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Key Messages  
• A majority of candidates demonstrated satisfactory control of basic vocabulary and 

fundamental grammatical structures. 

• Greater emphasis is required on accurate application of grammatical rules, particularly 

in areas involving transformation of sentence structures and agreement. 

• Candidates are encouraged to read instructions carefully and ensure that they fully 

understand the grammatical terminology used in the questions. 

• Regular exposure to structured reading activities is essential to develop higher-order 

comprehension skills such as inference and contextual interpretation. 

• In extended responses, candidates should prioritise grammatical accuracy, clarity of 

expression and logical coherence. 

• Educators are advised to reinforce systematic grammar practice and encourage active 

language use rather than reliance on memorisation. 

 
General Comments  
The 2025 NCE Arabic Assessment aimed to evaluate candidates’ proficiency across core 
linguistic domains, including grammar, vocabulary, reading comprehension, writing and 
language usage. Overall performance indicates that many candidates possess a 
foundational understanding of basic language structures and everyday vocabulary. 
 
Performance was generally stronger in tasks requiring recognition or selection of correct 
answers than in tasks requiring transformation, restructuring or independent production. 
This suggests that while receptive skills are developing steadily, productive grammatical 
control remains inconsistent for a significant number of candidates. 
 
In reading comprehension, candidates performed more confidently when retrieving explicit 
information. However, tasks requiring interpretation, inference or contextual 
understanding proved more demanding. 
 
With regard to grammar, candidates showed reasonable familiarity with isolated rules but 
encountered difficulty when required to apply them within structured transformations. This 
indicates a need for deeper conceptual understanding rather than procedural familiarity. 
 
Performance in writing revealed a clear distinction between candidates with sustained 
grammatical control and those who struggle with agreement, tense consistency and 
syntactic accuracy. Stronger candidates demonstrated coherence and appropriate 
vocabulary use, whereas weaker responses reflected limited structural control. 
 
Overall, the 2025 session reflects gradual improvement in foundational skills, though 
continued emphasis on grammatical precision and structured language practice remains 
essential 
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Comments on Specific Questions 
Question 1 – Basic Grammar          
Question 1 assessed candidates’ understanding of fundamental grammatical structures in 
Arabic. The question consisted of nine multiple-choice items followed by six open-ended 
items. The areas tested included personal pronouns, prepositions, demonstrative 
pronouns, verb tense recognition, conjunctions, relative pronouns, predicate agreement, 
interrogative particles, declension of nouns, plural formation, transformation of verbal 
sentences into nominal sentences, forming the comparative ( لیضفتلا مسا ), future tense 
formation, the use of ناك  and its grammatical effect, and negation in verbal sentences. 
 
Overall, performance was satisfactory in the multiple-choice section, where many 
candidates demonstrated sound recognition skills. However, the open-ended section 
revealed weaknesses in grammatical transformation, sentence structure control, and 
application of rules rather than recognition of them. 
 

Item 1 – Personal Pronoun (Dual Agreement) 
This item assessed candidates’ understanding of dual pronoun agreement. The sentence 
required the correct pronoun referring to two masculine subjects ( لداعو دیز ). A good number 
of candidates correctly selected امھ . However, weaker candidates selected plural forms 
such as مھ , indicating confusion between dual and plural agreement. 
 
Educators are advised to reinforce the distinction between singular, dual, and plural forms 
through structured comparison tables and regular oral drills. Emphasis should be placed 
on identifying the number of subjects before selecting pronouns. Classroom activities such 
as substitution drills ( مھ → امھ → وھ ) and sentence transformation exercises can help 
learners internalise agreement patterns. Educators are encouraged to dedicate specific 
lessons to dual forms, as these are often neglected in practice but frequently examined.
  
 
Item 2 – Prepositions )رجلا فورح(  
This item tested knowledge of appropriate preposition use in context ( ةلواطلا ىلع سأكلا ). Most 
candidates answered correctly. A minority confused common prepositions such as يف  and 

ىلع . 
 
It is recommended that prepositions be taught contextually rather than in isolation. Visual 
aid (placing objects on, in, under tables) can reinforce meaning. Sentence-building 
exercises and short dialogue practice help learners associate verbs and nouns with 
correct prepositions. Regular gap-fill exercises focussing on frequently wrongly used 
prepositions ( نم/ىلإ/ىلع/يف ) are strongly recommended. 
 
Item 3 – Demonstrative Pronoun )ةراشلإا مسا(  
This item assessed the correct feminine singular demonstrative ( هذھ ). Many candidates 
performed well. Some, however, selected dual form ( ناتاھ/ناذھ ), indicating uncertainty 
regarding gender agreement. 
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Educators should systematically teach demonstratives according to gender and number 
using charts and matching exercises. Classroom object identification activities (  – ةلواط هذھ

باتك اذھ ) can reinforce agreement. Repetition and contrastive exercises between هذھ / اذھ / 
ناتاھ / ناذھ  are essential to avoid confusion. 

 
Item 4 – Past Tense Recognition 
Candidates were required to identify the correct past tense form ( لبقتسا ). Most candidates 
performed well. A few selected present tense form ( لبقتسی ), demonstrating confusion in 
tense recognition. 
 
Tense markers and context clues ( يضاملا عوبسلأا يف ) should be emphasised in class. 
Timelines and contrast exercises between past and present forms should be practised 
regularly. Students should be trained to underline time indicators in sentences before 
choosing verb forms. 
.            
Item 5 – Conjunction Usage 
This item tested understanding of conjunction meaning in context. Most candidates 
correctly selected يّنكل . Some mistook it for conditional ( اذإ ) or purpose particles ( يكل ). 
 
Conjunctions need to be taught through sentence contrast activities. Learners should 
practise identifying relationships between clauses (contrast, cause, condition). Short 
paragraph completion exercises can strengthen understanding of connectors in context. 
 
Item 6 – Relative Pronoun 
This item assessed correct selection of a relative pronoun agreeing with a masculine 
singular noun ( يذلا ). Performance was generally satisfactory, though some candidates 
chose plural forms unnecessarily ( نیذلا ). 
 
Agreement rules in relative pronouns need to be emphasised and clarity is required on 
how grammatical number differs from semantic number. Structured sentence-completion 
tasks and error-correction exercises are effective in consolidating this concept. 
 
Item 7 – Predicate Agreement (Sound Masculine Plural) 
This item required correct predicate agreement with a masculine plural subject (  بلاطلا

نودھتجم ). While many candidates answered correctly, weaker candidates confused 
masculine and feminine plural endings ( تادھتجم ). 
 
It is advisable that sound masculine and feminine plural patterns using comparative 
charts are reinforced. Regular agreement drills (subject + predicate matching) and oral 
practice can improve accuracy. Exercises focussing specifically on plural endings ( تا /نو ) 
should be incorporated frequently. 
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Item 8 – Interrogative Particles 
Candidates were required to select the correct interrogative particle ( نم ). Most candidates 
answered correctly. Confusion occurred between اذام  and نم . 
 
Interrogative particles in communicative activities need to be practised further. Role-play 
questioning exercises and WH-question transformation tasks can help learners distinguish 
between persons ( نم ) and things ( اذام ). 
 
Item 9 – Case decelnsion )رجلا فرح دعب رجلا(  
This item assessed candidates’ understanding of case declension, specifically the genitive 
case ( رورجملا ) after a preposition. In the sentence: 

. .................ىلإ بنیز بھذت   
Candidates were required to select the correctly declined form قِوسلا , as nouns following a 
preposition must take the genitive case. 
 
While a good number of candidates selected the correct answer, a noticeable proportion 
chose incorrect forms such as: 

قُوسلا •  (nominative), 
قَوسلا •  (accusative), 
• or plural forms like قاوسلأا  without considering grammatical agreement. 

These responses indicate that some candidates rely on recognition of vocabulary rather 
than grammatical analysis of sentence structure. 
 
The rule that all nouns following prepositions ( رجلا فورح ) must be in the genitive case 
( رورجم ) needs to be reiterated in classrooms. Rather than teaching case endings 
theoretically. Educators are encouraged to adopt a pattern-based approach: 

• provide structured drills where students underline the preposition and identify the 
grammatical case of the following noun. 

• use colour coding (e.g., prepositions in blue, majrūr nouns in green) to visually 
reinforce the relationship. 

• practise transformation exercises: 
o ةِسردملا ىلإٌ دیز بَھذ  
o تِیبلا نم عَجر  
o فِّصلا يف سَلج  

 
Candidates are also advised to read the full sentence carefully and identify grammatical 
triggers (such as ـب ،ىلع ،نم ،يف ،ىلإ ) before selecting an answer. Regular parsing ( بارعإ ) 
exercises at sentence level will significantly improve accuracy. 
 
 
 
 
 
 
 
 



 6 

Open-Ended Section 
Performance in this section revealed greater difficulty, particularly in grammatical 
transformation tasks. 
 
Item 10 – Forming the Plural 
Candidates were required to form the plural of تاحافت :ةحافت( ). Performance was mixed. Some 
candidates incorrectly produced collective nouns ( حافت ) or wrongly transformed the word 
(  .( نوتحافت
 
Candidates are advised to categorise plural patterns (sound feminine, sound masculine, 
broken plurals) and practise them regularly. Word grouping and plural formation drills are 
highly recommended. Students should memorise common plural patterns and practise 
writing them frequently. 
 
Item 11 – Transforming Verbal Sentence into Nominal Sentence 
Candidates had to transform ةصقلا لافطلأا أرق  into a nominal sentence. The correct answer 
was: ةصقلا اوأرق لافطلأا . This item proved challenging. Many candidates either copied the 
sentence unchanged or altered the verb tense incorrectly. For instance, among the wrong 
answers: لفطلا أرقی /أرق لافطلأا /ةصقلا نوأرق لافطلأا . 
 
The difference between nominal and verbal sentences should be explicitly taught and 
transformation exercises systematically should be practised. Students should practise 
identifying subject and predicate before restructuring the sentence. Regular sentence 
conversion drills are essential. 
 
Item 12 – Forming the Comparative ( لیضفتلا مسا ) 
Candidates were required to transform عساو  into عسوأ . Performance was moderate. Some 
candidates formed the superlative ( عسولأا ) or incorrect structures ( عساوأ ). 
 
The structure of لیضفتلا مسا  should be taught explicitly in order to differentiate between 
comparative and superlative forms. Pattern drills and adjective transformation exercises 
should be practised regularly. It should be ensured that students understand terminology 
such as لیضفتلا مسا . 
 
Item 13 – Future Tense Formation 
Candidates had to transform بتك  into بتكی فوس / بتكیس . Many candidates struggled with 
writing present tense forms without future markers.  Among the wrong answers were: 

تبتك . 
 
Educators should clearly teach the use of ـس  and فوس  with present tense verbs. Tense 
transformation exercises and timeline visual aids can reinforce understanding. Students 
should practise converting verbs across all three main tenses consistently. 
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Item 14 – Inserting ناك  and Making Necessary Changes 
This item required grammatical adjustment after inserting ناك . Many candidates failed to 
maintain correct agreement or tense structure. For instance, محدزم قیرطلا ناك  was a wrong 
answer. 
 
Educators must emphasise the grammatical effect of ناك  on nominal sentences. Structured 
exercises inserting ناك  into different sentence types will improve mastery. Frequent guided 
practice is necessary for weaker learners. 
 
Item 15 – Transforming into the Negative 
Candidates were required to negate the sentence properly. Many produced incorrect 
syntax or changed sentence type entirely. For example,  رفاسیس /رفاس نیأ /رفاس سیل were among 
the wrong answers. 
 
Educators need systematically to teach negation particles ( سیل ،لا ،مل ،ام ) and their 
grammatical impact. Contrast exercises showing correct vs incorrect negation forms are 
strongly recommended. Students should practise negating both nominal and verbal 
sentences. 
                

Question 2 – Basic Vocabulary 
This question assessed candidates’ knowledge of basic everyday vocabulary within 
contextualised sentences. Candidates were required to select the correct lexical item that 
best completed each sentence. Overall performance on this question was satisfactory. A 
significant number of candidates demonstrated familiarity with common vocabulary related 
to daily life situations. However, some responses revealed weaknesses in contextual 
understanding rather than pure vocabulary recognition. 

Item 1 – كانھ ............... نأ عیطتسن لا ً.ادج قیمع رھنلا.  

This item assessed candidates’ ability to select the appropriate verb according to context. 
The correct answer required understanding that a deep river prevents swimming. 

Most candidates correctly selected حبسن , demonstrating awareness of contextual clues. 
However, some weaker candidates chose unrelated verbs such as بتكن  or نكسن , indicating 
superficial reading of the sentence. 

Educators should train students to read the full sentence carefully and identify contextual 
clues before selecting vocabulary. It is advisable to teach verbs in meaningful situational 
contexts rather than in isolation. Classroom activities such as sentence completion, 
picture-based discussions (e.g., river, sea, school, hospital scenes), and role-play 
exercises can help students associate verbs with realistic situations. Emphasis should be 
placed on understanding meaning rather than memorising vocabulary lists. 

Item 2 – ـب لصتن نأ انیلع .قیرطلا يف ةثداح تعقو....................   

This item assessed knowledge of appropriate vocabulary in real-life situations. The correct 
answer required understanding that in case of an accident, one contacts ةطرشلا . 
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While a good number of candidates answered correctly, some selected options such 
as دیربلا يعاس  or حلافلا , suggesting limited comprehension of situational vocabulary. 

Educators are encouraged to incorporate situational vocabulary related to public services 
(police, hospital, post office, fire brigade) into thematic lessons. Practical dialogues and 
scenario-based exercises should be used (e.g., “ ؟…اذإ لعفت اذام ”). Encouraging students to 
create short dialogues involving emergencies will reinforce both vocabulary and functional 
communication skills. 

Item 3 – يف رظنأ نأ يّلع بجی .ةملكلا هذھ ىنعم فرعأ لا .................   

This item assessed knowledge of vocabulary related to learning tools. The correct 
response was سوماقلا . 

The majority of candidates answered correctly. However, a small number chose unrelated 
household vocabulary such as ةبیقحلا or خبطملا , indicating inattentive reading. 

Educators should explicitly teach vocabulary connected to school and learning 
environments ( ملق ،ةروبس ،ةبتكم ،رتفد ،سوماق ). Additionally, students should be trained in 
dictionary skills and encouraged to use Arabic–Arabic dictionaries where possible. Short 
classroom tasks requiring students to “look up” words and explain meanings can build 
both vocabulary and autonomy in learning. 

Item 4 – عرسأ .ةسردملل ............... تنأ!  

This item assessed knowledge of descriptive adjectives. The correct answer required 
understanding that the person is رخأتم . 

Most candidates selected the correct answer. However, weaker candidates confused 
emotional adjectives such as نیزح or عئاج , indicating limited mastery of adjective meaning. 

Educators should focus on teaching adjectives in thematic clusters (feelings, physical 
states, time-related states). Comparative exercises contrasting similar adjectives (  / نیزح

عئاج / بعتم / رخأتم ) can clarify distinctions. Pair work dialogues and daily routine descriptions 
(e.g., arriving late to school) will reinforce contextual usage. Educators are advised to 
practise adjective agreement regularly in sentences. 

Item 5 – كیدی اھب حسمتل اھلمعتسا ............... انھ.  

This item assessed vocabulary related to everyday objects. The correct answer was ةفشنم . 

The majority of candidates performed well. A few candidates selected distractors such 
as ملق  or ةعاس , demonstrating limited contextual interpretation. 

Vocabulary related to household items should be taught through visual aid and real objects 
where possible. Educators are encouraged to use labelled classroom environments and 
picture-based identification activities. Encouraging students to describe objects and their 
functions ( ...ـل اھلمعتسن ) helps reinforce semantic understanding. Repeated exposure to 
functional expressions such as “ ـل اھلمعتسأ …” strengthens both vocabulary and sentence 
structure. 
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Question 2 demonstrated that candidates generally possess a reasonable command of 
basic vocabulary. However, weaker responses indicate that vocabulary is often 
memorised without sufficient contextual understanding. 

Educators are strongly encouraged to: 

• teach vocabulary in context rather than in isolation. 

• reinforce thematic vocabulary (home, school, emergencies, daily routines). 

• integrate vocabulary practice with speaking and writing tasks. 

• encourage extensive reading to widen lexical exposure. 

• regularly assess vocabulary through short contextualised quizzes rather than word 
lists. 

Consistent exposure to meaningful language use will significantly enhance candidates’ 
performance in vocabulary-based questions. 

 

Question 3 – Basic Reading Comprehension 

Question 3 assessed candidates’ ability to locate and extract specific information from 
short written texts. Candidates were required to read two short texts: a job advertisement 
for a childcare position and an event poster entitled World Book Day. Overall performance 
on this question was positive, indicating that even lower-performing candidates have 
largely acquired the fundamental skill of literal reading comprehension. 

Although most items were answered satisfactorily, certain items proved more challenging, 
as outlined below: 

Part A: 

Item 1: ؟نلاعلإا اذھ بتك نم      

Some candidates lost marks by providing an incorrect response such as « ولھ ». This error 
suggests that these candidates failed to identify the name of the advertiser correctly and 
may have relied on visual familiarity rather than careful reading of the text. This indicates 
that learners may focus on prominent or familiar words rather than processing the meaning 
of the question in relation to the text. 

Educators are encouraged to draw learners’ attention to the importance of identifying the 
function of names and headings in functional texts, and to practise distinguishing between 
greetings, titles and actual sources of information. 

Item 5: ؟دحاو موی لمعل ةدیسلا ذخأتس ةیبور مك      

This item was poorly answered by a noticeable number of candidates. Many candidates 
incorrectly wrote the telephone number (٥٤٨٧٤٧٠٠) instead of the daily salary. This 
confusion appears to stem from candidates answering mechanically, as in previous 
examination sessions the final item in this section often related to contact details. 
Candidates therefore responded without sufficient attention to the wording of the question. 
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This highlights the need for educators to discourage pattern-based answering and to train 
learners to re-read questions carefully, particularly when dealing with numerical 
information such as prices, times and contact details. 

Part B:  

Item 1 & 2: ؟لافتحلاا اذھ مظنی نم .٢ & ؟لفتحی ءيش يأب .١      

A significant number of candidates assumed that answers followed a strict sequential 
order within the text, believing that Item 1 corresponded to line 1 and Item 2 to line 2. This 
assumption proved misleading, as the structure of this year’s text differed from previous 
formats. In this instance, the answer to Item 1 appeared in line 2, while the answer to Item 
2 appeared in line 1. 

Candidates must therefore be discouraged from adopting a mechanical approach to 
reading comprehension. Instead, they should be trained to read the entire text carefully, 
understand its content holistically, and identify answers based on meaning rather than 
position. 

 

Item 4: ؟لافتحلاا أدبیس تقو يأ يف      

A few candidates lifted both the starting and finishing times, which was incorrect. The 
question explicitly asked for the starting time only, namely (١٠:٣٠). This error reflects 
insufficient attention to the specific requirement of the question. 

Educators are strongly advised to emphasise careful reading of both the questions and 
the source text, with particular focus on identifying exactly what information is being 
requested. Classroom practice should include regular exposure to short functional texts 
such as advertisements and posters, with guided questioning that trains learners to 
distinguish between similar pieces of information (for example, time, place and contact 
details). Educators should also discourage guessing based on familiar examination 
patterns and instead promote meaning-based reading strategies. 

 

Question 4 – Word Formation 
Question 4 assessed candidates’ ability to apply Arabic word-formation rules accurately 
within a short-contextualised passage. Candidates were required to transform words 
provided in brackets so that they fitted both grammatically and semantically into the text. 

Overall performance on this question was weaker than expected. While some candidates 
successfully identified the correct transformation, marks were frequently lost due to 
grammatical inaccuracies, incorrect case endings, or spelling errors. These mistakes 
indicate limited technical control despite partial conceptual understanding of word-
formation rules. 

The following items were particularly problematic:  

Item2: دیصلا نم نوعجری )دایصلا( ..... دھاشیو      

Candidates were required to produce the sound masculine plural in the accusative case. 
Many candidates incorrectly used the nominative form ( نودایصلا ) instead of the correct 
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accusative form ( نیدایصلا ). This error suggests weak control of noun cases, particularly 
when nouns function as objects within a sentence rather than as subjects. 

Educators are encouraged to reinforce explicit practice on identifying grammatical function 
within sentences before applying inflectional endings. Classroom activities should require 
learners to explain why a noun takes a particular case, rather than relying solely on 
memorisation of endings. 

Item 4: ةیرقلا )راز( .....ــل جرخی مث.      

This item tested candidates’ ability to transform the past tense verb ( راز ) into either the 
verbal noun ( ةرایز ) or the subjunctive present tense ( رَوزی ). Several candidates produced 
incorrect forms such as ( ریزی ) or ( رازی ), reflecting faulty morphological manipulation and 
confusion between verb patterns and passive forms. 

This indicates that some learners recognise the root but struggle to apply correct patterns 
in context. Educators are advised to place greater emphasis on systematic revision of verb 
patterns and verbal nouns, with regular opportunities for learners to practise transforming 
verbs across tenses and forms within meaningful sentences. 

Educators are reminded that successful word formation requires both an understanding 
of grammatical rules and accurate execution. Regular, focused practice on morphological 
transformations within context is therefore essential. Educators are encouraged to revise 
noun patterns, verb forms and case endings explicitly, and to provide short, frequent 
exercises where learners justify why a particular form is required in context. 

 

Question 5 – Error Hunt 
This question assessed candidates’ ability to identify and correct grammatical and 
orthographic errors in a continuous passage. Overall performance was satisfactory, with 
many candidates able to recognise and amend common errors. 

Nevertheless, Items 4 and 5 posed notable challenges: 

Item 4: ھیلإ )بُھذأ( ...... نل ،لا ،لا" :لاقو.      

This item tested candidates’ knowledge of the subjunctive particle ( نل ). Many candidates 
failed to apply the correct vowel change, while others mistakenly applied the rule of the 
jussive particle ( مل ), changing the verb to ( بْھذأ ) instead of the correct ( بَھذأ ). This confusion 
indicates uncertainty in distinguishing between particles that affect verb mood in different 
ways. 

Educators are encouraged to reinforce explicit comparison between particles such 
as ( نل ) and ( مل ), focusing on both meaning and grammatical effect. Learners would benefit 
from targeted practice that requires them to identify the governing particle before applying 
the appropriate verb ending. 

Item 5: ةرـھام( ..... بٌیبط وھ(      

Candidates were required to adjust the adjective ( ةرـھام ) to agree with the noun ( بیبط ) in 
gender only. Many candidates unnecessarily altered the grammatical case, which resulted 
in loss of marks. This suggests that candidates recognised the need for agreement but 
lacked precision in applying the specific grammatical rule required. 
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Educators are advised to emphasise adjective–noun agreement by isolating gender, 
number and case as separate grammatical features. Classroom exercises should 
encourage learners to focus on the specific agreement required rather than changing 
multiple elements simultaneously. 

Only a small number of candidates achieved full marks in Questions 4 and 5. Persistent 
weaknesses in spelling, grammatical accuracy and sentence structure were evident. 
These exercises, which assess linguistic precision, often became disorganised attempts 
when candidates lacked technical control. Teachers are advised to integrate systematic 
error-analysis activities into lessons, allowing learners to identify, correct and explain 
errors, rather than correcting them mechanically. 

Question 6 – Cloze Text  
Question 6 is a cloze text, which is a higher-order reading task that assesses candidates’ 
overall knowledge of language, including grammar, syntax, and vocabulary. The task 
requires candidates to use contextual clues and draw on their linguistic knowledge to 
make informed choices for the missing words. In this session, the passage centered on 
the theme of going to school on a rainy day. 

In Part A, candidates were required to fill the gaps with appropriate words from a given 
list. Overall performance in this part was fair, with the vast majority of candidates scoring 
3 marks or close. 

Educators are advised to draw candidates’ attention to the fact that one extra word is 
provided in the list, and that careful elimination is therefore required. 

Best-attempted items included: 

Item 2: ءامسـلا      .ءادوسلا بحسلاب ةءولمم   تناك

Item 4:     ةعرسب  .ھتیرطم نع ثحب  و

Item 5:      ةسردمـلا ىلإ. قلطنا  و دعتسا مث  

These items were generally well answered as the required words were strongly supported 
by contextual and grammatical cues. 

More challenging items included: 

Item 1:  جراخ      .ةذفانلا   ىلإ رظن

Several candidates erroneously selected ( ءامسلا ) for the first gap, whereas the correct 
response was ( جراخ ). A closer analysis of the sentence structure would have shown that 
the former choice does not maintain the intended meaning. This indicates that some 
candidates relied on topic-based guessing rather than syntactic analysis. 

Educators are encouraged to train learners to read the whole sentence carefully and to 
test whether a chosen word fits grammatically and semantically before finalising their 
answer. 

Item 3: لاولبم      .ةسردملا ىلإ لصی نأ لبق   نوكی دق ھنأ افئاخ ناك

A number of candidates left this gap blank, while others provided incorrect answers. These 
errors appear to be linked to limited familiarity with the word ( لاًولبم ), which proved 
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challenging for some candidates. This suggests gaps in vocabulary knowledge related to 
everyday situations. 

Part B 

This section assesses integrated language skills by requiring candidates to apply their 
knowledge of syntax and morphology within a broader context. Beyond simple 
identification, Part B demands that candidates utilize 'cloze' techniques—drawing on 
surrounding semantic cues to deduce the linguistically accurate term for each gap. 

A small cohort of candidates struggled with word retrieval, often lacking the specific 
vocabulary necessary to satisfy the semantic requirements of the gaps. In some instances, 
provided answers failed to align with the passage’s overall context. Nevertheless, the 
year-on-year data reveals an unanticipated upward trend in proficiency, with candidates 
performing significantly better than in prior assessment cycles. 

Item 1:       ةصحلا/ةسردملا/ھلصف/لصفلا   يف سردی نأ لشوك عیطتسی لاو

This item was generally well attempted, as the sentence context clearly guided candidates 
toward the appropriate choice. 

Item 2: ملكت/ثدحثی/ثدحت      .لشوك نع ةسردملا عم   يمیجو

This was the most problematic item. Many candidates failed to provide a correct answer, 
indicating uncertainty in verb selection and correct verb forms. 

Educators are advised to reinforce the distinction between correct verb forms and to 
practise commonly used reporting verbs in meaningful contexts. 

Item 3: دعاست/نواعت      .ھــ   نأ ةسردملا تررقو

A remarkable number of candidates answered correctly, demonstrating sound 
understanding of verb meaning and agreement. 

Item 4: ةلاص/ةفرغ/بتكم      ،رظانلا   ىلإ تبھذف

This item was well answered by the majority of candidates. A common incorrect response 
was ( تیب ), which was clearly out of context, suggesting guessing rather than contextual 
reasoning. 

Item 5: لشوك دلاو ءاج      .تیبلا ىلإ هذخأو نأ/ةعاس/لیلق/كلذ    دعبو

This item was also generally well attempted. Common incorrect answers included 
( ةسردم/ءاسم/موی ), which did not fit the meaning of the sentence. 

Candidates who were unable to fill the blanks with appropriate or meaningful words 
demonstrated limited understanding of context, reflecting gaps in vocabulary knowledge 
and weak reading comprehension. Educators are encouraged to strengthen candidates’ 
ability to infer meaning from context and to reinforce sentence structure through regular 
cloze practice, guided reading, and targeted vocabulary development. 

Question 7 – Functional Writing 
Question 7 is the basic writing task, with candidates required to write a short text of 50 to 
60 words on a functional task. Candidates are essentially assessed on their ability to write 
using accurate G/S/P (grammar, spelling and punctuation) and to show good awareness 
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of audience and purpose. Given the word limit, candidates are not expected to elaborate 
on the given points but simply to address them clearly and appropriately. 

In this session, candidates were asked to send an invitation to their friend for their birthday 
party. As birthday invitations are very familiar to candidates, most were able to produce a 
good piece of writing. 

A successful answer had to address the following prompts: 

• When will the party take place? 
• Where will the party be held? 
• At what time will the party start? 
• Who will be invited to the party? 
• What are the games and activities which will take place? 

For Bullet point 1, candidates were asked when the birthday party would take place. This 
was achieved by most candidates, who were able to mention a specific day or date of the 
event. This indicates a sound understanding of how to express basic time references in 
functional writing. 

For Bullet point 2, candidates were asked to mention the place where the birthday party 
would be held. This point was also well answered by the majority, with most candidates 
providing an appropriate location. 

For Bullet point 3, candidates were required to write about the starting time of the 
birthday party. Some candidates omitted this point. This suggests that candidates did not 
always distinguish clearly between what was required and what was optional. 

For Bullet point 4, candidates had to mention the guests who would be present at the 
event. The majority provided an appropriate response, while a few candidates did not 
attempt this part at all, which affected the completeness of their answers. 

For Bullet point 5, candidates were expected to mention the activities and games that 
would take place. Most candidates answered this point successfully, often using familiar 
and relevant vocabulary. 

Candidates’ performance on this question was consistently strong, with even below-
average candidates meeting the required benchmarks. It should be noted that the 
assessment does not demand the use of sophisticated vocabulary or complex syntactical 
structures. Instead, candidates are evaluated on their ability to fulfil task requirements 
through clear, concise Arabic, supported by accurate grammar and orthography. 

The linguistic challenges that remain are:  
• coherence and consistency of tenses; 
• subject-verb agreement; 
• spelling and punctuation; 
• use of attached pronouns, verbs and adjectives; 
• application of the definite article with idhafa phrases; 
• use of incorrect prepositions after verbs. 

Educators are encouraged to strengthen performance further by modelling short invitation 
formats explicitly, training learners to use the bullet points as a checklist, and allocating 
time for quick proofreading to correct agreement, tense, spelling and punctuation. 
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Functional Writing 1 
   
 
 
 
 
 
 
It is clear from this writing that it is irrelevant and meaningless. There is neither clear 
awareness of audience nor purpose nor development of ideas. Therefore, this piece of 
writing could not score any marks and remains in Band 5. 
 
Functional Writing 2 
 
 
 
 
 
 
 
 
While the response maintains relevance and attempts to address the required points, its 
brevity and significant linguistic deficiencies limit its effectiveness. The work is 
characterised by pervasive grammatical errors, particularly in inconsistent verb 
conjugation. Consequently, these linguistic limitations restrict the marks to the lower end 
of the Band 4 range. 
 
Functional Writing 3 
 
 
 
 
 
 
 
 
 
 
 
In this piece of writing most of the points have been addressed. The linguistic aspects are 
sufficiently accurate, but errors are noticeable. Vocabulary is generally accurate but 
simple. Some coherence is noted in the flow of ideas. This writing, despite the effort to 
remain relevant, can only stay in Band 3. 
 
 
 
 
 

    ةیدھ   زیزعلا يقیدص

 .يتقأ ،جأو يبأو يمأ عم بھذأ انأ .دلایملا ةلفح بھذی ىلإ رورسم انأ

كّبحم  

كبحم  

    دمحأ   زیزعلا يقیدص

 بعل كانھ .ءاقدصلاا كانھ ةلفحلا يف .يتیبلا يف دلایملا ةلفحلا .ةعباس ةعاسلا ىلإ تبسلا مویلا يف دلایملا ةلفحلا رظنا انا
 .ةرئاطلا ةركلاو مدقلا ةركلا

كّبحم  

    زاون   زیزعلا يقیدص

 كانھ .رشاع ةعاسلا يف أدبتس .يتیب يف دلایملا ةلفح ماقتس .دلایملا ةلفح ىلإ invite ،رخلأا تبسلا موی يف ؟كلاھ فیك
 كمسلا ينایربلا نوكتس ،ءادغلا يف .يدلایملا موی يف ةلیمج ةسرف bring يبأو مدقلا ةركلا لثم تاطاشنلا نم ةریثك ناك
 .ذیذل

دمحأ  

كّبحم  
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Functional Writing 4 
 

 

 

 

 

  

 

Functional writing 4 is a good piece of writing. The candidate showed awareness of 
audience and purpose. Most of the points were addressed. The linguistic aspects were 
essentially accurate, but occasional slips are apparent. As far as the vocabulary is 
concerned, it is accurate. This piece of writing is organised but lacks the overall fluency of 
a Band 1 script and did not deserve the highest marks. 

 

Functional Writing 5 

 

 

 

 

 

 

 

 

 

 

This functional writing sample achieved a distinguished result, placing it firmly within Band 
1. From the outset, the candidate demonstrates a nuanced command of tone, reflecting a 
keen awareness of both audience and purpose. Each required point is thoroughly 
developed with substantive detail, contributing to a highly organised and coherent 
response. Furthermore, the script is characterised by a high degree of technical precision, 
with accurate grammar, orthography, and contextually appropriate vocabulary. 

 
Question 8 – Extended Reading Comprehension 
Question 8 assessed candidates' proficiency in reading comprehension through the 
interpretation of a continuous Arabic text. The question targeted a range of reading 
competencies, including the ability to retrieve explicitly stated information, draw logical 
inferences, and demonstrate knowledge of vocabulary in context. 

    ةشیرو   زیزعلا يقیدص

 ماقتس .يدلایم دیع نع كربختل كیلإ بتكأ .ریخب نحنف ،يترسأو نأ امأ .ریخب كتلئاعو كنأ ىنمتأ ؟ةشیرو ای كلاح فیك
 ،مدقلا ةرك بعلنس .تاسردملاو يتأیس يلصف يف سان لك ،ةطقلا ةقیدحلا يف ٨:٣٥-٢١:٥٥ تبسلا موی يف يدلایم دیع
 .يدلایم دیع يف كارأ نأ ىنمتأ ،يملق عضأ ينإ .تاطاشنلا نم ارثكو ءامسلا ةرك

محام ،كبحأ  

كّبحم  

    عیبر   زیزعلا يقیدص

 بتكأ نأ تدرأ .لاح نسحأ يف انأ ،a دمحلاف ،انأ امأ .ةیفاعلاو ةحصلا سابل نیسبلت كنأ ایّنمتم كیلإ اھلسرأ ةبیط ةّیحت
 .مداقلا سیمخلا مویلا يف دلایم دیع ةلفح روضحل كوعدلأ كل

 يننإو ،ربوتكأ نم ١٤ سیمخلا موی يف رھظلا تقو ىلإ احابص ةعساتلا ةعاسلا يف أدبتسو يراد ةقیدح يف ةلفحلا ماقتس
 ةعونتم اباعلأ بعلنس .اعم عتمتسنس اننأب دكأتم انأو اضیأ نیرخلآا ءلامزلا ضعبو رمعو دمحم توعد .ةیاغلل سمّحتم
 .اعئار اتقو يضقنس اننأ وجرأو يرجلاو ةرئاطلا ةركو زنكلا نع ثحبلا لثم

 .ءاقللا ىلإو الله نامأ يف .يدلایم دیع ةلفح يف كارأ نأ ىنمتأ .كترسأ ىلإ يملاس غّلب ،ریخلأا يف

  كّبحم

دلاخ  
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The passage was about a boy named Khalid and his little sister Hibah. Being orphans, 
Khalid had to look after his sister while pursuing his studies. Having ranked first at HSC, 
Khalid was expecting a scholarship for higher studies abroad. He would therefore have to 
leave his sister under the care of his neighbour. 

Cases where candidates failed to achieve a comprehensive understanding of the passage 
were rare, and overall performance remained consistently strong. While the majority of 
candidates successfully answered questions requiring the retrieval of explicitly stated 
information, a significant portion encountered difficulties with tasks demanding higher-
order cognitive skills. It was observed that only candidates with higher ability who 
consistently demonstrated the capacity to draw logical inferences, interpret nuanced 
meanings, and define vocabulary accurately within its specific linguistic context. 

It is encouraging to note down that many candidates were able to identify the relevant 
answers, as the questions clearly indicated from which paragraph the information could 
be found. This supported candidates’ ability to navigate the text effectively when retrieving 
information. 

Candidates are reminded of the following: 

• lifting is acceptable if the question does not ask candidates to answer in their own 
words, but must not contain excess information. 

• excess information in an otherwise correct answer is not given credit. 
• grammatical and spelling mistakes are not penalised if evidence of understanding 

is clearly shown. 
 

Educators are encouraged to make these assessment principles explicit during classroom 
practice so that learners understand how marks are awarded and how relevance is 
prioritised over quantity. 
 
Certain aspects of candidates’ performance deserve specific mention: 
 
Item 5: ؟جئاتنلا موی يف دلاخ ھعمس يذلا دیعسلا ربخـلا ام      
 
Expected answer(s): نلآاو تاناحتملاا يف لوأ ھنأ :نلاعلإا يف ھعمس ام قدصی ملو / تاناحتملاا يف لولأا ناك 

                                                                         .جراخلا يف سردیل ةیسارد ةحنم ىلع لصحی نأ عیطتسی
Common wrong answer(s): ةیسارد ةحنم ىلع لصحی نأ عیطتسی      

This item proved challenging for many candidates, who copied indiscriminately due to 
incomplete understanding of the passage content. Many responses omitted the key idea 
of Khalid’s success in the examinations and focused only on the scholarship. This 
indicates difficulty in identifying the central element of the information required. 

Educators are advised to train learners to distinguish between main ideas and supporting 
details and to practise selecting complete answers that fully address the question focus. 

 
Item 6: ؟جراخلا ىلإ بھذی نأ فاخی دلاخ ناك اذامـل      
 
Expected answer(s): ةبھ ةیاعرب موقیس نم.      
Common wrong answer(s): قلق يف دلاخ ناك.      
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This response was not plausible and therefore could not be awarded credit, as it merely 
restated an emotional state without explaining the reason behind it. This reflects weak 
inferential reading skills. 

Educators are encouraged to strengthen inferential comprehension by guiding learners to 
explain why characters feel or act in a certain way, using explicit evidence from the text to 
support their answers. 

 
Item 8: ؟جراخـلا ىلإ رفسلا لبق ةبھ ھتخأ دلاخ دعو اذامـب      
 
Expected answer(s): اھتیاعرب موقیو عجریـس.      
Common wrong answer(s): كبایغ للاخ يتیاعرب موقت اھنأ ىملس ةدیسلا ينتدعو دقل.      

The verb ( دعو ) confused some candidates, leading to indiscriminate copying from the 
passage. In several cases, candidates failed to distinguish between Khalid’s promise and 
statements made by other characters. 

Educators are advised to reinforce careful reading of question focus words and to practise 
exercises where learners identify the subject of an action before selecting or lifting an 
answer. 

Item 10 

Despite the fact that this was a new format of vocabulary testing, only a few candidates 
found it challenging to identify the meaning of vocabulary in context. This suggests 
growing familiarity with contextual vocabulary strategies. 

Educators are encouraged to continue developing vocabulary-in-context skills through 
guided reading, targeted practice on synonyms and meanings within sentences, and 
regular exposure to short narrative and informational texts. 

 
Question 9 – Translation  
Part A 
This question was designed to evaluate the candidates' proficiency in translating standard 
English vocabulary into Arabic. Overall performance in this section was highly satisfactory, 
with the majority of candidates demonstrating a sound grasp of the required linguistic 
equivalents. 
 
Among the best-attempted items were: 
Item 1 Water 
Item 2 Sky 
 
Candidates, however, encountered difficulties with the following items: 
Item 3 Slowly 

Among the incorrect responses were ( ةافحلس / ةعرسب ). These answers indicate confusion 
between manner and speed, as well as misunderstanding of the lexical meaning of the 
word. 
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Educators are encouraged to reinforce the teaching of adverbs of manner and to ensure 
that learners distinguish clearly between descriptive vocabulary and figurative or unrelated 
terms. 

Item 4 But 

This item was poorly answered. Although it is a common particle, many candidates were 
unable to provide its correct Arabic equivalent. The answer (و) was frequently given but 
was not awarded credit. This suggests limited awareness of contrastive conjunctions and 
their functions in Arabic. 

Educators should therefore draw learners’ attention to common conjunctions expressing 
contrast and opposition, and practise their use in short contextualised sentences. 

 
 
Item 5 To Sleep 

It was disappointing to note that many candidates failed to provide the correct translation 
of the verb to sleep. Incorrect responses included ( ظقیتسی / ظقیتسا / موّن ). These errors reflect 
confusion between verb meaning, causative forms, and opposite actions. 

The attention of educators is drawn to the fact that spelling mistakes are penalised. For 
instance, incorrect spelling of words such as ( ام / إ تبب / ئتب ) resulted in loss of marks. 
Educators are advised to reinforce accurate spelling of high-frequency vocabulary as part 
of regular translation practice. 

Part B 
This part assessed candidates’ ability to translate a short paragraph from English into 
Arabic. The majority of candidates were able to attempt this section fairly well, 
demonstrating general understanding of the content. 
 
Item 1 Yesterday, I went to the market with my mother. 
A number of candidates incorrectly translated (I went). Instead of تُبھذ  answers such as 

بھذ/بھذأ  were provided. This indicates weak control of past tense verb forms. 
Educators are encouraged to revise verb tenses systematically and to practise translating 
sentences that contrast present and past actions. 
 
Item 2 There were many people there. 
Many candidates failed to provide a correct translation. Among the incorrect responses 
was ریثك ناسنإ انھ . 
 
Item 3 They were buying different things. 
Some candidates partially omitted this item, while others produced incorrect translations 
such as: 

• They were buying translated as نویرتشی / يرتشی / نوعیبی  
• Different translated as ةنوّلم  
• Things translated as ءيش  

 
Item 4 We bought vegetables and fruits. 
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This item was generally well attempted by most candidates. Errors were mainly related 
to verb tense, where (we bought) was incorrectly translated as يرتشن . 
 
Item 5 We returned home after three hours. 
The following incorrect translations were noted: 

• We returned translated as دوعن / لصو / عجرن / انجرخ  
• Three translated as ثلاث  
• Hours translated as تاعس  

It is recommended that educators place greater emphasis on the systematic application 
of grammatical rules and the reinforcement of correct spelling in translation tasks. 
Particular attention should also be given to verb tense consistency in order to ensure 
linguistic accuracy in candidates’ responses. 
 
Question 10 – Extended Writing  
This question evaluated candidates’ ability to produce approximately 150 words of 
continuous writing, thereby evaluating higher-order linguistic and compositional skills. 
Candidates were required to demonstrate their writing competencies by selecting one task 
from a narrative or descriptive option. 
 
This year, candidates were given the choice either to describe the scene or weather at the 
beach on a sunny day, including what they see and hear, the people present, the 
environment and the weather or to write a story containing the following sentence: “he 
was very happy when he saw his dear friend running towards him…”. 
 
Compared to the previous examination session, candidates demonstrated a noticeable 
improvement in overall performance on this task. However, the ability to produce coherent, 
accurate and sustained written Arabic remains a complex skill that many candidates have 
yet to fully master. Proficiency in extended writing is essential, as it forms a critical 
foundation for successful progression to upper secondary education. 
 
On the whole, performance on this question was satisfactory. Only very few candidates 
did not attempt the question while most candidates attempted to write a response. A small 
number of candidates, including some from the higher-ability groups opted for descriptive 
essay, however, their content was partly irrelevant to the task requirements. 
 
The following general advice may be helpful to candidates: 

• candidates should identify the key words in the essay titles in order to satisfy the 
requirements of the question. 

• candidates are advised to stay within the prescribed word limit and to check their 
work thoroughly. 

• the use of appropriate and varied vocabulary is encouraged.  
• candidates should be precise in their use of grammar, spelling and punctuation. 
• varied sentence structures should be used. 
• candidates are encouraged to write in a logical and coherent manner. 

The following samples illustrate the range of responses obtained this year. They are 
provided to give educators an insight into examiners’ expectations and the standards 
required at each band. Each script is accompanied by comments highlighting its strengths 
and weaknesses. 
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Descriptive Writing 

The descriptive essay, Describe the scene or weather at the beach on a sunny day 
was attempted by a number of candidates. Most candidates failed to make effective use 
of the five senses, which are essential for vivid and engaging description. Many responses 
relied on basic and repetitive adjectives, resulting in writing that lack originality and depth.  

Some candidates attempted to reproduce memorised model essays, though only a few 
were able to do so successfully. Others produced irrelevant or incoherent content. A 
frequent weakness was the inclusion of narration rather than description, which limited the 
effectiveness of the task. 

Educators are encouraged to train learners explicitly in descriptive techniques, focusing 
on sensory detail, precise vocabulary and the distinction between narration and 
description. 

The following responses illustrate examiners’ expectations in descriptive writing: 

Descriptive Essay 1 

 
 
 
 
 
This essay is totally irrelevant and meaningless to the given topic topic. Consequently, the 
candidate was awarded no marks. 
 
Descriptive Essay 2 
 

 

 

 

 

 

 

 

This essay contains more narration than description. Numerous serious errors obscure 
meaning, and the candidate relies on simple vocabulary that is often inaccurate. Sentence 
structures are predominantly simple. As a result, this script scores very low marks and 
remains in Band 5. 

 

 

 

 ھسبجو ةنیدملب يبلق .زت لاو يقبت لا رشع تعست ھیلع رشبلل ةحاول رذت لاو يقبت لا ربیب كتس لا بیبط ةقیدحلا لیمج وجلا
 ةنیخملا طاقس ارون بیبھتك امم انیبن دمحم انك

 رحبلا ئطاسلا ىلإ بھذنو ذیذللا ماعطلا يمأ زھجت .رحبلا ئطاس ىلإ بھذن نأ انررق ،ادجلیمج وجلاو تبسلا موی ویلا ناك
 .نیتعاس دعب

 ةنولم فدصلا نم اریثك انعمج ،لاوأ .معانو رفسأ لمرلا ىلع انبعلل ھحابسلا سبلام يخأو انأ سبل ،رحبلا ىلإ انلصو ناك
 بعلن نأ دعب .محدزم مل ئطاشلا نلأ نورورسم ناك .انتدلاوو اندلاو عم مدقلا ةرك بعلن نأ انررق ،كلذ دعب .فلتخمو
 .ءام تاناویحلاو كامسلأا نم اریثك عم ءاقرز رحبلا يف حابسل بھذن ،راح لامرلا ىلع

 نم توحلاو دیصلا ىلإ دایصلا داشنو ذیذللا ماعطلا نم اریثك لكأن ناك .يترسأ عم ءءدلا لمرلا ىلإ انعجر ،اریثك دعب
 .نورورسم تیبلا ىلإ انعجرو لمرلا ىلع برغملا ةلاص يلصنو وضولا لعفن ،سمشلا تبرغ ناك .دیعب
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Descriptive Essay 3 

 

 

 

 

 

 

 

 

In this essay, the description lacks sufficient details. Although grammar, spelling and 
syntax errors are frequent, the overall meaning remains generally clear. Vocabulary is 
basic and not always accurate. Consequently, this essay remains in Band 4. 

 

Descriptive Essay 4 

 

 

 

 

 

 

In essay 4, the candidate attempts to write relevant content; however, descriptions remain 
superficial. Errors in grammar, spelling and syntax occur when complexity is attempted. 
Sentence structures are mostly simple, and vocabulary is limited. This essay therefore 
remains in Band 3. 

 

 

 

 

 

 

 

 

 

 تعمسو ریطلا دھشأ .ىطاشلا ىلع لصو ،ریسلا نم ةعاس دعبو .رحبلا ىطاش ىلإ بھذأ .سمشم وجلاو تبس موی ناك
 .ناكم لك نوترایس دھاشأ .لیمج نھو هرھزلا دھاشأو ،لیوط راجشلأا ،ھیلإ

 ىلع ،ىطاشلا يفو ءاملا يف امھ .نوحئاسلا هارأو لجرلا تحت لامرلا رعشأ .نوعتمتو نوررسم نوبعلی لافطلأا عمسأ
 .اھرحبلا نلأ سوشیروم نوبحی امھ .سمشلا نلأا نومنی امھ ،لاملا

 كمسلا خارأ ،رحبلا يف .ةلس يف كمسو دایصلا هارأ .اھلفطلا عم بعلت ةدلاو دھشأ .اھترسلأا عم ىطش يف نوبعلی سانلا
  !ادج دیرب ءاملا .ریصعلاو ىولحلا نورتشی سانلا دھشأو نول لم

 !رورسمو لیمج وجلا نإ

 لایمج يھ رظنملا .رحبلا ىلع ةیبھذلا اھطویخ لسرت سمشلاو ءاضیب مویغلاو اقرز ءامسلا ناك .اسمشمو لایمج وجلا ناك
 ."اولایف" راجشلأا ىلع ریفاصعلاو رحبلا توص ىلإ عمتسأ .مسر ھنأك

 كامسأ عم دیصلا نم نوعجری دایصلا ضعب .ئطاشلا ىلع نوبعلی يذلا لافطلأ ىلإ عمتسأو ةوھن ىوھلا .میعن لامرلا
 ،badminton ،مدقلا ةرك نوبعلی لافطلأا .درابلا ءاملا يف نوحبسی لافطأو مھتلظم تحت مانی سانلا ىأر .ةفلتخمو ةنولم
 رحبلا ئطاشلا .نوحیرف مھو حیرتسی نوحئاسلا ناك .كامسلأا دیصیو مھتنیفس ىلع نوسلجی دایصلا ضعب .ةلسلا ةرك
 .حرف سانلا لك نیأ ناكم
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Descriptive Essay 5 

 

 

 

 

 

 

 

 

 

This essay is among the strongest descriptive responses this year. Descriptions contain 
sufficient detail, and there is some variation in sentence structures. Nevertheless, a 
number of syntactic errors are evident. As a result, the script falls within Band 2, achieving 
a mid-range mark. 

Educators are encouraged to emphasise the importance of sensory detail, appropriate 
descriptive vocabulary, and clear distinction between narration and description when 
preparing candidates for this task. 

   

Narrative Writing 

Overall performance in the narrative task was good. Candidates were required to write a 
story incorporating the sentence: “He was very happy when he saw his dear friend running 
towards him …” 

Numerous grammatical, spelling and punctuation errors were observed across scripts. 
Some narratives were underdeveloped, consisting of loosely connected events with 
limited structure or emotional impact. Only a small number of candidates demonstrated 
effective use of narrative techniques, including clear sequencing and development of 
ideas. 

A common weakness was the inability to integrate the given sentence meaningfully into 
the narrative, despite candidates generally understanding its meaning. 

The following candidate responses illustrate examiners’ expectations in narrative writing: 

 

 

 

 

 

 

 ریفاصعلا توصو يمسج ىلع سمشلا راح رعشأ ،ةرایسلا نم يمدق جرخأ امدنع .روزأ نأ بحأ ناكم وھ رحبلا ئطاش
 يدیلأا ءفدك ةیبھذ .دئاصقلا تاسمح يھتایط نیب لمحی رحبلا میسنك معان ،ةءداھ ةلاصك سمھت اھنأ .راجسلأا ىلع
 تاجردب نولتت ،دودھ لاب ءامسلا .قفلأا يف رھزی ،ةدعاو قفرب قلستتو ءاملاو ضرلأا ىلع اھرون بكست ،ةقیتعلا
 .ربصب رمقلا رظنی امنیب ،قرزلأا

 يف نودایصلا ىارأ ادیعبو .قرزلأا ةجردب ئداھ ءاملاو .معان ناك فیك رعشأ ،رفصلأا لامرلا ىلع يشمأ امدنعو
 كانھ ،تقولا سفن يفو .ةرئاطلا ةركب نوبعلی مھضعبو نوحیرتسی مھضعب ،سانلا نم اریثك كانھ ىطاشلا ىلعو .مھبراق
 ىلعو نوكحضیو نوملكتی سانلا عمسأ .ریبك رصق اونبیو ةیبھذلا طویخ تحت لامرلا ىلع نوبعلی لافطلأا ضعب
 .لیمجو عساو ماستبإ مھھوجو

 .ھیلإ بھذأ نأ بحأ اذامب ببس اذھو كحضلاو ةداعسلاب ءيلم ناكم رحبلا ئطاش
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Narrative Essay 1 

 

 

 

 

 

 

 

 

This essay is completely irrelevant and meaningless. It therefore, it deserves to be in 
Band 6. 

 

Narrative Essay 2 

 

 

 

 

This narrative is sketchy and contains little relevant content. Numerous errors in grammar, 
spelling, punctuation and syntax are evident. Sentence structures are mostly simple. This 
script remains in a low band. 

Narrative Essay 3 

 

 

 

 

 

 

 

 

 

 

Although the candidate addresses the task with relevant content, the narrative lacks depth 
and progression. Linguistic weaknesses are prominent, including inaccurate vocabulary, 

 ھعمست امو هارت ام فصت نأ كیلع .متفو ىراسو دمحأو رمع هوحن يرجی میمحلا ھقیدص ىأر امدنعً دج دیعس ناك
 .وجلاو ةئیبلاو سانلاو

 ،میقو .تیبلا ىلإ بھدی دمحأ يمیحو ةسردملا يف سردی نأ رمعو دمحأ يمیج ظقیتسإ امدنع نینثلالا موی حابص يف
 بیبط وھ .لٍاع توصب ھمأ يدانیو ركبتم دماحأ أدب .نمیلاا هدخ دنع ةدیدش ملاآب دملحأ يف .كسلا ىلأ رمعو ىراس
 .رھام

 .هوحن يرجی میمحلا ھقیدص ىأر امدنع ادج ادیعس ناك"

 .ادج ىراحو سمسمو تیبلا ىلإ ىراسو میف و رمع ،دمحأو

 ،كلذ دعب .زبخلا يرتشلا بھذ ،كلذ دعب .رجفلا ةلاص امسو حابصلا يف اركبم ظقیتسا !رحبلا ىلإ خأ بھذ ،تبسلا موی يف
 .ةرایسلا بكرو ةحابسلا سبلام سبل ،كلذ دعب .يشلا برشاو زبخلا لوانت

 .اعم هوحن يرجی میمحلا ةقیدص ىار امدنع ادج ادیعس ناك يخأ !انحبسو رحبلا ىلإ لصو ،ةعاس فصن دعب

 يسفن تزھجو اركبم تظقیتسأ .ءاقرزلا ءامسلا يف سمشم سمشلاو لیمج وجلا تاك ،ةیضاملا ةیصایرلا موی يف
 .دمحم يقیدص تدھاش انھو يلصف تلخد .ةلفاحلا نم ةریثك تدھاش ةسردملا يف .ةسردملا ىلإ تبھذو

 لاقف "؟اذاملو ؟اذام" تبجأف ".كعم هوحن يرجأ مل دمحأ ای" يل دمحم لاق ،انسرام يذلا ةیصایرلا نع انثدحتت نأ دعب
 ماق يذلا ناكملا ىلإ باھذل لافاحلا انبكرل سرجلا قد كلذ دعبو ."انسح" تباجأ امأ ریثك ينزحف ،"ببس لا" دمحم
 .ةیصایرلا

 مث ،مدقلا ةركلا نوبعلی ذیملاتلا أدب دعب .انعم ریدملا ملكتو ذیملاتلا لك زھج .ادج ریبك بعلم ىلإ انلصو ةعاس فصن دعب
 .تسرام يذلا هوحم كانھ كلذ دعب .بعللا نم ریثكو ةلسلا ةركلا

 تیرجو هوحن يرجی میمحلا يقیدص ىأر امدنع ادج ادیعس تنك .بعلملا ىلع دمحم تدھاش ةأجف ،هوحنلا ةیادب لبق
 .هوحنلا يف لوأ دمحمو انأ ةیاھنلا يفو .ةعرسب دمحمو

 .دیعس نكلا بعتم تیبلا ىلإ انبھذو ادج ریثك انحیرف
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inconsistent verb tense, weak subject–verb agreement and poor punctuation. 
Consequently, despite some relevance, the script is restricted to Band 4. 

Narrative Essay 4 

 

 

 

 

 

 

 

 

This narrative consists mainly of a series of events with limited impact. While grammar, 
spelling and syntax are generally accurate, errors occur when complexity is attempted. 
Vocabulary is satisfactory, but sentence structures remain simple. This response remains 
in Band 3. 

 

Narrative Essay 5 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

Essay 5 achieves a high level of proficiency, characterised by a narrative that is both 
elaborately developed and logically sequenced. The candidate demonstrates a 

 رونلا لبج راز لثم ةكم يف اریثك ناكم دمحأ راز "يدعسلا" يفو .ةرمعل يدعس ىلإ دمحأ رفاس ،يضاملا رھشلا يف
 ةنیدملا ىلإ دمحأ بھذ ،ةكملا يف عوبسأ دعبو .فیطنو لیمج ھقودفلا ناكو .مرحلاو الله تیب يذلا ةبعكلاو روثلا لبجو

 دھوأ لبجو نیتلبقلا دجسمو ةبوقلا دجسمو .ملسو ىلع الله ىلص الله لوسرلا دجسملا يلا يوبنلا دجسم دمحأ راز كانھ
 .هرم لولأ لوسرلاو باحصلا لتاقی يذلا ردبو .الله لیبس يف لسرلاو باحصأ لتاقی يذلا

 دمحأ لاق .میشاھ ھقیدص دمحأ ىأر ،ھقدنف ىلإ عجرو رھظلا ةلاص دعب يوبنلا دجسملا يف دمحأ ناك ،ةنیدملا يف مایأ دعبو
 .هوحن يرجی میمحلا ھقیدص ىأر امدنع ادج ادیعس ناكو ."میشاھ ای"

 مایأ ةثلاث دعبو .مھرفاس ىلع میشاھو دمحأ ملكت كانھو .ءاشغلا لوانتل معطملا ىلإ بھذل میشاھو دمحأ ررق كلذ دعبو
 ."يدعسلا ىلإ رفاس هذھ ىسنأ نل" ھسفنل دمحأ لاق .انسحو اعیتمم لفحلا دعب سویشیروم ىلإ دمحأ عجر

 نكلو .مایأ ةدعل ھیلع اورخسو نورخلآا دلاولأا ھبحأام نكلو ،ایكذو ابیط دلو ناك .لصفلا يف دیدجلا بلاطلا دماح ناك
 .للاب ھمسا ادلو دماح لباق امدنع ءيش لك ریغت

 ،موی تاذف .نیریثك ائاقدصأ هدنع نكلو اینغو انلاسك دلولا ناك .دماح نم فلتخم ھنكلو اضیأ ادیدج ابلاط للاب ناك
 .ةداعلاك ھیلع نورخسی نورخلآا ناكو ةحارتسلاا تقو يف كعكلا لكأی دماح ناك

 .ھقلاخأ ببسب اضیأ ھیلع نورخسی دلاوأ ناك ثیح تقو نع نظ ھنلأ نوسكاشملا دلاولأا فقوتو للاب ءاج ةأجفو
 دلاولأا فقوت :ریخب ءيش لك حبصأف .نیمیمح ناقیدص اراصو ناثدحتی نادلولا أدب ،كلذ دعب .هدعاسو دماحل نزحف
 .انیمأ اقیدص هدنعو دماح ىلع اورخسی نأ

 مث .ىرخأ ةرم ءاج ام ،يلاتلا مویلا يفو .اضیرم ناك ھنأ يف دماح ركفف ،ةسردملا ىلإ للاب ءاج ام ،حابص تاذ نكلو
 يف نورخلآا بلاطلا امأ .ھعم ملكتی نأ عاطتسا ام نكلو ھقیدصب لصتی نأ لواحف .دماح قلقف نیعوبسلأ للاب ءاج ام
 ادیحو ناك نلآاو طقف اقیدص هدنع .مایأ ةدعل دماح ىكب ،تیبلا يفو .دیدج نم دماح ىلع نورخسی اوأدبف ،ةسردملا
 .انیزحو

 اریثك بجعأو ،ھنم برتقاف ابیرغ لاكش ىأر ةأجفو .حابصلا يف رحبلا ئطاش يف يشمی دماح ناك ،نیتنس دعبو
 ھقیدص ىأر امدنع ادج ادیعس ناك .دماح ىلإ ىرجف لاعف للاب بیرغلا لكشلا ناكو "؟لاعف تنأ لھ !للاب ای" :حاصف
 .ھینیع نم عومدلا تطقسو هوحن يرجی میمحلا
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sophisticated command of syntax through the use of varied sentence structures, 
supported by a vocabulary that is largely accurate and contextually appropriate. The ease 
with which the narrative is constructed reflects a clear aptitude for storytelling and thematic 
progression. 

However, despite these strengths, intermittent grammatical inaccuracies persist, which 
preclude the script from reaching the highest assessment tier. Consequently, while the 
work is deserving of a high mark for its structural and lexical merits, it remains positioned 
within Band 2. 

 

Narrative Essay 6 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This script represents an exemplary response for this level. The candidate demonstrates 
excellent control of grammar, spelling and punctuation, alongside a wide and precise 
vocabulary. Sentence structures are varied and used fluently, enhancing coherence and 
readability. The narrative is imaginative, well structured and fully meets the task 
requirements. As a result, this essay is awarded a top mark in Band 1. 

Educators are encouraged to develop candidates’ narrative skills by focusing on clear 
story structure, meaningful integration of the given sentence, and sustained control of 
language accuracy throughout extended writing. 

 

 بیجن مزع ،راھزلأا مامكأ  ھیف تمستباو راجشلأا ناصغأ ھیف تلیامتو رایطلأا ھیف تدرّغ مساب يعیبر موی يف
 .هزنتلل فیرلا ىلإ اوجرخی نأ رمعو دمحأو ماس ھئاقدصأو

 :عئار فیرلا ناك .مھتھجو ىلإ اولصو ،ریسلا نم ةعاس دعب .نیع ةشمر يف مھتاجارد اوبكرو ماعطلا تلاس اوذخأ
 بذعأ منرت ریفاصعلاو ةلئاسلا ةضفلاك يرجت راھنلأاو ةثوثبم يبارز اھنأك قفلأا ىلإ ددمت راھزلأاب ةشكرزملا لوقحلا
 بھذو ھئاقدصأ كرتف ،هدرفمب لوجتی نأ دارأف ،بیجن امأ .نوھلیو نوبعلی اوأدبو ةجھبلاب ءاقدصلأا رعش .ناحللأا
 رھظ ىلع زفق مث ،ادیور ادیور ناویحلا نم برتقا .ةركف ھیلع تراط ،وھربلا كلت يف .رامح ھھابتنا تفل ىتح ادیعب
 طقس ىتح لقحلا لوح قراملا مھسلاك ضكری أدب ةأجفو ،دیدج نم ھسخنف ،كرحت امف ،كرحتیل ھسخنی عرشو رامحلا
 نكل ،حیصیو ثیغتسی أدبو خرصف ،ھلجر يف داح عجوب رعشف ،فقی نأ سكاشملا دلولا لواح .ضرلأا ىلع بیجن
 .ىودج نودب

 .راكفلأا نم رحب يف صوغی ناكو سأیلا قامغأ يف ھسفن دجوو رماغ فوخ ھمھادف ،لیللا نّج ةلاحلا كلت يف يقب
 .مدنلا نولب ھھجو نوّلو حیرلا بھم يف راجشلأا قاروأ فاجترا فجتری أدب "؟تومأ ول اذام ؟دحأ يندجی لا ول اذام"
 ناسنإ توص عمس ،ةتغب اھرون ھیلع يقلت ءامسلا دبك يف رمقلا تناكو .عدافضلا قیقن لاإ اسح ھلوح عمسی لا ناك
 ناك .لملأا نم صیصب ھینیع يفو ھتوص ىلعأب ثیغتسی ذخأف ،ضرلأا میدأ ىلع ایقلتسم ناك يذلا ناكملا نم برقلاب

 .ضایبلا عصان نطقلاك ھھجو ىلع ةیداب قلقلا تاملاع تناكو هوحن يرجی میمحلا ھقیدص ىأر امدنع ادج ادیعس

 "!نلآا نم ءيش لعفأ نأ لبق نیترّم ركفأس" :بیجن لاقو ھل ثدح ام لك ماس ىلع صّقو ءادعصلا سفنت


