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Key Messages

A good number of candidates have achieved the required levels when it comes to basic

vocabulary, basic grammar and basic reading.

Candidates are advised to read widely to build up their vocabulary in Arabic.

Candidates should read instructions attentively.

Candidates should divide their time adequately so that they have enough time to tackle the

composition writing task.

Candidates need to familiarize themselves with grammatical terminologies in Arabic.

In grammar, candidates are still struggling with the following:

O

O O O O O

verb-subject agreement, subject-predicate agreement, noun-adjective agreement
quasi verbs (inna and its equivalents)

auxiliary verbs (kana and its equivalents)

cardinal numbers

idhafa structure (possessive)

transforming declarative sentences into negatives and interrogatives properly

In Reading comprehension,

O

O

candidates fare better on questions requiring literal understanding.
candidates struggle with questions assessing higher-order reading skills like making
inferences, reading between the lines and explaining the meaning of words in context.

In Writing,

O

O

O

candidates should pay closer attention to their use of grammar, spelling and punctuation.
weaker candidates have serious difficulties with their writing tasks.

candidates should select the question they consider to be the best suited to their
knowledge of Arabic.

narrative essays require candidates to develop a storyline and use varied sentence
structures and a wide-range of vocabulary to sustain the reader’s interest.

descriptive essays require candidates to show a very wide range of vocabulary to create
an atmosphere. Far too often narrative essays were produced instead of descriptive ones.

In Translation,

O

O

candidates mostly fared well when finding the appropriate vocabulary for translation.
applying grammatical rules to the translation proved to be challenging to many
candidates.



General Comments

The NCE Assessment in Arabic is based on learning outcomes spelt out in the National Curriculum
Framework and on the Teaching and Learning syllabus for Arabic produced by the MIE. The tasks set
assess reading comprehension, writing skills, grammar and use of Arabic and Translation.

The performance of candidates in this year’s examination session saw a slight improvement with a
pass rate of 71.8% compared to last year. Based on the performance, it could be observed that many
candidates have acquired the fundamentals for further learning. Most of the candidates have
displayed the ability to acquire the essential skills in reading, writing and grammar & use of the
language, although a disparity can be seen in levels of achievements.

In reading, whether at an elementary or advanced level, candidates perform well when questions are
related lo location of explicit information. However, as noted last year, many candidates still struggle
with tasks requiring higher order skills such as making inferences, reading between the lines or giving
the meaning of vocabulary words in context.

Concerning vocabulary, tasks assessing the knowledge and application of basic, everyday vocabulary
words were satisfactorily done by most candidates. For a good number of candidates, however,
showing understanding of and using varied and precise vocabulary seem more challenging. This was
particularly visible in the vocabulary question of the extended reading task (Question 8, Item 12),
where the performance of candidates was disappointing.

As far as grammar is concerned, more revision of case endings in the nominative, accusative and
genitive are needed to improve on the correct use of the language. Candidates should pay more
attention to the correct use of basic case endings while applying the quasi and auxiliary verbs to a
nominal sentence. Moreover, more attention should be paid to the difference between human and
non-human plurals when conjugating verbs and in the use of pronouns and improve on the
conjugation of verbs especially with dual, feminine plural.

Writing, as noted last year, remains the most challenging skill for most of our students. A significant
number of candidates have difficulty with writing tasks, be it at a basic level where they have to
produce syntactically correct sentences using negative or interrogative structures, positioning
adverbs and adjectives; or at a higher level, where they have to write composition creatively using
correct grammar, rich and varied vocabulary and a variety of sentence structures.

On the whole, candidates wrote narrative essays better than they did descriptive essays. Descriptive
essays often quickly turned into narratives and many candidates often did not have the range and
depth of vocabulary to offer high quality descriptions.



Comments on Specific Questions
Question 1 — Basic Grammar

Question 1 assesses a range of basic but essential grammatical items through multiple-choice items
and open-ended questions. This year, the grammatical items tested through multiple choice were
the noun-adjective agreement, pronouns (personal, demonstrative and relative), Idhafa structure
(possessive), the use of tenses (simple past), Inna and its equivalents, cardinal number and
conjunction. Items tested through open ended were the subject-verb agreement, preposition,
transformation of sentence into feminine form, negative form and interrogative form, and use of
tenses (simple past).

The best-done items in part A were:
Item 1 (Personal Pronoun)

Ao 2 LB e b Al s

Item 2 (Demonstrative Pronoun)
Suaal) jUadl) ddass lls

Item 3 (Noun-Adjective agreement)
kel 8 33,3 A L 4L

Item 5 (Relative Pronoun)

A3 5 s (oAl Sl jran (5 51

Item 7 (Conjunction)
e 4 OF 12 saal il o)

It is encouraging to see that candidates can do items testing personal, demonstrative and relative
pronouns, noun adjective agreement, and conjunction correctly.

The following items were found challenging:
Item 4 (Quasi-Verbs) S Gl G caale

Quasi-Verbs (Inna and its equivalents) tested the ability to find the correct diacritic mark when the
word is place after the Quasi-Verbs. In this item, the word is in singular form and should take the
fatha mark.

Item 6 (Cardinal number) o lasl SO dgaal)

This item tested the cardinal number which does present its difficulties, but in essence is not too
difficult. The number is masculine whenever the singular of the counted noun is feminine. In this
item, the singular of the word ‘trees’ is a feminine word; thus, the number needs to be masculine.



Item 8 (Use of tenses: simple past) Gl bl caad Gl

A common wrong answer was (<#%) which suggests that candidates did not pay heed to the word
yesterday or didn’t understand the meaning of the word. Candidates are advised to learn common
vocabulary used to denote tenses.

Item 9 (Idhafa structure) Suoa aleall s

This item tested candidates’ ability to deal with the Idhafa structure (possessive). Even though this
structure is very common, many candidates were not able to know that the Mudaaf (things being
owned) should not contain the article ‘4. And since the adjective (5xx) is singular, the Mudaaf has
to be as well.

Candidates fared well in the following items in part B:
Item 10 (Subject-Verb Agreement)

AR el oy AISU/ jac/ saf AL

Item 11 (Preposition)

AL e/ palll Gl ms

Item 12 (Transformation of sentence into feminine)
b_pala |

The following items posed some difficulty:
Item 13 Gaadll paddl Jan Y

Although there are different ways to transform a sentence into negative form in Arabic, candidates
should pay heed to the tense of the verb in order to use the correct negative form. As mentioned last
year, candidates were not aware of the meaning of negative in Arabic. Educators are advised to use
the Arabic terminology in class so that students become acquainted with it.

Item 14 oy Adlal) 8 S sy

This item tested the simple past tense. Candidates were asked to change the given verb from the
present tense to the past tense. Some candidates were able to transform the verb into the past tense
but failed to keep it in the singular form. It is essential that candidates pay close attention to the
verb-subject agreement. Among the wrong answers there has (! suds /0 sds). A number of candidates
didn’t understand the key word in the question which is the past tense. Educators are reminded to
use Arabic terminologies in class so that students familiarize themselves.

Item 15 ¢lax Agas cilial o1 13 Plaa Algas cilad I Ja

This was another challenging item where candidates didn’t grasp the key word. A number of
candidates didn’t understand what was meant by the interrogative sentence in Arabic. However,



candidates who were able to understand it, omitted to end their sentence with a question mark.
Educators are reminded that punctuation is very important in this type of question.

Examiners would like to draw the attention of candidates to the importance of indicating their
answers clearly when making corrections to their answers in the MCQs. Very often, when crossing
out an answer and choosing another one, they do not indicate their answer clearly enough.
Candidates are therefore encouraged to write out their answers clearly in the space available to them
if this happens.

Educators would be well advised to better prepare students for this question which could be multiple
choice items, matching, fill in the blanks, ticking the right option and open-ended items. Moreover,
students need to be acquainted with instructions and grammatical terminologies in Arabic so that
they may better answer the question. Educators are further advised to consult the Teaching and
Learning syllabus to better prepare students on the grammar and sentence structure items found in
this question.

Question 2 — Basic Vocabulary

This question assesses candidates’ knowledge of common basic vocabulary used in common daily life
and their ability to deal with vocabulary in context. The fundamental objective of this question is to
encourage the teaching of common vocabulary items in Arabic. On the whole, this question was
satisfactorily done by most candidates.

The best-done items were:

Item 1 T g IV I IV IS PNPON |
Item 2 & 50V 138 5 58S il aleal) Uldac|
Item 3 Addiay Lagaal ey Jusad o 2

The following items posed some difficulty:
Item 4 Jaas lala g sl of af | il & U

The words lost and mobile might have hindered candidates’ understanding of the sentence. Hence,
they could not choose the correct answer which was new. A common wrong answer was big.

Item 5 Al ) sed Cogun o USI 138 36) 8 (e Crug)

Many candidates mistakenly considered ‘post office’ as an answer possibly due to the fact that they
got confused with the word library.

Educators are advised to encourage the practice of vocabulary-based questions in context and focus
on common and day to day vocabulary for instance vocabulary related to topics such as daily
activities, sports, occupations, hobbies, house and home, feelings etc.



Question 3 — Basic Reading Comprehension

Question 3 assesses the ability to read and comprehend at a basic level, focusing specifically on the
skill of location of information. This year, candidates were required to read two short texts; one a
letter about the injury of Ahmad and the second one a poster on a poem competition. On the whole,
performance was encouraging with most candidates showing that the basic reading skill of literal
understanding has been acquired.

While most candidates performed well, those who resorted to indiscriminate lifting were penalised.
In this kind of task, the importance of brief and accurate answers cannot be over-emphasised.

Though most items were generally well answered by candidates, the following items were less well
done:

Part A:
Item 3 fald PRIV L;\ ‘_A\
Some candidates lost marks by the indiscriminate lifting of the sentence:

BosSa SAla o) cdall JJB L) e<E adial) ) cuad Wl

Item 4 faaal 4 (S 3 g il ol e

A few candidates were confused with the name of the street. Among the wrong answers were the
name of the town.

Credit was given to the following answers:
1.5 0e
el Q\S \.m;u

.« T -

2

3. L sise
4, 24
5

S R TERe

Part B:
Item 3 ALl ) S L o o gl GO (e (5 g (g

Some candidates wrongly gave ‘The ministry of Education invites all students of grade 9 to participate
in the poem competition’, which could not be given credit since it is an indiscriminate lifting of the
first sentence.

Credit was given to the following answers:
1_ 3.\.\;4.9”

2. ailsil

3. el



4, g3k
5. YYYVTYA

It is worth reminding Educators that examination technique is an important component in this
question. It is important for candidates to provide brief and accurate answers. Resorting to lifting of
entire chunks of text is unlikely to be rewarding to candidates.

Question 4 — Word Formation

Question 4 assesses candidates’ knowledge and application of word transformation rules in Arabic in
context. A short text was set with words requiring transformation given within brackets. A small
number of candidates scored full marks in this question, showing that a vast majority still find it
challenging to tackle items assessing word formation rules. Candidates lost marks for grammatical
and spelling mistakes even if they managed to find the correct word formation.

Item 1 AA (Lhasa) L. ) sedie g B Ay B 8 S
This item tested whether candidates could transform the singular noun (%) into the plural noun

(UBl«), given the adjective ‘434 s in feminine singular. Candidates should remember that non-
human plurals are always treated as feminine singular.

An important number of candidates carried out the wrong transformation from noun to noun for
example ‘_ sk’ while others offered incorrect spelling such as ‘ bl

Item 2 (S) e Ll e e

For this item, the transformation of the verb (=) into the adjective (_xS) was required.

This was well done on the whole, although some candidates offered (,=<!) as an answer which was
grammatically incorrect.

Item 3 el (Aa) L. sl s

For item 3, the transformation of the verb (sb=) into the present tense () s2»<=1) was required. The
verbal noun (2x=) was also an acceptable answer.

This item proved to be the most challenging to candidates. Several candidates offered options like
Alay, ‘Aaal ‘3 say’ which did not fit the structure as a verb in the present tense. Candidates who
were able to put the verb in the correct tense, failed to make the agreement in the plural for instance
‘Auay while others who were able to know that the verb needs to be in the plural, omit to remove
the noon at the end and add an alif because it is in the subjunctive mood for example ‘Usu=y. On
the other hand, candidates who transformed the verb into its verbal noun, could not score any marks
since they did not pay attention to the grammatical rules of Idhafa such as ‘<l



Item 4 s () L Ll e

This item required candidates to transform the verbal noun into the noun of place.

This item was well attempted by a vast number of candidates.

Item 5 il Amly s (k) L. ol sy laall

Item 5 tested whether candidates could transform the verb (u+_J) into the verbal noun (4w ),

An important number of candidates managed to know which transformation was required but
struggled, offering incorrect spelling like ‘o les’.

Educators are reminded that despite the fact that candidates have to apply transformational rules to
words in context, those words should be grammatically correct and free from spelling mistakes.
Usually words which are tested are common and known to students’ immediate environment.

Question 5 — Error Hunt

Question 5 assesses candidates’ ability to deal with grammar and spelling in context. A short text
with grammatical and spelling mistakes which had been underlined was set and those mistakes had
to be corrected.

This question was satisfactorily done by most candidates. It was encouraging to see that candidates
managed to identify most of the mistakes and correct them.

Item 1 el 8l G4

This item tested the knowledge of preposition. The expected answer was (). On the whole it was
satisfactorily done.

Item 2 2 dall S L

This item assessed whether candidates clearly understood the Auxiliary verbs.

Only about half of the number of candidates managed to do so, suggesting that many have not yet
mastered the correct use of Kana and its equivalents or are still unsure about how to write a
masculine word ending with double fatha.

Item 3 28 e gy Leguadil JU

This item tested whether candidates would be able to identify the mistake in the personal pronoun.
The answer required was («-4i). The answer was easily found by a majority of candidates.

Item 4 A g Bl el Camans Adaall 14 b

This item assessed the knowledge of demonstrative pronoun, a basic but essential rule of Arabic
grammar. The expected answer was s3. On the whole, this was satisfactorily attempted.



Item 5 ¥ Sty Lle L S

This item assessed the knowledge of the spelling of the word. A significant number of candidates had
trouble finding the correct spelling, giving ‘0~" as answer.

Educators are well advised to give sufficient practice to candidates in terms of application of
grammatical rules in context. This will also help them in their writing skill.

Question 6 — Cloze Text

This question is a higher order reading task assessing the use of language which requires the ability
to rely on the context to guess the suitable word to fill in the gaps. Thus, to be able to work out this
question, candidates need to have a substantial grasp of receptive and productive vocabulary.

This year, a factual passage was set on how to look for happiness and be in good health.

In Part A, candidates had to fill in the gaps with appropriate words from the list of given words. A fair
performance, with a vast majority scoring 3 marks or close, was noted in this part of the question. It
seemed that they didn’t grasp the idea of the passage.

Educators are advised to draw the attention of the candidates to the fact that there is one extra word
given.

The best-done items were:
ltem 1 (Bl (s Ulal|

Item 3 Baland) 22313, (3 5l cllia

Some candidates found these items challenging:

It seemed that candidates could not fill in the gap with the proper noun required due to their lack of
understanding of the sentence. Many wrote ‘=l=ill as answer which does not do justice to the
meaning of the sentence.

Item 3 oS o Ul et Lagee Lindh s Laie

In this item, candidates were not able to fill in the blank with the adjective although it was clear that
‘lig<” was the only plausible answer since the noun before it was in the accusative form.

Item 5 e oSl 443‘2\ C:aha.ﬂ\ 0l c.\.fj U\ C:\.L:Lﬁ el

Candidates interchanged between ‘Wiyal and ‘=laill, Had they read the sentence properly they
would have noticed the demonstrative pronoun before it which is in the feminine singular.
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Part B is a higher order reading task which assesses candidates’ overall knowledge of language
(grammar, syntax and vocabulary). It requires candidates to use the given context and draw on their
linguistic knowledge to make educated guesses of what word might be suitable in the given gaps.
Several candidates struggled to find the missing words. Many did not have the required vocabulary
to provide plausible answers to the gaps provided. Others provided answers which did not do justice
to the overall context of the passage. The overall performance on this part was very below average.

Item 1 & sl luala o IS 488 Y0 o daly )l L sl of elile

This item was one which was done satisfactorily. Some candidates lost marks due to wrong answers
provided: 4w / e /2aY) a5,

Item 2 () ) pmdll 5 aS) il (ya LIS /) LIS gl

This item was found to be difficult. Several candidates were penalised due to grammatical mistakes
such as 5 58/ 88, Common wrong answers included: <l sll/¢Liall/ASall/ ) ghadll/clazll/aladall, which did not
fit in the structure of the sentence.

Item 3 Lo sy smanlifela) (e 53l Y e oyl

Candidates had to draw on their own knowledge to provide a plausible answer. Other options were
acceptable here: i/l Frequent wrong answers included: JS /432l which were implausible in the
given context.

Due to candidates’ lack of understanding, they were not able to find the appropriate word to fill in

the gap. Candidates who answered Usa/ay yf nhd /[ d/masaa (sl /6 5 lost marks since these were
contextually inappropriate.

Item 5 K ?LT"W iﬂ ) o) gell (juais

A number of options were acceptable here: —alaill / A4lall Common wrong answers included:
13/ s sallfd ol e fAnk/dias/ jn/) Suaf) HES/3LBE/13 5, These answers were not acceptable since they were
inappropriate.

11



Question 7 — Functional Writing

Question 7 is the basic writing task, with candidates required to write a short text of 50 -75 words on
a functional task. They are essentially assessed on their ability to write using accurate G/S/P and
showing good awareness of the audience and purpose. Given the word limit, candidates were not
expected to elaborate on the given points but simply to address them clearly.

In this session, candidates were asked to write about a neighbour playing loud music at night and
disturbing the locality. They had to write a letter to their friend telling him/her about the problem
they are facing. The purpose and situation proved to be challenging for the majority of candidates.
They lacked the appropriate vocabulary to address the four prompts given.

A successful answer had to address the following prompts:

e How was the locality disturbed by the loud music?
e What is the consequence of the loud music on your study/sleep...?
e What did you do to solve the problem?

e Seek help from your friend.

For bullet point 1, it was necessary to mention how the locality was disturbed by the loud noise. This
was achieved by a number of candidates. They mentioned that their neighbour plays very loud music
at night and that disturbed the neighbourhood.

For bullet point 2, candidates were asked about the effects of loud music on their study and their
sleep. Some of the ideas that were elaborated by candidates were that they were not able to sleep
and they could not concentrate in class since they were tired of not being able to sleep last night.
Others wrote about not being able to wake up before sunrise to pray the morning prayer. The latter
reached school late and was ashamed of being late. Among the ideas were the fact that they failed
their exams or were not able to complete their homework or read a book.

For bullet point 3, candidates had to mention what they did to find a solution to their problem.
Among the ideas developed were that they went to the library to study or went to stay with their
grandparents or they cry at night because their ears were aching. Other candidates chose to talk
about going to the police station to inform them about the problem or simply to go and talk to the
neighbour about the problem.

For bullet point 4, candidates had to seek help from their friend. Some wrote about asking their friend

to talk to their neighbour or seeking any advice from their friend or ask their friend to write a letter
to the police. However, a large majority didn’t mention in what ways their friend helped them.

12



To obtain better results, candidates should be encouraged to write their answer bearing in mind to
add enough details to each bullet point to cover all communication points. In addition to this,
candidates should respond to these bullet points using the correct tense required.

The overall performance on this question was below average. Many candidates tried to write
something while others chose not to attempt the question at all. However, a handful of candidates
produced a very good piece of writing which was encouraging.

It is worth highlighting that candidates are not expected to use sophisticated vocabulary nor complex
sentence structures. Candidates are assessed on their ability to complete the task properly in clear
and simple Arabic with an accurate use of grammar and spelling.

The linguistic challenges that remain are:
e The coherence of tenses
e Subject-verb agreement
e Spelling and punctuation
e The use of attached pronouns, verbs and adjectives
e Application of the definite article with ‘idhafa phrases’
e The use of incorrect prepositions after verbs
e Applying the feminine adjective to refer to non-human plural

It has been observed that several candidates used lengthy introduction of learnt cliches of greetings
and wishes at the expense of the main topic. This should be discouraged.

The following samples illustrate the range of answers obtained this year. They are provided to give
educators an idea of standards and of examiners’ expectations. Each example is provided with

comments to highlight the strengths and weaknesses of the writing.

Functional Writing 1

Sl (s 5000
A0Sgall e o a8 dinta ) Ulad iS5 G038 LA e Sas il A s Wlle s sa ) Sladl
o i sall Cisio A YeTY sl Ve b el Ghsall Cigem s A g5 Leghl S

iia G 5 Ll T A8 238 JA0 @lid dia 555 ) i o

It is clear from this writing that it is irrelevant and meaningless. The candidate has repeated what
was mentioned in the question. There is neither clear awareness of audience nor purpose. This piece
of writing could not score any marks and remains in Band 5.
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Functional Writing 2

dakld e
OIS oal) e das Jll) b s Glle R sall Sl 0S5 8 8 (R mian el (IS € i il
CSY s s AS Caadl EilS € 5 pae il 50 S5 ) Cilaa gl sl CilS ale g s (any

8 s Ul Ak il el Jadl 13l sl | e Glliad e daals

This writing is relevant, with some attempt at addressing the points briefly. However, there are
numerous linguistic weaknesses in it. There are countless grammatical mistakes with verbs wrongly
conjugated most of the time. The linguistic weakness mean that this writing can only score very low
marks and stays in Band 4.

Functional Writing 3

2eal (53008

S g dl des g aSile 2l

Gle i sl Sy (o s of Y Al o3a iU o) e o IS oy Adle 5y 0055 o i
Lo e e Jall) (8 las

o2 (AR (5 jla pa il QU1 Y 5l A sall Gipas M) s gall Cipa (e oall e 350 O
Al oda JAH gaeluy Of agidh s  iaal Jiall o) aaiug ol 54 5 ASA)

A s il e s S5 e )

In this piece of writing most of the points have been addressed. The linguistic aspects are accurate
enough but errors are noticeable. The vocabulary is almost accurate but simple. Some coherence is
noted in the flow of ideas. This writing, despite the effort of being relevant can only stay in the mid-
table range in Band 3, although the potential to score higher was present.

14




Functional Writing 4

C R (52 0E
ze b sn il s Ulle i gl Ja 3 (5 oka 0o LY ALl e el sl s ol el
Wyl o) o kil ¥ 12 aliy o) | smakaivn ol ags s Gl ol s 053 ) Gl gl e
(it ‘MC)A.MY@&MN‘MJ&EJQJQ@@AXS.@@&@\S e 13¢d

a1 e JSH Gy 8 ol i W il a1 138 (e pilal el 5 Sline Lus

Functional writing 4 is a good piece of writing. The candidate showed an awareness of audience and
purpose. Most of the points were developed. The linguistic aspects were essentially accurate but
occasional slips are apparent. As far as the vocabulary is concerned, it is accurate. This piece of writing
is organized but lacks the overall fluency of a Band | script and did not deserve the best marks.

Functional writing 5

2eal (53008

S g Al Aas 5 oSile 23Ul

Lega) sl Gl Aal e @l 5al ALl sda el cakla o Ll el juf GlI3S 5 ddle g3 dna & bl aal
hal s plaall 81 9alie Jaddind 5 U1 o) adaind &l Eall e s Jull) Jas s laa Llle s sall (5 ks Jind
b A a2 JaY il Jadlly el g a e IS alie duadl ) caadl | uadll g gl axy adll 33a
ol S 8 S () (san lSa ) Gl o alall g sand)

Abadl ) e Loy iy ) S ol sa 1L Sl a5 s ls il Jhaa b elia sac Ll 3y )

S 5 Al a5 oSile WSl (e B LY

This functional writing scored very highly. From the outset, it is obvious that the candidate has a clear
awareness of audience and purpose. The candidate was able to develop all required points, bringing
a lot of details to the writing. The grammar and spelling are very accurate and the vocabulary is
appropriate. This organized and coherent piece of writing deserved a very high mark and is in Band
1.
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Question 8 — Extended Reading Comprehension

This year, a narrative text was set assessing candidates’ ability in reading comprehension. The
purpose of this Extended Reading Comprehension task is to assess comprehension skills in diverse
ways and at different levels than the basic reading tasks.

The passage was about a new girl who joined a new school where in the beginning she didn’t have
any friends. Cases where candidates failed to understand the passage completely were rare. On the
whole, performance was average. As usual, questions requiring literal understanding of explicitly
stated information were well-tackled by most. However, a good number of candidates struggled with
questions requiring higher order reading skills. Only candidates from the higher ability groups could
demonstrate their ability of making inferences, reading between the lines and explaining the
meaning of words as used in the given context.

It is encouraging to note down that many candidates were able to spot the answers since they were
clearly indicated in the questions from which paragraph.

Candidates are reminded of the following:
e Lifting is acceptable if the question does not ask candidates to answer in their own words, but
must not contain excess information.
e Excess information in an otherwise correct answer is not given credit.
e Grammatical and spelling mistakes are not penalised if evidence of understanding is clearly
shown.

The following items are worthy of comment:

Item 1: 5 30 J oY suaall shudil) dadald caals oy

The expected answer was: <UL (& oo 2ie

Common wrong answers included:

el Alila 8 /Al i e ) daald Caund Ladie

Since this task assesses candidates’ ability to read with understanding, it is important for candidates
to be able to pick up only specific information. Excess information will not be given credit.

Item 2: Nl saaal) ) ) gl Lo Ul of Je ¥y cplids cila
Candidates could lift the two pieces of evidence from the passage and did not need to write in their
own words. However, candidates who mentioned only one piece of evidence scored only 1 mark.

Item 3: il o i () el Bl 3y 55 621 L) juadl L

The expected answer was: su3a Ava Juadll A

Many candidates had difficulty mentioning only the good news. Excess information was given by a
large number of candidates eg ) leanl 5 Baaa daa Llad & Indiscriminate lifting containing excess
information cannot be given credit.
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Item 4: Pruaall dduall duds dakald CcnilS 1Al

The expected answer was: bodic iy ) Ly i Loy dahald & e faa] Lgra Coaaty @ll g La o gy A Baaa Lelie cilS LY
e JsY Al calas

The lift: <85l @y 3 aaf Lgae Gaaaty ol g Liadf 3auaa dalda cul€ 8 gl dakalés & S was also given credit.

Item 5: P2l (8 iy e O godn @Il (e (IS AL

The expected answer was; 4iliss &Y

The lift: 4dise 3585 o Gl ¥ was not given credit. A common wrong answer was L ¢l (s (Sl
) Ge s 150

Item 7: € el 33T il 5 (e by el e

This was a challenging item. Candidates had to infer the meaning.

The expected answer was:

Caald/ A [ ja [ a8 o

Common wrong answers were: .3l 4 jiall cllal ) cabes sapndl laef /iy 3 ¥) sl 5 JS 7 8

Item 10: Yl i) e il Cajady Al 13l
The expected answer was .1l (e daulil) LpwSle uli Gl iy oY
The following lift was not awarded marks: sl (8 i) sl ol Gullll g 4l 30 (WLl

Item 13:

Item 13 was found to be challenging by many candidates were not able to figure out the meaning of
vocabulary in context. This clearly indicates that candidates should read more and need greater
practice with vocabulary in context.

Candidates were required to explain the meaning of the given words in the given context.
Popular answers are shown below:

I el Y faglia Cul 1adline A common wrong answer was /i sit
ii B Cuad [AWS 145 s Answers such as g8 3 /55 me (uSe /43 s Y were not given credit
iii a5 JS g yan fAd 5 jaa 13 ) geia

Question 9 - Translation
Part A

This question assesses candidates’ ability to translate common English words into Arabic.
The overall performance was satisfactory on this question.

Among the best-done items were:

Item 1 bed
Item 2 kitchen
Item 4 intelligent
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Candidates, however, struggled with the following items:

Item 3 to fly

Among the wrong answers were Ua/s yila/ 1 ¢/ ,uh/ yiLlu Candidates should be made aware that there
is a difference between _JW and _i. Candidates who gave ‘bird’ as answer were not awarded any
marks even if the word comes from the same root word.

Item 5 always
This item was poorly done. Although being a common adverb, candidates couldn’t figure out its
translation. Among answers that were not given credit are JS /Uiwa [laic,

The attention of educators is drawn to the fact that spelling mistakes are penalised, for instance
wrong spelling of words <8 5 JS /s e/ S /a3,

Part B

This question assesses candidates’ ability to translate a short paragraph from English into Arabic. The
performance was average on this question although the text was within the range of all the
candidates.

Item 1 Samira is a 15-year-old girl.

A good number of candidates were not able to translate the sentence structure 15-year-old girl’.
Some candidates translated 15 into 25 or 55. While others missed out the word ‘year’ while
translating.

Among the wrong answers were 4asbu (S [ jee (e Qlsed iy (oA 3 praw [l (p e (ued Bplie A B jiew
by ualA B yde

Item 2 She lives in Moka.
This item was satisfactorily done by a large majority of candidates.

Item 3 Her favourite subject at school is English.

This was another challenging part. Candidates could not find the translation of favourite and subject.
Candidates were not given credit for L /uilic 8 dundl L5 ) sediall Ll / Y 4 jlasil) 5l Cnd &
A a3V 4w yaall & Juaddll, Transliteration of the word ‘English’ was not accepted.

Item 4 She is a very hardworking girl.

This item was rather well done by many candidates. However, some candidates didn’t pay heed to
the noun-adjective agreement such as ¢iae Gy,

Among the wrong translations for the word ‘hardworking’ were «es/ASyisdai/ille,
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Item 5 She also likes doing sports.

A large majority of candidates omitted to translate the word ‘also’. Some candidates wrongly
translated ‘sports’ by ‘mathematics’ since both words are very similar. Grammatical and spelling
mistakes such as &)l (o« O a3 were not given credit.

Educators are advised to train students to apply grammatical rules and to pay attention to correct
spelling of words in translation tasks. This will also help them with their writing skills.

Question 10 — Extended Writing

Question 10 assessed candidates’ ability to write a coherent piece of continuous prose of around 150
words. This question normally assesses higher order writing skills. They were required to write one
composition out of a choice of a narrative or a descriptive topic.

This year, candidates were given the choice to either describe the scene of their town or village or
nearby place after a heavy rainfall or to write a narrative essay which comprised the following
sentence “on that day we left home early morning...”.

As was noted last year, there is room for improvement in this task. Being able to write a continuous
piece of prose in accurate Arabic remains a skill which has not been mastered by a vast majority. It is
noteworthy that this skill offers candidates the foundation to be able to continue their upper
secondary education successfully.

Performance on this question was, on the whole, average. Many candidates did not attempt the
qguestion while others tried to write something relevant. A small number of candidates, including
those from the higher ability groups lacked ambition and they seemed content with writing the
minimum required. In addition, they lacked the use of varied vocabulary, accurate grammar and
spelling and a lack of variety of sentence structures.

The following general advice should be helpful to candidates:
e Candidates should identify the key words in the essay titles so as to satisfy the requirements
of the question.
e Candidates are advised to stay within the word limit and to check their work thoroughly.
e The use of appropriate and varied vocabulary is strongly encouraged.
e Candidates should be precise in the use of grammar, spelling and punctuation.
e Varied sentence structures should be used in their writing.
e Candidates are recommended to write in a logical and coherent manner.

Based on feedback from Examiners, Educators are strongly advised to address spelling more directly
in class, as many candidates who otherwise expressed themselves quite clearly unfortunately
struggled to write words as they ought to appear in writing, including basic words.
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Educators are urged to ensure their candidates understand the significance of dots on and under
letters as these are crucial in conveying meaning.

The majority of candidates chose the narrative essay over the descriptive one. It might be because
they could have encountered an event like this before and it was easier to relate to it.

The following sample of essays illustrates the range of answers obtained this year. They are provided
to give Educators an insight of the standards and of examiners’ expectations. Each essay is provided
with comments to highlight the strengths and weaknesses of the writing.

Descriptive Writing

The descriptive essay, Describe the scene of your town or village or nearby place after a heavy
rainfall, was attempted by a small number of candidates. They were not able to develop their essay
well and create the required atmosphere. They had a lot of narrative inserted in their essays. They
generally gave a narrative account of what they did in the event instead of focusing on a description
of the event. They relied more heavily on narrating a raining day rather than describing the scene.

The following responses illustrate examiners’ expectations in descriptive essays.
Essay 1

Jeadll JS dany Jhay LN Aley alaadl ) Ol JS ) praii) | uadia sall (V) 05y Zluall A
) s 5 Lad 0 8l a3l 350 50 yhaall i Gilad dssaliad) Ciua (8 paall i g adie  cada (s JSO1 alad]
Jsbaiy Lo oy salaall Cogai ol | oo o V) Cia 8 a3l ey (3 0l)

g il cilal (35 o) haall elay Blad" " g2l 1 JE hadd) e gdl ) e aaiud 438 2 ) el (5 a
S 5 OV Guolae IS 3le o Aaall 55l g aadadll 35050 JB | alil) )53 Y ey il 5 clally
dias Ol Ll ol () ity e lall gl J8 (3383 dued dmy (paleall L ] J a8 JS 8 LU & il
slally & ) sl cilal (Y Al )

el s (S3g Jands Y D e ) SE U )5 S edan Al o) ) shea g g el A jaa 8 ) guaday Saa3Ul)

This essay has little relevant content. The descriptions are unclear. There are many serious errors
which make meaning unclear too. The candidate used simple vocabulary with many inaccuracies and
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made use of mostly simple sentences. There is little interest for the reader. This writing can only
score very low marks and remains in Band 5.

Essay 2

DS i sl g el ol faa Vg sha ISl CiilS | tae 85 50 5e el Cl 3 Guel Zluall b
ol il | ain Vs clelu Aoy Y

o clain a3V Cul ) agin ) aa )t O pa sl g Osallss S8 e g lEl e sld) e
Cigall Comen elandl (o aS Gigea Cmen Gl a3l Gped i Gkl ey )Y
Al Lo el g elE 55 Y elend) il 3 Ladie jUaally cuall

G Ale uadll Y 3 sul o) Cinpal Jadl 130 b je Y el O Al d el Gl & el
oY)l e Aol J5Y e (8 e ) 8 AT e a8l 38N Cand dne Caned Lay ) s
oeslad 48 pall Qb e w8 elal) Jia g Ledea Al Al g elall el 5 pelil) clS | jlalil) aalial
Booall s gty bl peedll cyl s JUad) el Glelu da )l 2 dbale 8 ol & ek

o el S Leie o STUT i alel (a1 e 5 0S5 o 6l cud) (e cin A

In essay 2, the candidate has tried to write some relevant content but the descriptions lack detail. As
far as grammar, spelling and syntax are concerned, errors are frequent. The essay comprises simple
sentence structures and simple vocabulary which is not always accurate. With little interest for the
reader, this essay can only score below mid-range mark and stays in Band 3.

Narrative Writing
On the whole, performance in the narrative task was average. This year, candidates were asked to

”

write a story which includes the line “on that day we left home early morning...” and this was the

most popular option among candidates.

Candidates who attempted the narrative essay were able to insert the sentence given to them
properly in their essay. While a few of them, inserted the given sentence at the end of their essay as
a conclusion. Very few candidates were able to produced detailed storylines, using very accurate
G/S/P and wide vocabulary. They were able to use varied sentence types to sustain the reader’s
interest throughout. However, the weaker candidates struggled with developing a plot and used very
insecure language throughout.
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The following candidate responses illustrate examiners’ expectations in narrative essays.

Essay 1

e N3l camd Ladie ALail ae 5 puSe b o Ll L SU Ll 8 cudl U pale o) Gl &
Ll 48 ) (8 Le pgDla ot s (ol 5 (el A1 8 8 ol 8 Le (AT G salill 5 () g 8l G

Soal gs" kAl JB Ly ) dda Al ) sha g 5 03¢0 dda il S e Jua)
Ane Lady SSHall ) (a yill g @l amy (S o T 1ES s (AT aa g (Al ol el S
Aelu Vo daliaydda il 38 pall ol Juat) L 8l sa Ja Ll s Ao lu 2006 aay Uiy ) Lns

Sl S Gl o S alll

This essay is barely relevant and there is a lack of focus on the topic. As for the language, it is very
clumsy and uncertain throughout, making it difficult for readers to understand what the candidate
wished to express. Sentence separation is particularly flawed, with hardly any punctuation at all. In
addition, the essay is replete with grammatical and spelling mistakes which means that it can only
score low marks.

Essay 2

S B a g 1 8 el (el I caadY ol 5 8 Sl Zluall 8 el U jale ol ella
skl ali Al 5 Ul Ladie aladall e celld dy lil) opds 0 ae aall JSU & ALl
ioml 5 Ul Galad ¢ pumd 58 aays Jaes sall fellia sl el Jhla ) o S eelld days 2l
3 Aans Jolimi 130 aladall JSUT ) 55 e L) Canml dmyg 2085 S Caali AT Ul a3 550 i) caas
G S Gl deladl 3 G5 L) Gasdlall Jsag e ludl Caal a5 slall (8 s o3 andadll &

Bl

This essay is relevant although there has been little attempt at developing the storyline. However,
on linguistic aspects, it is problematic. The vocabulary is elementary. In grammar, the incoherence of
tenses is glaring as is the poor control over agreement and punctuation. Therefore, while deserving
some marks for being relevant, this work can only stay in Band 4, particularly due to the insecurity
shown in the use of language.
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Essay 3

Osa" ol hlal) ) el of (o 8 slad sy Wlaly Luadia sal) OIS ¢ palal) il g
OIS ) il s Aalad) Gudll B32adl J) Jid) e aalals lan s e 5081 S 550 5
JEFER

oaOkall Ll ccllh dmy M g™ 5 jalll ant Jpeas Sl B g ol () Ul g ¢ and) (e Ao bl o a2y
@l Jie Adlide Caall) Caadg Ada 1) sl Y $W) ol cJlal) e S Jash 5 da Liasu g Aalaud)
Boaje Jdaal i QB g aay ALV 5 S5 a0l 3 S

& Loz Sually il e USu 3okl (8 AUl S 5 bl QL) 8 g 5 budl ) U s
Daal 0¥ Ly e (AT QIS as asme a8 okd) i U 33 5 5 kend) AL (ol el celusal)
el () Laad &35 5 e

ALV iy 138 13 Y ¢ims (ot i IS I ps SU el 8 cundl Upole sl 3 3

Ol el

While there is a developed storyline in this response, the language used remains the main issue.
Errors occur when complexity is attempted. The vocabulary is satisfactory and simple sentences
dominate overall. For this reason, this response gets a mid-range score and can only stays in Band 3.
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Essay 4

) L) 53 k) LS ) ¢ ABaal 5 Ul Pas lasre sl il SUI #Luall & codl U pale caall clly &
LAAT o) (e Aol 2z canlall ) Ll s dde b Ciual azy lan 175 puse C1S e i) 35S Canlil el
RS ey Liniiaiag) 5 3l) 3 S anli

Eul ) Ol paaa caaan V) Ba8 (e EuSh S A 5 oY) e Gilat i) 3 S Caall &S Laay
O o JB5 aphall Jiasd mMall ddiiall ) Sand | eV sally pdl 5 (i ) asie 2asa s 0a
sl Jaay 55 ) sula Sl

i ) Gy 5 e 1SS deae e & pSE el pall o il Adaall ) gall g e Cuad celld aay
JS o b aaadl | A Sl 5 a2 6 el Siaaae Gt osaal 22 5 cuy il 2lAAI anaall ) g

FSEN

Essay 4 scores quite highly. It can be seen that the storyline has been elaborately developed. The use
of a variety of sentence types can be seen. The vocabulary used is mainly correct. This is clearly a
candidate who can develop narratives with proper sequencing of sentences with ease and as such
deserves a high mark. Yet, the grammatical mistakes cannot be overlooked. With fewer mistakes,
this essay could have scored very highly.
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Essay 5

Lad el (hala I aak o all s 528 oalall 2 oo (AL sl s Al 1) Juad ccinall Juad ol
g piall ol (5 il 5 408l Claa gl (amy a5 e Aaiaal) dls ) 02gd s Ly 5 3alad) 5 = jally
OS M lsd 0" (A Biall Jlad a8 Lgadl s SW ~luall (8l Upale gl lld a5 4 5l
Latla s Ssha aud)

Sladl O caad Gdie Gl U pial | il Gao e (bl 8 @llia ) Gleas ¢ ) (e delu aag
el sin JakY1 S5 declill Jloll o o sdiay plos i S gl (¢ griay Lulall IS " gOL8"
3l 3 Sl g Ay Hl (ati Candy (e llia IS 8l plall 8 ¢y saay | 3lSE LS Ll g olanas 58 5 ke )
bl e

Claill Uaals s glall oala ) i) (83 ) A gn 3 Lad o258 ppall JA ae paill 3 S Euml SIS 2y
B 1) Dlie ge Al b e sagd) Guba gl seY) Gipa OIS Adlida gl IS D lal) dllen) 5 Al all
SR Guaal ) G ad) Jlesy Eutias

Ly 100 Slad (1S5 8 pae-sl) BLIY) Uil sliig sl e il DAl aadan ) Ligad) elaall <y gla Ll
Jalill ela Al by Ak gl Uidle Gl aayy Liend ia WIST dlalidly cluadly JGd) zlaall WST Jas
O35 e WSy Cpantie Gl () Ui 5 Ly )5 daslill Ao L) 8 andadl) US 3o i) sl g ad ada 55 silally

Sl ) @Iy sl Gl S e ) S sl g Sy o Laias Legy OIS laa

This essay is a very good piece of work at this level, with mastery of grammar, spelling and
punctuation. It fulfils the objectives of this question which is to produce a piece of work using
creativity and imagination while making use of appropriate and varied vocabulary. A variety of
sentence structures has been used consistently and in a very natural way. This essay scores very
highly for these reasons and is in Band 1.
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