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Introduction

2021 saw the introduction of the first National Certificate of Education (NCE) Assessment which is
held at the end of the Nine- Year Continuous Basic Education (NYCBE) cycle. This assessmentis in line
with the philosophy defined in the National Curriculum Framework (NCF) Grades 7,8 and 9 and the
learning outcomes spelt out in the Teaching and Learning Syllabus produced by the MIE.

The NCE assessment assessed the proficiency of candidates in reading, writing, grammar & use of
Arabic and translation. The different linguistic competencies are divided as follows:

e Reading (25%)

o Writing (25%)

e Grammar and Use of Arabic (40%)

e Translation (10%)

A particular feature of the assessment is that each competency is assessed at different levels,
ensuring greater fairness by giving candidates a better chance to show their achievement levels.

Key messages
e Candidates are advised to read widely to build up their vocabulary in Arabic.
e Candidates should read instructions attentively.
e Candidates need to be acquainted with grammatical terms in Arabic.
e In grammar, candidates are still struggling with the following:
o Verb-Subject Agreement, Subject-Predicate Agreement, Noun-Adjective Agreement
o Relative pronoun and its agreement in the relative clause
o Exclamatory sentences and their punctuation
o Transforming declarative sentences into interrogatives and negatives properly
o Correct use of the subjunctive mood.
e In Reading comprehension,
o candidates fare better on questions requiring literal understanding
o candidates struggle with questions assessing higher-order reading skills like making
inferences, offering personal responses and guessing the meaning of words in context.
e |n Writing,
o candidates should pay closer attention to their use of grammar, spelling and punctuation.
o Narrative essays require candidates to develop a storyline and use varied sentence

structures and a wide range of vocabulary to sustain the reader’s interest.



o Descriptive essays require candidates to show a very wide range of vocabulary to create
an atmosphere. Far too often narrative essays were produced instead of descriptive ones.
e Intranslation,
o candidates generally fared well when finding the appropriate vocabulary for translation

o applying grammatical rules to the translation proved to be challenging to most.

General Comments

The performance of candidates on the whole was below expectations with a pass rate of 66%. Less
than 1% of candidates scored an Aggregate 1, while nearly 25% of them scored an Aggregate 6 and
30% of them scored an Aggregate 5. This suggests that the great majority of candidates were able to
acquire only the essential skills in reading, writing and grammar & use of the language.

While these findings are not so encouraging in terms of quantity, it is also worth highlighting that
many candidates performed quite well on the basic tasks and at times on the intermediate ones
across the competencies being assessed. However, for the higher order skills of extended reading
and writing, a lot of improvement is warranted.

In vocabulary, tasks assessing knowledge and application of basic, everyday vocabulary were quite
satisfactorily done by a good number of candidates. For an important number of candidates,
however, showing understanding of and using less common vocabulary remains a challenge. This was
particularly visible in the vocabulary question of the extended reading task (Question 8, Item 13),
where the performance of candidates was disappointing.

Writing for its part, continues to be the most challenging skill for most of our students. The writing
task highlighted the difficulties candidates often have with writing — the influence of the syntax of
other languages; inability to produce a simple sentence structure properly; difficulties with the
application of grammar etc... writing compositions creatively, using a rich and varied vocabulary in
grammatically accurate Arabic and showing an ability to use a variety of sentence types, continues
to be the hallmark of the very best candidates only.

On the whole, candidates wrote narrative essays better than they did descriptive essays. Descriptive
essays often quickly turned into narratives and many candidates often did not have the range and
depth of vocabulary to offer high quality descriptions.



Comments on Specific Questions
Question 1 — Basic Grammar

Question 1 tests a range of basic grammatical items. It uses multiple-choice items and open-ended
questions to assess candidates’ ability to deal with basic but essential grammatical items at this level.
In this assessment session, the following grammatical points were assessed through multiple choice:
Noun-Adjective agreement, Diacritic mark for Subject, Pronouns (detached and relative), /dhafa
structure (possessive), Verb-Subject Agreement, Kana and its equivalents, Inna and its equivalents
and exclamatory sentence. Items tested through open ended were Predicate, Preposition,
Transformation of sentence into Masculine form, Negative form and Interrogative form, verb tenses
(Imperfect).

The best-done items in part A were those dealing with:
Item 1 (Noun-Adjective agreement)
Sl dua i ol
Iltem 2 (Relative Pronoun agreement)
ey inll i )
Iltem 3 (Diacritic mark)
Item 5 (Personal Pronoun)
0 Caall 3 Laa lagiad) lal gl
Item 8 (Verb-Subject Agreement)
Al Jal es oLbY) (asiy

The following items were found challenging by a significant number of candidates:
ltem 4 i)l ) cuad

This item tested candidates’ ability to deal with the /dhafa structure (possessive). Even though this
structure is very common. Many candidates could not find the correct diacritic which is here the
sound i ().

ltem 6 Vs sall Gl

Aucxiliary verbs (Kana and its equivalents) are frequently used by candidates. However, the challenge
remains that the verb laisa (u+) is not often used by candidates compared to kana (0S). Candidates
should have chosen the predicate of laisa () in the accusative form ending with double vowel fatha
(1) here.



This item tested Quasi-Verbs (/Inna and its equivalents) which are the opposite of Kana and its
equivalents in terms of application of its grammar. Candidates weren’t able to find the correct
diacritic which ends with the word despite the fact that the particle Inna () is commonly used.

ltem 9 lelawd) Jaad Lo sl dlaal)

This item was very challenging for a significant number of candidates. Very few were able to
understand what an exclamatory sentence is. Had they known the meaning, they would have
definitely found the answer since the sentence ended with an exclamation mark. Many candidates
wrongly chose the interrogative sentence as an answer.

Candidates fared well in the following items in part B:
Item 10 (Subject-Predicate Agreement)

el yenfAaBfs paaafs uSfoniafiliea 5 L)

Iltem 11 (Preposition)

AL A adl ) cad

Iltem 12 (Transformation of sentence into masculine)

e ladl)

Candidates had greater difficulty with the following items:
ltem 13 culal) Jadall i Y

Although there are different ways to transform a sentence into negative form in Arabic, candidates
should pay heed to the tense of the verb in order to use the correct negative form. It seems that
candidates were not aware of the meaning of negative in Arabic. Among the wrong answers,
candidates transformed the sentence into feminine form.

ltem 14 A Al ik

This item tested the imperfect tense (Indicative). Candidates were asked to change the given verb
from the past tense to the imperfect tense (Indicative). However, many candidates had difficulty in
finding the correct answer, possibly to their lack of familiarity with the Arabic instruction given.

ltem 15 SAaliall (pe alill ca3a e /SAalAl) (e aldl) AT /94N (e Q) 3l Ja

Another challenging item where a majority of candidates didn’t understand the instruction. It
appeared that they were not aware of what an interrogative sentence is. Some students transformed
the sentence into either the imperative form or the feminine.

Examiners would like to draw the attention of candidates to the importance of indicating their
answers clearly when making corrections to their answers in the MCQs. Very often, when crossing
out an answer and choosing another one, they do not indicate their answer clearly enough.



Candidates are therefore encouraged to write out their answers clearly in the space available to them
if this happens.

Educators would be well advised to better prepare students for this question which could be multiple
choice items, matching, fill in the blanks, ticking the right option and open-ended items. Moreover,
students need to be acquainted with instructions and grammatical terms in Arabic so that they may
better answer the question. Educators are further advised to consult the Teaching and Learning
syllabus to better prepare students on the grammar and sentence structure items found in this
question.

Question 2 — Basic Vocabulary

The basic aim of this question is to assess candidates’ knowledge of common basic vocabulary in
context in Arabic, through multiple choice items. On the whole, this question was more or less within
the range of most candidates.

The best-done items were:
Item 1 ol 0 g e a8 Ul g il of bl Y
Item 5 LA Hiall elilial  iSs al 13" alaal) d_L»

The following items proved to be problematic for many candidates:

Item 2 Leluiy of adde Cangy Asiy ol Bl

The word dirty might have hindered candidates’ understanding of the sentence. Hence, they could
not choose the correct answer which was wash.

ltem 3 el 3130 A Y s Aol iy Bl

Candidates wrongly answered this item possibly due to the fact that they could not understand the
word calm.

ltem 4 stdiiuall 8 S AT oY Al Y cls

Many candidates find the distractors hard to understand, for instance the words worried, proud and
shy.

Educators are advised to encourage the practice of vocabulary-based questions in context and focus
on common and day to day vocabulary.



Question 3 — Basic Reading Comprehension

Question 3 assesses reading comprehension at a basic level, in particular the ability to locate
information. Candidates were required to read two short texts; one a letter about a birthday and the
second one a poster on sports day and show understanding by locating explicit information from the
given texts. The performance was encouraging with most candidates showing that the fundamental
reading skill of literal understanding had been acquired.

While most candidates performed well, few who resorted to indiscriminate lifting were penalised. In
this kind of task, the importance of brief and accurate answers cannot be over-emphasised.
Most items were generally well answered by candidates. The following items were less well done:

Part A:
Item 2 and 3 Bl e J sl s

A few candidates were confused between the first place of visit and the place where they had lunch.
They interchanged Chamarel and Blue Bay.

Part B:
ltem 4 faal) ay delu ol &

The expected answer was the time it begins. Candidates who put both the beginning and ending time
were penalised.

Item 5 £ Al 3 SN o

Some candidates lost marks by the indiscriminate lifting of the sentence Rs 50 and lunch and a bottle
of water will be given to you.

It is worth reminding Educators that examination technique is an important component in this
question. It is important for candidates to provide brief and accurate answers. Resorting to lifting of
entire chunks of text is unlikely to be rewarding to candidates.

Question 4 — Word Formation

This question assessed candidates’ knowledge and ability to apply word formation rules in Arabic in
context. A short passage was set, with words needing transformation given in brackets. Although
the transformations required were from common words, candidates performed poorly on this
question. Candidates lost marks for grammatical and spelling mistakes even if they struggled to find
the correct word formation.



ltem 1 sl O (s 3l aalie Cay y <l

This item tested the transformation of a verb to its verbal noun which is a very common
transformation. However, a big proportion of candidates’ answers was spoiled by over correcting and
giving 2alii/saaliall as an answer.

Item 2 e [rdaall (3 sa G slad
The transformation of kbl was expected here, although &k« was also an acceptable answer. This
item did not really pose difficulty to candidates.

Item 3 A gide 320 CwilS

Foritem 3, candidates were required to transform the verb into the past participle. Among the wrong
answers were ¥/ liie/aid While some candidates struggled to find the correct answer, the latter
were not given credit due to lack of agreement of the feminine form for instance s sids [z sida,

ltem 4 AosiSaofAniSall il &

The noun of instrument was required here. Many candidates wrote 4wSl/uiS/uiSs as answers.
Educators would be well advised to give due attention to the different types of noun formation in
Arabic in their teaching.

ltem 5 J 58S @l Ul 5 Adga 3lib il

In item 5, the transformation of the verb (U%X) into the substitute of absolute object (/_<S) was
required. Many candidates wrote (S /\ S, They were not awarded marks due to spelling mistakes.

Educators are reminded that despite the fact that candidates have to apply transformational rules to
words in context, it remains that those words should be grammatically correct and free from spelling
mistakes. Usually words which are tested are common and known to students’ immediate
environment.

Question 5 — Error Hunt

Question 5 assesses candidates’ ability to deal with grammar and spelling in context. A short text
containing grammatical and spelling mistakes was set. The mistakes were already identified (through
underlining) and candidates were required to correct them.

The overall performance was not very encouraging although the grammatical items tested were
relatively basic.

ltem 1 QU gaal) dgyas 59 50

This item assessed whether candidates would be able to identify which tense is required in the given
context and what would be the correct verb form for this tense. The knowledge of the moods of the



Imperfect (the subjunctive) with the subject-verb agreement ()5.5.2) was required here. Candidates
could not spot the mistake properly since some of them change the mood of the imperfect to the
jussive form.

ltem 2 Ohanll s Jaall 5 2l

This item tested the knowledge of the spelling of the word (J«x). Although a relatively common work
in Arabic, the majority of candidates had trouble finding the correct spelling. This highlights another
common difficulty for many candidates — familiarity with common vocabulary items.

ltem 3 oestall s Jaldl g elanll

This was the worst done item in the question, with many candidates failing to find the correct spelling
of the word (53Ul Educators are advised to explain to students that this exercise does not only
deal with grammatical mistakes but with spelling mistakes as well.

Item 4 ) s Ul

Item 4 assessed knowledge of subject -verb agreement, a basic but essential rule of Arabic grammar.
The expected answer was <l. On the whole, this was satisfactorily attempted.

Item 5 || é..j.hal\

The masculine form of the adjective &l was required for item 5 and it was satisfactorily done.

Educators are well advised to give sufficient practice to candidates in terms of application of
grammatical rules in context. This will also help them in their writing skill.

Question 6 — Cloze Text

This question is a higher order reading task assessing the use of language which requires the ability
to rely on the context to guess the suitable word to fill in the gaps. Thus, to be able to work out this
question, candidates need to have a substantial grasp of receptive and productive vocabulary.

This year, the passage set was on a greedy dog who doesn’t want to share his piece of meat.

In Part A, words had been given from which candidates had to choose the appropriate word to
complete the text. This part was satisfactorily tackled by the candidates. However, a small number
of candidates got confused with item 1 and 4. It seemed that they didn’t grasp the gist of the story.
Educators are advised to draw the attention of the candidates to the fact that there is one extra word
given.

The best-done items were:

Item 2 aalll daad (3 i o 5N QOIS ) i L



ltem 3 sl N das
ltem 4 el ks

Some candidates found these items challenging:

ltem 1 [EERRPRERE

It seemed that candidates could not fill in the gap with the adverb required due to their lack of
understanding of the sentence.

ltem 5 Al Hhy AT LK

In this item, candidates were not able to find the proper word although it was clear that J3l was the
only plausible answer.

Part B is a higher order reading task which assesses candidates’ overall knowledge of language
(grammar, syntax and vocabulary). It requires candidates to use the given context and draw on their
linguistic knowledge to make educated guesses of what word might be suitable in the given gaps.
Several candidates struggled to find the missing words. Many did not have the required vocabulary
to provide plausible answers to the gaps provided. Others provided answers which did not do justice
to the overall context of the passage. The overall performance on this part was very poor.

ltem 1 s Y Al @ paalay/is g 0K ol

This item was found to be difficult, maybe due to the sentence structure which was not within the
grasp of the candidates. A verb in the imperfect was required here. Candidates who were able to find
the correct verb but put it in the past tense were not awarded marks. Acceptable answers included:
Buayagd/ s Hn

|tem2 ;w\(;d"/""'

More answers which were given credit were, inter alia J32 /zws /5, Some candidates were penalised
by using the present tense instead of the past tense.
Common wrong answers were ol 1)y =) [ ad which did not fit in the structure.

Item 3 AL ol Lavie QI i

Candidates had to draw on their own knowledge to provide a plausible answer.

Frequent wrong answers included: ¢ /'3 /& which were implausible in the given context.
Iltem 4 dad (ja pall dadad Cuad g/ ilaiing

Due to candidates’ lack of understanding, they were not able to find the appropriate word to fill in
the gap. As for those who tried to find the word, they were not able to score marks due to
grammatical mistakes. Among the wrong answer were: <:a /Jwa s which did not fit in.
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Item 5 cw\mc)';g._ﬂﬁ\}

A wide array of words was accepted L /) 331 / 8.

Common wrong answers included: 4l & /A8 2=y /elld 22y | These answers were not acceptable due
to the fact that they were two words. Candidates should pay heed to the instruction given in the
question.

Question 7 — Functional Writing

Question 7 is the basic writing task, with candidates required to write a short text of 50 -75 words on
a functional task. They are essentially assessed on their ability to write using accurate G/S/P and
showing good awareness of the audience and purpose. Given the word limit, candidates were not
expected to elaborate on the given points but simply to address them clearly.

This year’s topic was about an interesting place you visited. Four points were given to guide
candidates through their writing.

The overall performance on this question was below average. Many candidates tried to write
something while others chose not to attempt the question at all. However, a handful of candidates
produced very good piece of writing which is encouraging.

Itis worth highlighting that candidates are not expected to use sophisticated vocabulary nor complex
sentence structures. Candidates are assessed on their ability to complete the task properly in a clear
and simple Arabic with an accurate use of grammatical and spelling.

Educators are reminded that examiners will be looking at the following criteria when assessing
functional writing:

e Awareness of audience and purpose

e Points addressed correctly

e Grammar, Spelling, Punctuation and Syntax accurate

e Accurate and appropriate vocabulary

e Organisation and coherence

The linguistic challenges that remain are:
e The coherence of tenses
e Subject-verb agreement
e Spelling and punctuation
e The use of attached pronouns, verbs and adjectives
e Application of the definite article with ‘idhafa phrases’
e The use of incorrect prepositions after verbs

11



Another pertinent issue noted was the unnecessary use of lengthy introductory forms of greeting
and pleasantries

The following samples of the letter illustrate the range of answers obtained this year. They are
provided to give Educators an idea of standards and of examiners’ expectations. Each letter is

provided with comments to highlight the strengths and weaknesses of the writing.

Functional Writing 1

OY 750 Allall 8 e ) ol Ul A daally e U fellla (oSl 5 g oDlias 5 aSole A3

Ol 13 caali 1Al @ligaa of olad Jaa Sea Sl Y calad | K @lly e batas Coaa g

It is clear from this writing that it is irrelevant and meaningless. This piece of writing could not score
any marks.

Functional Writing 2

335 aSale DL
AUl 5 il (g sl QY aa Bend) () adl o JBY ALl i o 8 U a sl casll cllla as
o Gand s "sa " g sy I JST @llia el aa ladll s "shopping” Jzé o Gl S o
Al | yuzmdl A jadl) s gl @lln il aad o el MG sl s (3 sl alal aday (53 dRyaal)

lelle

g

This writing is relevant, with some attempt at addressing the points briefly. However, there are
numerous linguistic weaknesses in it. There are countless grammatical mistakes with verbs wrongly
conjugated most of the time. The linguistic weakness mean that this writing can only score very low
marks.

12




Functional Writing 3

LlSa (o8 L omsadi ) oo Jladll (B i Al (o seley dipan &)y of pal ) dlal g saie daa ol i
Alas 8l 5 sedia ISal o A8aal) 5 ddline Leasll il pia Ciaay Lol Al 55 Alias a5 Laiaa
Gllia o dal 5 Ao a5 Adlide el IS e Laald s Laed 33 adl o jliiall 5 Sl Jie e lard) J sl
SV e JS LD Al Ll 95 (o il Ul Wit 1) a5 gl Al Ao bl gas ddpaal) S 53

PARIN|]

In this piece of writing most of the points have been addressed. The linguistic aspects, are accurate
enough but errors are noticeable. The vocabulary is almost accurate and simple. Some coherence is
noted in the flow of ideas. This writing, despite the effort of being relevant can only stay in the mid-
table range, although the potential to score higher was present.

Functional Writing 4

DX

daiay aials Ul W Gl e e 8 JS s dile 5 i 0S5 o)) il adlS g dl) daa ) aSile DL
Apan g S (el 5 @y ) Al wiaa S e @AY Al ) o2 (ST daall 2 8 Lyl gall 55 30
Lo satlas

anil) JS U ) Ll dlias ) sal) @l (S ISl 1an oasd Ll | jla 315 dalise ol ol el ol ) cllia
) Al lall a5 elad) Jia ) salall (e Liad <l LAY L JsY) e

OV St ) gl Aaall Jlea ) jls S IR 555 O zeaal

Functional writing 4 is a good piece of writing. The candidate showed an awareness of audience and
purpose. Most of the points were developed. The linguistic aspects were essentially accurate but
occasional slips are apparent. As far as the vocabulary is concerned, it is accurate. This piece of writing
is organized but did not deserve a very high mark.
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Functional writing 5

e (5 e

Gl agy A 45, ales e oo @AY Al oda aiS) daall 2 8 S o Gl aSle a3l
Aafias Adpaall odd a5 58" Ll By all Cagia A salall 5 DU pal) ddaa )y | ol
Sl ) Candiad e gstall g elanal) Jia | sdall g leandl s o) Jia cdilisg 55 565 bl son Lead oY faa
RV U RE G CON RV NPEI | 0 1 B R T E LI P PORCITR PR RIS I IS IVPQLIPV IR g
e Agduall Akl 8 diaall ol 55 o) il gie LUS (Sl ) gall (e 5 0K oLl alais @l
Sl e L Dl e gl

This functional writing scored very highly. From the outset, it is obvious that the candidate has a clear
awareness of audience and purpose. The candidate was able to developed all required points
bringing a lot of details to the writing. The grammar and spelling are very accurate and the vocabulary
is appropriate. This organized and coherent piece of writing deserved a very high mark.

Question 8 — Extended Reading Comprehension

The main purpose of an Extended Reading Comprehension task is to assess comprehension skills in
a more varied way and at different levels. Candidates were assessed, inter alia, on their ability to
locate explicit information, make inferences, synthesise information, explain the meaning of words
as used in the given context, follow the chronology of events, identify main ideas and offer personal
response.

This year, a short narrative passage about the danger of elephants directing themselves towards a
village was set.

The overall performance of candidates on this question was below average. A good proportion of
candidates didn’t understand the gist of the story and hence they didn’t tackle this question while
others answered the question partly. A very small number of candidates satisfactorily answered this
question. It is worth highlighting that a vast majority of candidates was not able to answer the
question that dealt with vocabulary in context.

14




Candidates are reminded of the following:
e Liftingis acceptable if the question does not ask candidates to answer in their own words, but
must not contain excess information.
e Excess information in an otherwise correct answer is not given credit.
e Grammatical and spelling mistakes are not penalised if evidence of understanding is clearly
shown.

The best-done items were:

Iltem 1: Al e daand

Item 5: osh i Al 8 ) e agaY
Item 7: b JuY1 Ja

Item 8: Al gaall 8 pali s

Item 11: el Jadll oy ol aaal oY

The following items were found challenging:
Item 2: I yhaa @lla o
Candidates couldn’t locate the answer in the passage though the answer was direct. Among the

‘e

wrong answers were el el xdi < pall maal,

Item 3: 4 dea ) Sl 0LV (e e sana
Among the unacceptable answers were Lac agia a5 IS ae s Clalai¥I IS & o555 Y ), This shows
that candidates were not able to understand what problem villagers faced.

Item 4: A Al e ey JWEY) adad fands e adlal
This item required a personal response which candidates might not have being trained to answer.
Educators are advised to give students more practice on this type of questions.

Item 6: Call e n

Among the wrong answers were (il 8 15 aiul g | s ) Jis )l This question was preceded by a
statement from the passage. It appeared that candidates didn’t understand it. Hence, they were not
able to find the correct answer.

Item O: daaf o aaley ppall Juill ¢

This item started by a sentence which was followed by a question. Candidates had to understand the
sentence and at the same time to say why the father of Ahmad was worried. Candidates struggled to
find the suitable answer.

15



Iltem 10: L) jba jia 4l
Although this question was quite direct, candidates were not able to answer it properly. Among the
wrong answers were 4dlall daall e jurall Judll Gl

Item 12: LAl 8 Ol (e JuiY) piey o g laiad 43y

This was one of the most challenging items where candidates had to make an inference. The
performance on this item was poor. Many candidates lifted the whole last sentence of the passage
as answer Liay deal (g5 & sdin o8 5 LA Y Gaokal) ) okl Jsb agdliST e o slas s Jia )l 4225, This was
not awarded any marks.

Iltem 13:

This was another challenging item in this question. Candidates were not able to figure out the
meaning of vocabulary in context. This clearly indicates that candidates should read more and need
greater practice with vocabulary in context.

Candidates had the choice of choosing 3 vocabulary items out of the five given. Below are the
expected answers for each item.

I agd fie [ale

ii dadi yo A

il sl fela i e

iv ) Ay rdeata

v S i e yle i al

Question 9 - Translation
Part A

This question assesses candidates’ ability to translate common English words into Arabic.
The overall performance was quite satisfactory on this question.

Among the best-done items were:
Item 1 delu
ltem 4 AR

Candidates however, struggled with the following items:

Item 2 ASa
Among the wrong answers were «iSs /iS4l 48 ¢ / (iSs, Candidates should be made aware that there
is a difference between 43S which is a library and <« a desk.

16



Item 3 o=l
This was one of the most challenging items in this question. Among answers that were not given any
credits were 8 /sl /245, However, <8 » was an acceptable answer.

Item 5 ¥ sy sl
This item was poorly done. Although being a common adverb, candidates couldn’t figure out its
translation. Among answers that were not given credits are Jal ) (pa (1o f33laS [ 5 8,

The attention of educators is drawn to the fact that spelling mistakes are penalised, for instance
wrong spelling of words >3/ 3 #/Azu/z La,

Part B

This question assesses candidates’ ability to translate a short paragraph from English into Arabic.
Candidates performed averagely on this question although the text was within the range of all the
candidates.

ltem 1 Alanl) dacay/sad jiew b ap &3

A good number of candidates were able to find the translation of the words for this item. However,
they lost marks due to grammatical mistakes or spelling mistakes such as xua; ¢ /3ual, While on the
other hand, a few were not able to find the correct translation for went fishing. Among the wrong
answers were <laull e Gl

Item 2 oadl e Ly 8 Shes UlSe 2a
In this item many candidates were not able to apply the grammatical rule of the accusative. A small
number had difficulty with the agreement of noun and adjective.

Iltem 3 Sy Ty
Candidates were not given credit for 2= of 1. However, on the whole this item was satisfactorily
done as the word fishing had already been mentioned earlier.

Iltem 4 S ASauw dlaial (Bae ann

Among the wrong translations were 5 xS 4Saull /5 Sl 4Saull, The verb ‘caught’ was wrongly translated
by a vast number of candidates. Among the wrong answers were <« _n»=a/a,

Item 5 155 e ) () ey
This item was satisfactorily done by a large number of candidates.

Educators are well advised to train students to apply grammatical rules in translation. This will also
help them with their writing skills.

17



Question 10 — Extended Writing

This question assesses candidates’ ability to produce an extended piece of writing around 150 words.
They were required to write one composition out of a choice of a narrative or a descriptive topic.

In this year’s session, candidates were given the choice to either describe a specific event in their
school or to write a narrative essay which comprised the following sentence “they looked at each
other but they didn’t talk”.

Performance on this question was, on the whole, below average. Many candidates did not attempt
the question while others tried to write something. A small number of candidates, from the higher
ability groups lacked ambition and they seemed content with writing the minimum required. In
addition, they lacked the use of varied and sophisticated vocabulary, accurate grammar and spelling
and a lack of variety of sentence structures.

Educators are reminded that examiners will be looking at the following criteria when assessing
extended writing:

e Elaboration of content

e Grammar, Spelling, Punctuation and Syntax accurate

e Accurate and wide vocabulary

e Varied sentence structures

e Reader’s interest

On the whole, candidates opted to write on the descriptive essays rather than the narrative one. It
might be because they could have encountered an event like this before and it was easier to relate
toit.

The following sample of essays illustrates the range of answers obtained this year. They are provided
to give Educators an insight of the standards and of examiners’ expectations. Each essay is provided
with comments to highlight the strengths and weaknesses of the writing.

Descriptive Writing

A good number of candidates who attempted the descriptive essay were not able to develop their
essay well and create the required atmosphere. They had a lot of narrative inserted in their essays.
They generally gave a narrative account of what they did in the event instead of focusing on a
description of the event.

Some candidates misunderstood the word 4is by 4ls ) Thus, these essays were mostly irrelevant.
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The following responses illustrate examiners’ expectations in descriptive essays.
Essay 1

gl LAl e paldl (30 Lo die 5 Lead 300008 GlIS £ Y1 2 5S35 Jiny s jde 388 adaladl Gaeldd) o gy b
wac Gl 5 15A S ST agill ae 23l (e S Cul ) Jiadl Ty a3 jpaad) cilalS ) el 4 )
Ay o daal Sl o Ty i () Cema ) Jiall axy s Jaa JiadY) can b Y 3,8 Jiall caal dalal)

S ale JS o) caal ag 12 il Alies

This essay has little relevant content. The descriptions are unclear. There are many serious errors
which make meaning unclear too. The candidate used simple vocabulary with many inaccuracies and
made use of mostly simple sentences. While there is no interest for the reader., this writing can only
score very low marks.

Essay 2
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In essay 2, the candidate has tried to write some relevant content but the descriptions lack detail. As
far as grammar, spelling and syntax are concerned, errors are frequent. The essay comprises simple
sentence structure and simple vocabulary which is not always accurate. With little interest for the
reader, this essay can only score below mid-range mark.
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Essay 3
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Essay 3 is relevant but its content is elementary. The descriptions are simple. As far as grammar,
spelling and syntax are concerned, errors occur when complexity is attempted. There are instances
of sentence variety but simple sentences dominate overall. The vocabulary used is accurate but
simple. With some interest for the reader, this piece of writing can only stay in the mid-table range,
although the potential to score higher was present.
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Essay 4
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Essay 4 has been well developed. The grammar, spelling and syntax are highly accurate with only very
occasional slips. This piece of writing contains varied sentence structures which are used consistently.
As far as the vocabulary is concerned, it is wide and precise. With the reader’s interest sustained
throughout, this essay deserves high marks.
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Narrative Writing

Candidates who attempted the narrative essay had some difficulty understanding what they had to
do with the sentence given to them. The few who understood what the sentence meant, weren’t
able to elaborate on the content. Candidates struggled with developing a plot and used very insecure
language throughout.

The following candidate responses illustrate examiners’ expectations in narrative essays.

Essay 1
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This essay is barely relevant and there is a lack of focus on the topic. As for the language, it is very
clumsy and uncertain throughout, making it difficult for readers to understand what the candidate
wished to express. Sentence separation is particularly flawed, with hardly any punctuation at all. In
addition, the essay is replete with numerous grammatical and spelling mistakes which implies that it
can only score low marks.
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Essay 2
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While there is a developed storyline in this response, the language used remains the main issue.
Errors are frequent — wrong use of tenses and spelling mistakes. The vocabulary is satisfactory. For
this reason, this response gets a mid-range score.
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Essay 3
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Essay 3 scores quite highly. It can be seen that the storyline has been elaborately developed. The use
of a variety of sentence types can be seen. The vocabulary used is mainly correct. Yet, the
grammatical mistakes cannot be overlooked. With fewer mistakes, this essay could have scored very
highly.
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Essay 4
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This is a clear Band 1 essay. The candidate has an elaborate storyline and the language is essentially
very accurate throughout. There is a variety of sentence structures and the story flows naturally. An
essay that satisfies these criteria will score highly.
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