdy agaians s (s s agedany (el e 188 llia Ll e 5 g )8
e 5 OS5 (0 5al Gl el € sl | sinys Al o gk G Jla 1 e ¢ sealy QY iany
Jaen g gl g pluily) aga s

K Al sl o aal 13lay G 138 5 elanzall g Baleadly ¢ e (IS il Giau/

This essay is among the strongest descriptive responses this year. Descriptions contain
sufficient detail, and there is some variation in sentence structures. Nevertheless, a
number of syntactic errors are evident. As a result, the script falls within Band 2, achieving
a mid-range mark.

Educators are encouraged to emphasise the importance of sensory detail, appropriate
descriptive vocabulary, and clear distinction between narration and description when
preparing candidates for this task.

Narrative Writing

Overall performance in the narrative task was good. Candidates were required to write a
story incorporating the sentence: “He was very happy when he saw his dear friend running
towards him ...”

Numerous grammatical, spelling and punctuation errors were observed across scripts.
Some narratives were underdeveloped, consisting of loosely connected events with
limited structure or emotional impact. Only a small number of candidates demonstrated
effective use of narrative techniques, including clear sequencing and development of
ideas.

A common weakness was the inability to integrate the given sentence meaningfully into
the narrative, despite candidates generally understanding its meaning.

The following candidate responses illustrate examiners’ expectations in narrative writing:
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Narrative Essay 1

/ mu}o\juMuigﬂﬂceﬁﬁ}&)h&j.\.«;i)ﬁcF&H*ﬂ\mmcsi)uma;muA
sl Al 5 Ll

s ) )y el e s duadl 8 o O ee s deal e L) Levie W 65 plaa b
Gub o Jle a4l ol s Siie dalal oy ¥l oas die 308 2VG aalal 8 el 1 jae 5 6

Ak

apgﬁﬁnﬂ\@mtﬂjum \J;\.l;:mu\S"

k Jax ol g puana g Gl ) (s by a9 e ‘mb/

This essay is completely irrelevant and meaningless. It therefore, it deserves to be in
Band 6.

Narrative Essay 2

lld sy 3a)l (g R0Y nd elld day il $3hca Ly lall 3 1 ,See il | padl ) 1 cad il ag
Bkl S 5 Aaluall (Dl Gl celld any | B ) 5 Saaldl J sl

L o a5y areal) Aaa (o) Ladie faa g OIS AT T s el ) eas el Ciual 2z

This narrative is sketchy and contains little relevant content. Numerous errors in grammar,
spelling, punctuation and syntax are evident. Sentence structures are mostly simple. This
script remains in a low band.

Narrative Essay 3

/ b g 1 Sae it o) 5 cladl A Guadie peadill s Jren sadl IS dpzalal) dpaly ) o g
Sena e Gaald Ua g et caliy Al e 3 08 Coald 4 paal) 8 A i) ) cuad

Juid "91alal 5 10" s " claa 5 a5 pal Al deal " desa J8 (L jle 2 dpaly )l e Whaa o ang
A8 Al Sl )l DAY LS )1 s padl (3 @l ey s Mla el Ll i8S 5 3ad e Y s
Apaly

25 casill S ) pendy el Ly 3y Ui gaal) 2S5 2030 S jea Jin S conle ) Uls s el o g
uu)ugﬂ\ojugﬂmgﬂhmg_\zmwﬂ}m"éﬂ\

&.\g);;op@);gﬁn;“@;.\mdi)um \L\WMM\‘;&MQMUEBﬁw};ﬂ\%\Ldﬁ
o);ﬂ\sﬂd}ijmjhiz\gw\‘sﬁjas)mMJ

K .eugsmmamewwwﬂsw

Although the candidate addresses the task with relevant content, the narrative lacks depth
and progression. Linguistic weaknesses are prominent, including inaccurate vocabulary,
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inconsistent verb tense, weak subject-verb agreement and poor punctuation.
Consequently, despite some relevance, the script is restricted to Band 4.

Narrative Essay 4

/ J)ﬂ\d,x;)\)'d:j.qz\&‘;é\):\’_'\SQLSAmi)U"L.;M\"‘;éJ_Byﬂgm‘;}mi)ﬁm‘@ahﬁ\)@_ﬂlg
Al ) deal ad ASAl g saad ey Cida g Jren 48508l OS5 o all g A Cay 63 LaSl 5 5 i

KYNP 8 FENPR 1| IR W1 K PVSPI PR SO [ FOS  r PWR EENOVON [ P\ [EPUVSNE N I S R G
e JsY Oy sl iy o) a5 ) Jans (8 o )5 Aol Jily (52

deaf JB anila 4ian daal sl cBaid ) as 5 sedall 330a a5 sl dasall (8 sl OIS il ol e
o}MéFM\MMdi)um\h\muﬁj"

Al D ey ab jile o anila 5 deal AlS5 @llia 5 oLiall J il azdaall ) Gl anila 5 deal ) 58 clld dey
K .UM\‘_A\}L&D&G&‘;\U}"W.\@\JGm}md&\mw}w)y‘;\m\&y

e:\&u L.J."

This narrative consists mainly of a series of events with limited impact. While grammar,
spelling and syntax are generally accurate, errors occur when complexity is attempted.
Vocabulary is satisfactory, but sentence structures remain simple. This response remains
in Band 3.

Narrative Essay 5

OSUy ol saal agle Vg ja s (g5 A 2Y 51 asalle (815 LS5 Lyda aly (IS Juaadll 8 auaall Qllall adla 1S
L0 Al 1alg dala 8 Ladie ¢ 5 JS s

Casy caldd cp 53K BlBaal saie (1 Lie 5 UDLaS Al gl (IS aala (e clide 4381 g Loy Tasan Wi I3 o)\S
BalallS aile ()5 s 05 AY) S5 dal i) ci g b el JSG aals S

ABAT G Lol adde (5 3 aY 5l (S Cua g e s 48Y () suSLa YY) a6 I ela slad
YY) Gl g i e od OS raall Gpasen Gliaa | s liasy ol gl (@l sy sacli g aalad () jai
Ll s sdie 5 adla e gy ¢

A a1 80 ela La o M) o gill Jig Liay ye S 4l 8 dals 888 padd) ) J3L ela Le crlia <l oS0
& 05 AY) ol Ll ane Al () g Uil La (S5 4iiaiay Jualy of Jslad aals (3188 (e s J20 els e
las 5 OIS V) 5 daih Waa saie Ll sasd ela S5 el 85 aaa (e dala e (5 jdin | glad dsjadll
Lo

| S el caie o yla Ly 2 DS (6l alady Fluall 8 sl Jhls 8 ey dals (IS (i da
aaa ) Levie las o OIS dala ) (5 5md Dlad IO cug padl JSAH IS 5 "8 il Ja 100 " 1Ll
ww&yﬂ\m}eF&HW\

Essay 5 achieves a high level of proficiency, characterised by a narrative that is both
elaborately developed and logically sequenced. The candidate demonstrates a
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sophisticated command of syntax through the use of varied sentence structures,
supported by a vocabulary that is largely accurate and contextually appropriate. The ease
with which the narrative is constructed reflects a clear aptitude for storytelling and thematic
progression.

However, despite these strengths, intermittent grammatical inaccuracies persist, which
preclude the script from reaching the highest assessment tier. Consequently, while the
work is deserving of a high mark for its structural and lexical merits, it remains positioned
within Band 2.

Narrative Essay 6

/ Guad ade Ol Y aleST 4 Caauiyl g lasY) Gladl 4 cililay JLlaY1 48 Cte auly ) as
a)ﬂg_u)“‘;‘\ \Pﬁuiﬁjmi}em‘\jﬁmb

1 Gl O agien s (I Vshay cppnd) e Aol aay Gne Ay (B agilal 12 158 5 pladall i3l | 53
e ai i ylasl) s ALl il g ad Sl 5 A g ol LS @Y L) aaai Sl VL AES ) Sall il
g alliacal ¢ 5 o jia Jsats o Al ccunt Wl geli g o sanly sl g Al cliaal) i sty
oeb e 58 A s ) Ol e @B B SEadde G lla s ) @l (B les 4aliil Gl s lasey
L s Jiall Jgn Gl peaallS (S o T slad s cnin (o 4ndid ol jat Lad el jaid Andiy g sy jleal)
OS] a5 Cupiany Iy & jemd el ) (8 ol g s paidd oy O QeSLER A5l s Y e
(S s

DY) (e pa b pmsi OS5 (el Bled 8 andi a5y ale Casa daalad (Jilll G Al Al 8 S
230 05 dgn s 03l il i g a1 Bl Ciladl i 1 "0 pal 5113l Saal iaay ¥ 1 13"
s i pm ans i la g e A elend) S 8 el Sy g oliall 385 Y) Lus 4l gn pans ¥ (S

OS R (e panay die by 4l s Aol Cuntg 318 (a1l e Lt IS 31 OISl (e il
bl gals IS a5 e ity Bl Ciladle iS5 o g (6 ya penll a5 Ladie i |y

IOV (e e adl () U e SEL" sCuan JB g a) Chaa Le JS als e (a5 elamall i

This script represents an exemplary response for this level. The candidate demonstrates
excellent control of grammar, spelling and punctuation, alongside a wide and precise
vocabulary. Sentence structures are varied and used fluently, enhancing coherence and
readability. The narrative is imaginative, well structured and fully meets the task
requirements. As a result, this essay is awarded a top mark in Band 1.

Educators are encouraged to develop candidates’ narrative skills by focusing on clear
story structure, meaningful integration of the given sentence, and sustained control of
language accuracy throughout extended writing.
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