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Introduction  

2021 saw the introduction of the first National Certificate of Education (NCE) Assessment which is 
held at the end of the Nine- Year Continuous Basic Education (NYCBE) cycle. This assessment is in line 
with the philosophy defined in the National Curriculum Framework (NCF) Grades 7,8 and 9 and the 
learning outcomes spelt out in the Teaching and Learning Syllabus produced by the MIE. 
 
The NCE assessment assessed the proficiency of candidates in reading, writing, grammar & use of 
Arabic and translation. The different linguistic competencies are divided as follows: 

• Reading (25%) 
• Writing (25%) 
• Grammar and Use of Arabic (40%) 
• Translation (10%) 

 
A particular feature of the assessment is that each competency is assessed at different levels, 
ensuring greater fairness by giving candidates a better chance to show their achievement levels. 
 
Key messages 

• Candidates are advised to read widely to build up their vocabulary in Arabic. 

• Candidates should read instructions attentively. 

•  Candidates need to be acquainted with grammatical terms in Arabic. 

• In grammar, candidates are still struggling with the following: 

o Verb-Subject Agreement, Subject-Predicate Agreement, Noun-Adjective Agreement 

o Relative pronoun and its agreement in the relative clause 

o Exclamatory sentences and their punctuation 

o Transforming declarative sentences into interrogatives and negatives properly 

o Correct use of the subjunctive mood. 

• In Reading comprehension, 

o candidates fare better on questions requiring literal understanding 

o candidates struggle with questions assessing higher-order reading skills like making 

inferences, offering personal responses and guessing the meaning of words in context. 

• In Writing, 

o candidates should pay closer attention to their use of grammar, spelling and punctuation. 

o Narrative essays require candidates to develop a storyline and use varied sentence 

structures and a wide range of vocabulary to sustain the reader’s interest. 
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o Descriptive essays require candidates to show a very wide range of vocabulary to create 

an atmosphere. Far too often narrative essays were produced instead of descriptive ones. 

• In translation, 

o candidates generally fared well when finding the appropriate vocabulary for translation 

o applying grammatical rules to the translation proved to be challenging to most. 

 

General Comments 

The performance of candidates on the whole was below expectations with a pass rate of 66%. Less 
than 1% of candidates scored an Aggregate 1, while nearly 25% of them scored an Aggregate 6 and 
30% of them scored an Aggregate 5. This suggests that the great majority of candidates were able to 
acquire only the essential skills in reading, writing and grammar & use of the language. 
 
While these findings are not so encouraging in terms of quantity, it is also worth highlighting that 
many candidates performed quite well on the basic tasks and at times on the intermediate ones 
across the competencies being assessed. However, for the higher order skills of extended reading 
and writing, a lot of improvement is warranted. 
 
In vocabulary, tasks assessing knowledge and application of basic, everyday vocabulary were quite 
satisfactorily  done by a good number of candidates. For an important number of candidates, 
however, showing understanding of and using less common vocabulary remains a challenge. This was 
particularly visible in the vocabulary question of the extended reading task (Question 8, Item 13), 
where the performance of candidates was disappointing. 
 
Writing for its part, continues to be the most challenging skill for most of our students. The writing 
task highlighted the difficulties candidates often have with writing – the influence of the syntax of 
other languages; inability to produce a simple sentence structure properly; difficulties with the 
application of grammar etc… writing compositions creatively, using a rich and varied vocabulary in 
grammatically accurate Arabic and showing an ability to use a variety of sentence types, continues 
to be the hallmark of the very best candidates only. 
 
On the whole, candidates wrote narrative essays better than they did descriptive essays.  Descriptive 
essays often quickly turned into narratives and many candidates often did not have the range and 
depth of vocabulary to offer high quality descriptions.   
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Comments on Specific Questions 

Question 1 – Basic Grammar                

Question 1 tests a range of basic grammatical items. It uses multiple-choice items and open-ended 
questions to assess candidates’ ability to deal with basic but essential grammatical items at this level. 
In this assessment session, the following grammatical points were assessed through multiple choice: 
Noun-Adjective agreement, Diacritic mark for Subject, Pronouns (detached and relative), Idhafa 
structure (possessive), Verb-Subject Agreement, Kana and its equivalents, Inna and its equivalents 
and exclamatory sentence. Items tested through open ended were Predicate, Preposition, 
Transformation of sentence into Masculine form, Negative form and Interrogative form, verb tenses 
(Imperfect). 
 
The best-done items in part A were those dealing with: 

Item 1 (Noun-Adjective agreement)    

. ةدیعس   ةصرف هذھ

Item 2 (Relative Pronoun agreement) 

.دمحلأ ةبیقحلا يف يذلا     ملقلا

Item 3 (Diacritic mark)   

.ھبتكم رُیدملا    لخد

Item 5   (Personal Pronoun)             

.عبا رلا فصلا يف امھ      ،نادھتجملا نادلولا

Item 8   (Verb-Subject Agreement)            
.ةیرقلا لھأ عیمج ءابطلأا   صحفی   
 
The following items were found challenging by a significant number of candidates: 

Item 4     نِانسلأا   بیبط ىلإ تبھذ

This item tested candidates’ ability to deal with the Idhafa structure (possessive). Even though this 
structure is very common. Many candidates could not find the correct diacritic which is here the 
sound i (◌ِ). 
 
Item 6     راحTا   وجلا سیل

Auxiliary verbs (Kana and its equivalents) are frequently used by candidates. However, the challenge 
remains that the verb laisa ( سیل ) is not often used by candidates compared to kana ( ناك ). Candidates 
should have chosen the predicate of laisa ( سیل ) in the accusative form ending with double vowel fatha 
( اً◌ ) here. 
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Item 7     مویلا نورضاح لَامعلا    نّإ

This item tested Quasi-Verbs (Inna and its equivalents) which are the opposite of Kana and its 
equivalents in terms of application of its grammar. Candidates weren’t able to find the correct 
diacritic which ends with the word despite the fact that the particle Inna ( نّإ ) is commonly used. 
 
Item 9     ءامسلا لمجأ ام!   :ةیبجعتلا ةلمجلا

This item was very challenging for a significant number of candidates. Very few were able to 
understand what an exclamatory sentence is. Had they known the meaning, they would have 
definitely found the answer since the sentence ended with an exclamation mark. Many candidates 
wrongly chose the interrogative sentence as an answer. 
 
Candidates fared well in the following items in part B: 

Item 10 (Subject-Predicate Agreement)   

ءارمح/ةمیدق/ةریغص/ةریبك/ةدیدج/ةلیمج ةرایسلا  

Item 11 (Preposition) 

.ةلفاحلاب ةسردملا ىلإ بھذأ  

Item 12  (Transformation of sentence into masculine) 
.بئاغ ملعملا  

 
Candidates had greater difficulty with the following items: 

Item 13  بیلحلا لفطلا برشی لا  

Although there are different ways to transform a sentence into negative form in Arabic, candidates 
should pay heed to the tense of the verb in order to use the correct negative form. It seems that 
candidates were not aware of the meaning of negative in Arabic. Among the wrong answers, 
candidates transformed the sentence into feminine form. 
 
Item 14  يل ةیدھ يدلاو يرتشی  

This item tested the imperfect tense (Indicative). Candidates were asked to change the given verb 
from the past tense to the imperfect tense (Indicative). However, many candidates had difficulty in 
finding the correct answer, possibly to their lack of familiarity with the Arabic instruction given. 
 
Item 15  ؟ةملقملا نم ملقلا تذخأ ىتم /؟ةملقملا نم ملقلا تذخأأ /؟ةملقملا نم ملقلا تذخأ لھ  

Another challenging item where a majority of candidates didn’t understand the instruction. It 
appeared that they were not aware of what an interrogative sentence is. Some students transformed 
the sentence into either the imperative form or the feminine. 
Examiners would like to draw the attention of candidates to the importance of indicating their 
answers clearly when making corrections to their answers in the MCQs.  Very often, when crossing 
out an answer and choosing another one, they do not indicate their answer clearly enough.  
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Candidates are therefore encouraged to write out their answers clearly in the space available to them 
if this happens.  
 
Educators would be well advised to better prepare students for this question which could be multiple 
choice items, matching, fill in the blanks, ticking the right option and open-ended items. Moreover, 
students need to be acquainted with instructions and grammatical terms in Arabic so that they may 
better answer the question. Educators are further advised to consult the Teaching and Learning 
syllabus to better prepare students on the grammar and sentence structure items found in this 
question. 
 
Question 2 – Basic Vocabulary                  

The basic aim of this question is to assess candidates’ knowledge of common basic vocabulary in 
context in Arabic, through multiple choice items. On the whole, this question was more or less within 
the range of most candidates. 
 
The best-done items were:  

Item 1  تیبلا يف. دوقنلا    تیسن دقل .ائیش يرتشأ نأ عیطتسأ لا

Item 5  ؟ةیلزنملا كتابجاو بتكت مل اذامل" :ملعملا". لأس   
 
The following items proved to be problematic for many candidates: 
 
Item 2  ا. ھلسغی   نأ ھیلع بجی .ةخسو يبأ ةرایس

The word dirty might have hindered candidates’ understanding of the sentence. Hence, they could 
not choose the correct answer which was wash. 
 
Item 3  لصفلا يف اًدبأ ملكتت لا .اًدج. ةئداھ    تنب ةراس

Candidates wrongly answered this item possibly due to the fact that they could not understand the 
word calm. 
 
Item 4  ىفشتسملا يف ناك يخأ نلأ. ةقلق    ملأا تناك

Many candidates find the distractors hard to understand, for instance the words worried, proud and 
shy.   
 
Educators are advised to encourage the practice of vocabulary-based questions in context and focus 
on common and day to day vocabulary. 
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Question 3 – Basic Reading Comprehension                

Question 3 assesses reading comprehension at a basic level, in particular the ability to locate 
information.  Candidates were required to read two short texts; one a letter about a birthday and the 
second one a poster on sports day and show understanding by locating explicit information from the 
given texts. The performance was encouraging with most candidates showing that the fundamental 
reading skill of literal understanding had been acquired. 
 
While most candidates performed well, few who resorted to indiscriminate lifting were penalised. In 
this kind of task, the importance of brief and accurate answers cannot be over-emphasised. 
Most items were generally well answered by candidates. The following items were less well done: 
 
Part A: 

Item 2 and 3  ءادغلا ناكم  ....ةرایزلا ناكم لوأ....  

A few candidates were confused between the first place of visit and the place where they had lunch. 
They interchanged Chamarel and Blue Bay. 
 
Part B: 

Item 4   ؟ثدحلا أدبی ةعاس يأ يف  

The expected answer was the time it begins. Candidates who put both the beginning and ending time 
were penalised. 
 
Item 5   ؟لوخدلا ةركذت نمث ام  

Some candidates lost marks by the indiscriminate lifting of the sentence Rs 50 and lunch and a bottle 
of water will be given to you.  
 
It is worth reminding Educators that examination technique is an important component in this 
question. It is important for candidates to provide brief and accurate answers. Resorting to lifting of 
entire chunks of text is unlikely to be rewarding to candidates. 
 
Question 4 – Word Formation                  

This question assessed candidates’ knowledge and ability to apply word formation rules in Arabic in 
context. A short passage was set, with words needing transformation given in brackets.  Although 
the transformations required were from common words, candidates performed poorly on this 
question. Candidates lost marks for grammatical and spelling mistakes even if they struggled to find 
the correct word formation. 
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Item 1  مونلا لبق نویزفیلتلا. ةدھاشم    بنیز تدارأ

This item tested the transformation of a verb to its verbal noun which is a very common 
transformation. However, a big proportion of candidates’ answers was spoiled by over correcting and 
giving دھاشت/ةدھاشملا  as an answer. 
 
Item 2  . خبط م /خبطملا   يف اتوص تعمس ةأجفو

The transformation of خبطملا  was expected here, although خبطم  was also an acceptable answer. This 
item did not really pose difficulty to candidates. 
 
Item 3  . ةحوتفم   ةذفانلا تناكو

For item 3, candidates were required to transform the verb into the past participle. Among the wrong 
answers were حتف/حاتفم/ةحتاف . While some candidates struggled to find the correct answer, the latter 
were not given credit due to lack of agreement of the feminine form for instance احوتفم /حوتفم . 
 
Item 4  .ة سنكم/ةسنكملا   تذخأ مث

The noun of instrument was required here. Many candidates wrote ةسنكأ/سینك/سنكم  as answers. 
Educators would be well advised to give due attention to the different types of noun formation in 
Arabic in their teaching. 
 
Item 5  . ارً یثك   كبحأ انأو ةبذھم ةاتف تنأ

In item 5, the transformation of the verb ( رثك ) into the substitute of absolute object ( اریثك ) was 
required. Many candidates wrote نریثك /ارًثك . They were not awarded marks due to spelling mistakes. 
 
Educators are reminded that despite the fact that candidates have to apply transformational rules to 
words in context, it remains that those words should be grammatically correct and free from spelling 
mistakes. Usually words which are tested are common and known to students’ immediate 
environment. 
 
Question 5 – Error Hunt                   

Question 5 assesses candidates’ ability to deal with grammar and spelling in context. A short text 
containing grammatical and spelling mistakes was set. The mistakes were already identified (through 
underlining) and candidates were required to correct them.  
 
The overall performance was not very encouraging although the grammatical items tested were 
relatively basic. 
 
Item 1  تاناویحلا ةقیدح رَوزیل   

This item assessed whether candidates would be able to identify which tense is required in the given 
context and what would be the correct verb form for this tense. The knowledge of the moods of the 
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Imperfect (the subjunctive) with the subject-verb agreement ( اوروزی ) was required here. Candidates 
could not spot the mistake properly since some of them change the mood of the imperfect to the 
jussive form. 
 
Item 2  ناصحلاو لمحلا  و دسلأا  

This item tested the knowledge of the spelling of the word ( لمج ). Although a relatively common work 
in Arabic, the majority of candidates had trouble finding the correct spelling. This highlights another 
common difficulty for many candidates – familiarity with common vocabulary items. 
 
Item 3  سؤاطلا و لبلبلاو ءاغببلاو  

This was the worst done item in the question, with many candidates failing to find the correct spelling 
of the word سوؤاطلا . Educators are advised to explain to students that this exercise does not only 
deal with grammatical mistakes but with spelling mistakes as well. 
 
Item 4  دسلأا بحن    انأ

Item 4 assessed knowledge of subject -verb agreement, a basic but essential rule of Arabic grammar. 
The expected answer was بحأ . On the whole, this was satisfactorily attempted. 
 
Item 5  ةثلاثلا   قیدصلا

The masculine form of the adjective ثلاثلا  was required for item 5 and it was satisfactorily done. 
 
Educators are well advised to give sufficient practice to candidates in terms of application of 
grammatical rules in context. This will also help them in their writing skill. 
 
Question 6 – Cloze Text                    

This question is a higher order reading task assessing the use of language which requires the ability 
to rely on the context to guess the suitable word to fill in the gaps. Thus, to be able to work out this 
question, candidates need to have a substantial grasp of receptive and productive vocabulary. 
 
This year, the passage set was on a greedy dog who doesn’t want to share his piece of meat. 
 
In Part A, words had been given from which candidates had to choose the appropriate word to 
complete the text. This part was satisfactorily tackled by the candidates. However, a small number 
of candidates got confused with item 1 and 4. It seemed that they didn’t grasp the gist of the story. 
Educators are advised to draw the attention of the candidates to the fact that there is one extra word 
given. 
 
The best-done items were: 

Item 2  محللا ةعطق قرست    نأ ىرخلأا بلاكلا دارأ ام
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Item 3  رسجلا ىلإ لصو   

Item 4  رھنلا   ىلإ رظن
 
Some candidates found these items challenging: 
 
Item 1  اعیرس   اھذخأف

It seemed that candidates could not fill in the gap with the adverb required due to their lack of 
understanding of the sentence. 
 
Item 5  ھیلإ رظنی رخآ    ابلك ىأر

In this item, candidates were not able to find the proper word although it was clear that رخآ  was the 
only plausible answer. 
 
Part B is a higher order reading task which assesses candidates’ overall knowledge of language 
(grammar, syntax and vocabulary). It requires candidates to use the given context and draw on their 
linguistic knowledge to make educated guesses of what word might be suitable in the given gaps. 
Several candidates struggled to find the missing words. Many did not have the required vocabulary 
to provide plausible answers to the gaps provided. Others provided answers which did not do justice 
to the overall context of the passage. The overall performance on this part was very poor. 
 
Item 1  دجوی لا ھنأ كردی/ملعی/فرعی    نكی مل

This item was found to be difficult, maybe due to the sentence structure which was not within the 
grasp of the candidates. A verb in the imperfect was required here. Candidates who were able to find 
the correct verb but put it in the past tense were not awarded marks. Acceptable answers included: 

قدصی/مھفی/يردی  
 
Item 2  ءاملا يف   لزن/زفقف

More answers which were given credit were, inter alia لخد /حبس /بثو . Some candidates were penalised 
by using the present tense instead of the past tense. 
Common wrong answers were نیأ /ىأر /بعل / بھذ , which did not fit in the structure. 
 
Item 3  رخآ ابلك ری مل امدنع بلكلا بجعت   و

Candidates had to draw on their own knowledge to provide a plausible answer.  
Frequent wrong answers included: نیأ /اذھ /كانھ  which were implausible in the given context. 
 
Item 4  ھمف نم محلل ةعطق تعقو/تطقس   

Due to candidates’ lack of understanding, they were not able to find the appropriate word to fill in 
the gap. As for those who tried to find the word, they were not able to score marks due to 
grammatical mistakes. Among the wrong answer were: ثدح /لصو  which did not fit in. 
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Item 5  ءاملا نم جرخ بلكلا   و

A wide array of words was accepted اعیرس /ارًیخأ /وھ . 
Common wrong answers included:  ةیاھنلا يف /لیلق دعب /كلذ دعب . These answers were not acceptable due 
to the fact that they were two words. Candidates should pay heed to the instruction given in the 
question. 
 
Question 7 – Functional Writing                

Question 7 is the basic writing task, with candidates required to write a short text of 50 -75 words on 
a functional task. They are essentially assessed on their ability to write using accurate G/S/P and 
showing good awareness of the audience and purpose.  Given the word limit, candidates were not 
expected to elaborate on the given points but simply to address them clearly. 
 
This year’s topic was about an interesting place you visited. Four points were given to guide 
candidates through their writing. 
 
The overall performance on this question was below average. Many candidates tried to write 
something while others chose not to attempt the question at all. However, a handful of candidates 
produced very good piece of writing which is encouraging. 
 
It is worth highlighting that candidates are not expected to use sophisticated vocabulary nor complex 
sentence structures. Candidates are assessed on their ability to complete the task properly in a clear 
and simple Arabic with an accurate use of grammatical and spelling. 
 
Educators are reminded that examiners will be looking at the following criteria when assessing 
functional writing: 

• Awareness of audience and purpose 
• Points addressed correctly 
• Grammar, Spelling, Punctuation and Syntax accurate 
• Accurate and appropriate vocabulary 
• Organisation and coherence 

 
The linguistic challenges that remain are: 

• The coherence of tenses  
• Subject-verb agreement 
• Spelling and punctuation 
• The use of attached pronouns, verbs and adjectives 
• Application of the definite article with ‘idhafa phrases’ 
• The use of incorrect prepositions after verbs 
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Another pertinent issue noted was the unnecessary use of lengthy introductory forms of greeting 
and pleasantries  
 
The following samples of the letter illustrate the range of answers obtained this year. They are 
provided to give Educators an idea of standards and of examiners’ expectations. Each letter is 
provided with comments to highlight the strengths and weaknesses of the writing. 
 
Functional Writing 1 

 نلأ .جاوز ةلطعلا يف ناكم ىلإ تبھذأ انا .u دمحلاو ریحب انأ ؟كلاح فیك .تلكرب و هلاتمھو مكیلع ملاسلا

 .ناكملا اذھ بحأس اولحلا كقیدص نأ نظت .ادج لایمج ناكملا نلأ تلعف .ناكملا كلد نع اعتمم تدجو

 
It is clear from this writing that it is irrelevant and meaningless. This piece of writing could not score 
any marks. 
 
 
Functional Writing 2 

 ةدرو مكیلع ملاسأ

 .ةھكافلاو رضخلا يرتشیل بلأا عم قوسلا ىلإ بھذأ نأ لقلأ ةلاسرلا بتكت نأ ررقأ انأ مویلا ،مویلا ،كلاھ فیك

 يف بعلو "ةدولأ" برشأو "يرب لاد" لكأ كانھ .رضخلا عیبی راجتلاو "shopping" لعف نأ سانلا ریثك دجوأ

 ملاسأ .رضخأ يذلا رضخلا دجویل كانھ بھذتل بحت نأ فرعأ ."سیول توب" قوسلا مامأ عطی يذلا ةقیدحلا

 !كیلع

 

This writing is relevant, with some attempt at addressing the points briefly. However, there are 
numerous linguistic weaknesses in it. There are countless grammatical mistakes with verbs wrongly 
conjugated most of the time. The linguistic weakness mean that this writing can only score very low 
marks. 
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Functional Writing 3 

 اناكم يھ .سویشیروم لامشلا يف عقت يتلا سومیلمب ةقیدح ترز نأ كربخأ نأ كلھأو ةدیفم ةحص كل ىنمتأ

 .كامھ يف حایسل ةروھشم ناكمأ يھ ةقیدحلاو ةفلتخم اھنولأ تاناویح تدجو .اضیأ ةعساوو ةلیمج يھو اعتمم

 كانھ .ادج ةعساو ةقیدح يھو ةفلتخم ناكمأ لك نم اندھاشو انبعل .ةزیزعلا براشملاو ينایربلا لثم ءادغلا لوانت

 نكملأا نم لك اھنلأل ةقیدحلا اضیأ روزت نأ كنظأ انأ .انتیب ىلإ عجرنل ءاسم ةسداسلا ةعاسلا وحن ةقیدحلا انكرت

 .ةلضفملا

 

In this piece of writing most of the points have been addressed. The linguistic aspects, are accurate 
enough but errors are noticeable. The vocabulary is almost accurate and simple. Some coherence is 
noted in the flow of ideas. This writing, despite the effort of being relevant can only stay in the mid-
table range, although the potential to score higher was present. 
 

Functional Writing 4 

 ةحصب عتمتأف انأ امأ .ماری ام ىلع يش لك نأو ةیفاعو ریخب نوكت نأ ىنمتأ .ھتاكربو الله ةمحرو مكیلع ملاسلا

 ةقیدح وھ ناكملا سماو ترز يذلا عتمم ناكم نع كربخلأ ةلاسرلا هذھ بتكأ .ةحصلا متأ يف اضیأ يدلاوو ةدیج

 .سومیلمب

 مسقلا لك انرز .اضیأ ةلیمج روھنلا كانھ ناك .ناكملا اذھ ئجوف .اضیأ اراھزأو ةفلتخم ناولأ كامسأ تیأر كانھ

 .دسلأا ةباغلا كلملا تیأرو ءاغببلا لثم رویطلا ضعب اضیأ تیأر .رخلآا ىلإ لولأا نم

 .نلآا بتكأ نأ يھتنا .ةقیدحلا لامج كارأس .ناكملا اذھ روزت نأ حصنأ

 
Functional writing 4 is a good piece of writing. The candidate showed an awareness of audience and 
purpose. Most of the points were developed. The linguistic aspects were essentially accurate but 
occasional slips are apparent. As far as the vocabulary is concerned, it is accurate. This piece of writing 
is organized but did not deserve a very high mark. 
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Functional writing 5 

 دمحم يزیزع

 تبسلا موی يف ھترز عتمم ناكم نع كربخلأ ةلاسرلا هذھ بتكا .ةحصلا متأ يف نوكت نأ ىنمتأ .مكیلع ملاسلا

 ةعتمم ةقیدحلا هذھ تدجو ."ویكویك" اھمسا ،ةریزجلا بونج يف رویطلاو تاناویحلا ةقیدح ىلإ تبھذ .يضاملا

 لبلبلا ىلإ تعمتسا .سوؤاطلاو ءاغببلا لثم رویطلاو ناصحلاو دسلأا لثم ،ةفلتخمو ةریثك تاناویح اھیف نلأ ادج

 تاناویحلا بحت كنلأ ناكملا اذھ بحتس كنأ نظأ .ادج ةفئاخ تنك .ھعم تیشمو دسلأا ترز مث .لیمج توصب درغی

 يّلع .ةیفیصلا ةلطعلا يف ةقیدحلا هذھ روزت نا ىنمتأ .اھنع كباتك بتكتل تاناویحلا نع ةریثك ءایشأ ملعتس كنأو

 .ءاقللا ىلإف .انھ ةلاسرلا هذھ يھتنأ نأ

 بنیز كقیدص           

 
This functional writing scored very highly. From the outset, it is obvious that the candidate has a clear 
awareness of audience and purpose. The candidate was able to developed all required points 
bringing a lot of details to the writing. The grammar and spelling are very accurate and the vocabulary 
is appropriate. This organized and coherent piece of writing deserved a very high mark. 
 

Question 8 – Extended Reading Comprehension                

The main purpose of an Extended Reading Comprehension task is to assess comprehension skills in 
a more varied way and at different levels.  Candidates were assessed, inter alia, on their ability to 
locate explicit information, make inferences, synthesise information, explain the meaning of words 
as used in the given context, follow the chronology of events, identify main ideas and offer personal 
response.   
 
This year, a short narrative passage about the danger of elephants directing themselves towards a 
village was set. 
 
The overall performance of candidates on this question was below average. A good proportion of 
candidates didn’t understand the gist of the story  and hence they didn’t tackle this question while 
others answered the question partly. A very small number of candidates satisfactorily answered this 
question. It is worth highlighting that a vast majority of candidates was not able to answer the 
question that dealt with vocabulary in context. 
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Candidates are reminded of the following: 
• Lifting is acceptable if the question does not ask candidates to answer in their own words, but 

must not contain excess information. 
• Excess information in an otherwise correct answer is not given credit. 
• Grammatical and spelling mistakes are not penalised if evidence of understanding is clearly 

shown. 
 

The best-done items were: 
Item 1:  بشخلا نع ثحبیل  

Item 5:  لیوط تقول ةباغلا يف اوشم مھنلأ  

Item 7:  يتأت لایفلأا لھ ىریل  

Item 8:  تاناویحلا فرصنت ىتح  

Item 11: ریغصلا لیفلا رضی مل دمحأ نلأ  

 
The following items were found challenging: 
Item 2:  ارطخ كانھ نأ  
Candidates couldn’t locate the answer in the passage though the answer was direct. Among the 
wrong answers were ىلعأف ىلعأ عفتری توصلا حبصأ . 
 
Item 3:  ةیرقلا ةھج ىلإ يتأت لایفلأا نم ةعومجم  
Among the unacceptable answers were اصع مھنم دحاو لك عمو تاھاجتلاا لك يف نورجی لااجر ىأر . This shows 
that candidates were not able to understand what problem villagers faced. 
 
Item 4:  ةیرقلا نع ادیعب لایفلأا عفدیل /ھسفن نع عفادیل  
This item required a personal response which candidates might not have being trained to answer. 
Educators are advised to give students more practice on this type of questions. 
 
Item 6:  تیبلا ىلإ عجری نأ  
Among the wrong answers were يشملا يف اورمتساو اوضفر لاجرلا . This question was preceded by a 
statement from the passage. It appeared that candidates didn’t understand it. Hence, they were not 
able to find the correct answer. 
 
Item 9:  دمحأ ىلع مجاھی ریغصلا لیفلا نأ  
This item started by a sentence which was followed by a question. Candidates had to understand the 
sentence and at the same time to say why the father of Ahmad was worried. Candidates struggled to 
find the suitable answer.  
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Item 10: ایوق اریفص رفص ھنأ  
Although this question was quite direct, candidates were not able to answer it properly. Among the 
wrong answers were ةیلاعلا ةجضلا نم ریغصلا لیفلا فاخ . 
 
Item 12:  ةیرقلا يف لوخدلا نم لایفلأا عنمی نأ عاطتسا ھنلأ  

This was one of the most challenging items where candidates had to make an inference. The 
performance on this item was poor. Many candidates lifted the whole last sentence of the passage 
as answer انبطب دمحأ نونغیو نوفتھی مھو ةیرقلا ىلإ قیرطلا ىلإ قیرطلا لوط مھفاتكأ ىلع هولمحو لاجرلا ھعفر . This was 
not awarded any marks. 
 
Item 13: 
This was another challenging item in this question. Candidates were not able to figure out the 
meaning of vocabulary in context. This clearly indicates that candidates should read more and need 
greater practice with vocabulary in context. 
 
Candidates had the choice of choosing 3 vocabulary items out of the five given. Below are the 
expected answers for each item. 
 
I مھف /فرع /ملع :كردأ  
ii ةعفترم :ةیلاع  
iii ىدان /حاص :خرص  
iv ىلإ ةبھاذ :ةھجتم  
v تكرت /ترداغ :تفرصنا  
 
 
 
Question 9 - Translation  

Part A                

This question assesses candidates’ ability to translate common English words into Arabic.  
The overall performance was quite satisfactory on this question. 
 
Among the best-done items were: 
Item 1  ةعاس  
Item 4  ذیذل  
 
Candidates however, struggled with the following items: 
 
Item 2  ةبتكم  
Among the wrong answers were بتاكم /بتكملا ةفرغ / بتكم . Candidates should be made aware that there 
is a difference between ةبتكم  which is a library and بتكم  , a desk. 
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Item 3  صقر  
This was one of the most challenging items in this question. Among answers that were not given any 
credits were زفق /سناد /دشن . However, صقری  was an acceptable answer. 
  
Item 5  نایحلأا ضعب /انایحأ  
This item was poorly done. Although being a common adverb, candidates couldn’t figure out its 
translation. Among answers that were not given credits are  . رخآ ىلإ نیح نم /ةداعك /تقو يف
 
The attention of educators is drawn to the fact that spelling mistakes are penalised, for instance 
wrong spelling of words يحش/زیزل/ةعس/عاس . 
 
Part B                 

This question assesses candidates’ ability to translate a short paragraph from English into Arabic. 
Candidates performed averagely on this question although the text was within the range of all the 
candidates.  
 
Item 1  كامسلأا داطصی/دیصیل ریمس بھذ موی تاذ  
A good number of candidates were able to find the translation of the words for this item. However, 
they lost marks due to grammatical mistakes or spelling mistakes such as دیصی نأ /دایصل . While on the 
other hand, a few were not able to find the correct translation for went fishing. Among the wrong 
answers were كمسلا نع ثحبیل . 
 
Item 2  رحبلا نم ابیرق لایمج اناكم دجو  
In this item many candidates were not able to apply the grammatical rule of the accusative. A small 
number had difficulty with the agreement of noun and adjective. 
 
Item 3  دیصی أدب  
Candidates were not given credit for دیصی نأ أدب . However, on the whole this item was satisfactorily 
done as the word fishing had already been mentioned earlier. 
 
Item 4  ةریبك ةكمس داطصا ،ةدم دعب  
Among the wrong translations were ةریبك ةكمسلا /ةریبكلا ةكمسلا . The verb ‘caught’ was wrongly translated 
by a vast number of candidates. Among the wrong answers were برض/مدق . 
 
Item 5  ارًورسم تیبلا ىلإ عجر  
This item was satisfactorily done by a large number of candidates. 
 
Educators are well advised to train students to apply grammatical rules in translation. This will also 
help them with their writing skills. 
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Question 10 – Extended Writing             

This question assesses candidates’ ability to produce an extended piece of writing around 150 words.  
They were required to write one composition out of a choice of a narrative or a descriptive topic.  
 
In this year’s session, candidates were given the choice to either describe a specific event in their 
school or to write a narrative essay which comprised the following sentence “they looked at each 
other but they didn’t talk”. 
 
Performance on this question was, on the whole, below average. Many candidates did not attempt 
the question while others tried to write something. A small number of candidates, from the higher 
ability groups lacked ambition and they seemed content with writing the minimum required. In 
addition, they lacked the use of varied and sophisticated vocabulary, accurate grammar and spelling 
and a lack of variety of sentence structures. 
 
Educators are reminded that examiners will be looking at the following criteria when assessing 
extended writing: 

• Elaboration of content 
• Grammar, Spelling, Punctuation and Syntax accurate 
• Accurate and wide vocabulary 
• Varied sentence structures 
• Reader’s interest 

 
On the whole, candidates opted to write on the descriptive essays rather than the narrative one. It 
might be because they could have encountered an event like this before and it was easier to relate 
to it. 
 
The following sample of essays illustrates the range of answers obtained this year. They are provided 
to give Educators an insight of the standards and of examiners’ expectations. Each essay is provided 
with comments to highlight the strengths and weaknesses of the writing. 
 
 
Descriptive Writing 
A good number of candidates who attempted the descriptive essay were not able to develop their 
essay well and create the required atmosphere. They had a lot of narrative inserted in their essays. 
They generally gave a narrative account of what they did in the event instead of focusing on a 
description of the event.  
Some candidates misunderstood the word  .Thus, these essays were mostly irrelevant . ةلحر by  ةلفح
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The following responses illustrate examiners’ expectations in descriptive essays. 
Essay 1 
 

 عاق ىلإ انبھذ سرجلا قد ام دنعو .اھیف ذیملات كلك عاونلأا میركت لفحب يتسردم زفخ يضاملا سماخلا موی يف

 ریصع برشأو اذیذل اكعك تلكأ .مھئابآ عم ذیملاتلا نم ریثك تیأر لفحلا أدب مث .ریدملا تاملك ىلإ عمسنل ةسردملا

 ةقو ىلع ةصق بتكأ نأ أدبو يتیب ىلإ تعجر لفحلا دعبو .ادج لاحفلأا تحرف نلأ ةریثك لفحلا بحأ .ةحافتلا

 .ریثك ماع لك مویلا بحأ .موی اذھ ترفق يتللا ةلیمج

 
This essay has little relevant content. The descriptions are unclear. There are many serious errors 
which make meaning unclear too. The candidate used simple vocabulary with many inaccuracies and 
made use of mostly simple sentences. While there is no interest for the reader., this writing can only 
score very low marks. 
 
 
Essay 2 
 

  .ةصاخ ىلفح يتسردم يفو لیلع میسنو ھیفاص ءامسلاو لیمج وجلا ناك يضاملا ةعمجلا موی يف

 يتیأر نأ فصت نیقوفتملا میركت لفح تناك ةلفحلا .ادیدش احرف تحرف .يتسردم يف ةصاخ ةلفح ىلإ تبھذ

 ةرئاطلا ةركو مدقلا ةرك انبعلو ةلفحلاب ةطیحملا ءاوجلأاو نیكراشملا صاخشأ ةلفحلا يفو دیشن تعمسو ناسنلاا

 تناك امدنعو ذیذللا ماعطلا تلكأ لایلق دعبو ةمحدزم ةلفحلا تناك .يبلق يف صاخ رورسب حرش .سنیتو دی ةركو

 ةیادھلا يطعی ةعاس دعبو ریزو لصوو للاق ریدملا ىقلأ ةعاس فصن دعبو ءاملا تبرش شطعلاو بعتلا ةلاح يف

 .لفحلا ىھتنا ةیاھنلا يفو .ادج ناحتملاا يف بلاطلا حجن .بلاطل

 .انیزح تیبلا ىلإ تعجرو يتسردم ىلع رطملا طقس ظحلا ءوسل

 
In essay 2, the candidate has tried to write some relevant content but the descriptions lack detail. As 
far as grammar, spelling and syntax are concerned, errors are frequent. The essay comprises simple 
sentence structure and simple vocabulary which is not always accurate. With little interest for the 
reader, this essay can only score below mid-range mark. 
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Essay 3 
 

 ةسردملا ىلإ ذیملاتلا ءاج .اسمشم مویلا اذھ يف وجلا ناك .نیقوفتملا میركت لفح يتسردم تمظن ،ثلاثلا موی يف

 .ةریبكو ةفیظن ةسردملا تناك .ةلیمجلا سبلام ذیملاتلا سبل .ھتداعك نم اركبم

 ناك .مھدلاوو ریثك ذیملاتلا ناك ،ءانفلا يف .لصفلا بابلا نم بیرق ریبك بتكم ىلع ةریثكو ةریبك ةیدھ تیأر

 نوملعملا مدق فصنلاو ةنماثلا ةعاسلا يف .ارورسم ذیملاتلا ناك .ضعب عم مھضعب اوكحضو اوبعل ذیملاتلا

 لاع توصب اوكحض ذیملاتلا ناك .عباسلاو سداسلاو سماخلاو عبارلا فصلا نوقوفتملا ذیملاتل ةیادھ ریدملاو

 .ادج دیعس مھو

 ریدم تعمس ،كلذ دعبو .ریصعلاو تابورشملاو ةذیذللا تلاوكشلاو كعكلا ضعب نوملعملا مدق ،ءادغلا تقو يف

 .ابعتمو ارورسم ذیملاتلا ناك .ضعب عم مھضعب عم ملكت ذیملاتلا تعمس .ةزجوم ةملك ملكت ةسردملا

 .يتسردم يف بعتمو دیعس موی ناك

 
Essay 3 is relevant but its content is elementary. The descriptions are simple. As far as grammar, 
spelling and syntax are concerned, errors occur when complexity is attempted. There are instances 
of sentence variety but simple sentences dominate overall. The vocabulary used is accurate but 
simple. With some interest for the reader, this piece of writing can only stay in the mid-table range, 
although the potential to score higher was present. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 21 

Essay 4 
 

 اذھ يف ةسردملا ءانف يف ةلفحلا تناك .نیفوتملا میركت لفحب ةیوناثلا يتسردم تلفتحا ،يضاملا نینثلإا موی يف

 .مھتذتاسأ عم مھلوصف ىلإ بلاطلا بھذ ،لاوأ .ادج نیرورسم اوناك مھو ةسردملا ىلإ نیركبم ذیملاتلا لصو ،مویلا

 نیسلاج تاھملأاو ءابلآا عیمجلا ىأر ثیح ةعساولا ةلاصلا ىلإ ةسردملا ذیملات ھجتا ،احابص ةعساتلا ةعاسلا يف

 لصو ةعاس فصن دعبو بدأبو طاشنب نیملعملا حرش ىلإ نوعمتسی مھو مھناكم يف بلاطلا سلج .يساركلا ىلع

 احرف اوحرفو اراح لاابقتسا بلاطلا ھلبقتسا .میلعتلا ریزو ناك .فرشلا فیض ھعمو ،ةلاصلا ىلإ ةسردملا ریدم

 نع ملكت .ةزجوم ةملك ةسردملا ریدم ىقلأ مث .ينطولا دیشنلاب ةلفحلا تحتتفا .ارًیثك ریزولا نوبحی مھنلأ ادیدش

 كلذ دعبو .مھتدعاسمل اضیأ ةذتاسلأا ریدملا ركشو حاجنلا حاتفم يھ ةساردلا نإ لاقو ملاعلا يف ةساردلا ةیمھأ

 ةسردملا ریدم بئان ىدان مث ھملاك ىلإ عیمجلا عمتساو تاغللاو ملعلا ةیمھأ نع ملكتو ھتملك فرشلا فیض ىقلأ

 مدق مث رخلآا دعب ادحاو ةصنملا ىلإ اوتأی نأ مھنم بلطو اھیف اوداجأ يتلا داوملا ركذو نیقوفتملا بلاطلا ءامسأ

 .مھیلع زئاوجلا میلعتلا ریزو

 فصنلاو ةدحاولا ةعاسلا يف ةلفحلا تھتنا مھئابآو بلاطلا نم لكل ریصعلاو كعكلا لامعلا عزو ،مویلا ةیاھن يفو

 !مویلا اذھ لمجأ ام .نیرورسم مھنكلو نیبعتم مھتویب ىلإ بلاطلا عجرو

 
Essay 4 has been well developed. The grammar, spelling and syntax are highly accurate with only very 
occasional slips. This piece of writing contains varied sentence structures which are used consistently. 
As far as the vocabulary is concerned, it is wide and precise. With the reader’s interest sustained 
throughout, this essay deserves high marks. 
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Narrative Writing 
Candidates who attempted the narrative essay had some difficulty understanding what they had to 
do with the sentence given to them. The few who understood what the sentence meant, weren’t 
able to elaborate on the content. Candidates struggled with developing a plot and used very insecure 
language throughout.  
The following candidate responses illustrate examiners’ expectations in narrative essays. 
 
Essay 1 

 ءاسملا يف .بارشلاو محللا يبإ يرتشی .ةكعكلا ةزھجل خبطملا يف يمأ دعاسأ .ناحتملاا ھحاجن ھنلأ ةلفح يمأ مظنی

 .ةسردملا نع اوملكتتو زافلتلا دھاشنو يمع نبا عم ةشیرلا سینیتلاو مدقلا ةركلا بعلأ تایادھلا اھتمدق .يترسأ ءاج

 .تیبلا مامأ اوبھذ ىھتنا مل بوصلا نكل نارجلا طقلا ركفأ توص انعمس ةأجف .ارًورسم ةقیدحلا يف اوبعل ةعاس دعب

 اًدج ارورسم نحن .ةلیمج ءاغبب اذھ كردأ .اًدج ةلیمج رویط اذھ ھنلأ اومكلتی مھنكلو ضعبلا مھضعب ىلإ اورظنو

 ىلع زبخلا لكأی وھ .اًدج لایمج وھ رفصأو رمحأ عم ھنولم ءاغبب اذھ .حئار اذھ .تیبلا مامأ ناویح اذھ دھاشیل

 .ارًیثك ھبحأ .اًدج قداص وھو .ناویھلا اذھ دھاشی نأ ارًورسم يترسأ لك .مھعم اوبعل دعبو ماعطلا اومدق .ضرلأا

 وھ ءاغببلا هذھ ناك .تاناویحل اًدج ةحلاص مل صصقلا يف ناك .صصقلا يف مل نكل .مھعم نكسی وھ نع دیرأو

 ةقیدحلا يف يشمی وھ ناكو .برشیل ءام ھتمدق .ھعم اوبعل .ىاری يأ رویط لمجأو .ةحلاص ةحص يفو اًدج اًدیفم

 .ءاغببلل رمحأ مسا نأ ررقأو .رورس يف اوملكتو اوبعلو .تیبلا يف ھمدقن .اریثك ھبحأ عیمج ناك .ارًورسم

 
This essay is barely relevant and there is a lack of focus on the topic. As for the language, it is very 
clumsy and uncertain throughout, making it difficult for readers to understand what the candidate 
wished to express. Sentence separation is particularly flawed, with hardly any punctuation at all. In 
addition, the essay is replete with numerous grammatical and spelling mistakes which implies that it 
can only score low marks. 
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Essay 2 

 مل حابصلا يف .نونخدی نوناك مھنلأ اًدج ئیس مھتایكولس .عساتلا فصلا يف نوسكاشم دلاوأ نامیلسو للابو رمع

 .مھتساردب متحی ارًخأتم ةسردملا ىلإ لصی .نونخدی مھنلأ ةسردملل ةلفاحلا بكری

 مھنم رغصلأا يدانی ،ةسردملا ءانفلا يف .تابجاولا نوبتكی ملو ملعملا ىلإ ةثلاثلا دلاولأا عمتسی مل لصفلا يف

 ھملاكب دلاولأا متحی لا نكل .ریغتی نأ بجی مھكولس نأ ةسردملا ریدم مھل لاق .نیرخلآا نوبرضیو ةحیبقلا ءامسلأا

 .ةئیسلا مھتایكولس يف رمتساو

 ،نكل .مدقلا ةرك نوبعلیو نونخدی ثیح ةقیدح ىلإ رفو ةسردملا نم نامیلسو للابو رمع باغ مایلأا نم موی يف

 نم مھجرخی نأ ریدملا ررق .دلاولأا لعف امب مھادلاو ریدملا ربخا .ةسردملا ىلإ مھولمحو ةطرشلا لاجر مھدھاش

 .ةئیس مھتایكولس نلأ ةسردملا

 .لجخلاب اورعش مھنلأ اوملكتی مل مھنكلو ضعبلا مھضعب ىلإ اورظن .اولعف اذام ىلع اوركف للابو رمعو نامیلس

 .مھتایكولس نوریغتیسو اًدبأ اذھ اولعفیس لا مھنأ اولاقو .نوفسآ مھنأ مھئابآ ىلإو ریدملا ىلإ اولاق مث

 
While there is a developed storyline in this response, the language used remains the main issue. 
Errors are frequent – wrong use of tenses and spelling mistakes. The vocabulary is satisfactory.  For 
this reason, this response gets a mid-range score.  
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Essay 3 

 .لمعلا يف يبأ ناك .يبأ دلایم دیع لافتحلا يتیب ىلإ يمعو يمع ناتنبا ،يمع نبا ءاج ،يضاملا تبسلا موی

 .اكعكو كمسلاب ينایربلا خبطتل يمأ تدعاس

 .يبلأ ةلیمج ةیدھ ءارشل اناكد ىلإ يمأو يمع عم تبھذ ،ةرشاعلا ةعاسلا يفو تیبلا يف ةریثك اراھزأ انعضو

 توصب يمأ تلاق .ضرلأا ىلع طقس دق اندعتسا يذلا كعكلاو ةئیس ةلاح يف تیبلا نأ انیأر ،تیب ىلإ انعجر امدنع

 أدب .اوملكتی مل مھنكلو ضعبلا مھضعب ىلإ اورظن .حرشل يمع ناتنباو نبا تلأس "؟انھ ثدح اذام !الله ای" :ةیلاع

 يمأ تبضغ .كعكلا طقس ،ةثداحبو تیبلا يف مدقلا ةرك انبعل ،يتمع ای فسآ انأ" :يملأ لاقو يكبی نأ يمع نبا

 يرتشیل يمع بھذو ىرخآ ةرم تیبلا يف ناكم لك انفظن ،ةعرسب ةدئاف نودب برضلا نلأ مھتبرض مل اھنكل ةریثك

 ،يبأ ءاج امدنع .اًدج رورسلاب انرعش نحن .ةلیمجو ةفیظن تیبلا ناك ،لیوط تقو دعب .بیرق ناكد نم اكعك

 .اًدج دیعس وھ ناكو هدلایم دیعب انلفتحا

 :لاقو يبأ كحض .يمع نباو ناتنبا ،يمعو يمأ مان لیلق دعب .زافلتلا اندھاش كلذ دعبو لایلق انبعل ،مویلا ةیاھن يف

 ناكدلا ىلإ انبھذ امدنع ثدح اذام يبلأ صقف .ارًیثك بعتلاب نورعشی مھنكل بعتلاب ترعش لاو لمعلا ىلإ تبھذ"

 .اًدبأ بعتملا لب لیمجلا مویلا اذھ ىسنأ مل "!نوسكاشم لافطأ ءلاؤھ" :لاقو ئجو

 
Essay 3 scores quite highly. It can be seen that the storyline has been elaborately developed. The use 
of a variety of sentence types can be seen. The vocabulary used is mainly correct. Yet, the 
grammatical mistakes cannot be overlooked. With fewer mistakes, this essay could have scored very 
highly. 
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Essay 4 
 

 اقح دجوی لھ فاشتكلا روجھم ناكم ىلإ يئاقدصأ عم باھذلا تررق ،اءاسم ةسردملا نم عوجرلا دعب ام اموی

 .ةروجھملا ءایشلأا وأ حابشلأا اھمسا ءایشأ

 انكرتی مل .اھلخادب لزنم كانھ ناكو ةربقم اندجو .املظم نوكی دق ناكملا نلأ اریماكلا لثم انتعتمأ انذخأ لاوأ

 ناكملا ناك .اروسكمو امیدق ءيش لك ناك .ةربقملا انلخد نحن اھ .اندحول لیللا يف عجرن نأ انررقف لخدنل سراحلا

 .ىفتخا مث ھنم انلخد يذلا بابلا قلغأ .اروجھم اقح

 فیك فرعن ملو ةظحللا كلت يف فقی نأ يبلق داك .اوملكتی مل مھنكلو ضعبلا مھضعب ىلإ اورظنف يئاقدصأ فاخ

 اھنأك انناكم يف رودن انك نكلو .لزنملا نم رخلآا بناجلا يف باب ىلع لدت ةطیرخ يقیدص دجو .جرخملا دجن

 كانھ لھ فاشتكلا انبھذ .يكبی لفط ھنأك ةفرغ نم ابعرم اتوص انعمس يشملا نم نیتعاس دعب .لزنم سیل فحتم

 .دحأ

 مل فوخلا اضیأو يئاقدصأ بعت .رخآ باب ىلع لدت ىرخأ ةطیرخ اندجو ةغراف ةفرغلا تناك دحأ كانھ نكی مل

 ةجردلا هذھل لخادلا نم اریبك نوكی نأ ریغص لزنمل فیك زغل لح عطتسن مل نكلو ةطیرخلا ھلوقت ام انعبتا .ھتنی

 بابلا دنع نكلو انحرف .جرخملا ىلع لدی يذلا بابلا اندجو ارًیخأو .طئاحلا ىلع ةدوجوملا رودلا وھ ابعر رثكلأا

 ىفتخا دق لزنملا نأ ھبتنن ملو ةعرسب انجرخ .لاع توصب  "اولخدت لا مكل لقأ ملأ ":انل لاقو انرظتنی سراحلا ناك

 .ھلماكب

 
This is a clear Band 1 essay. The candidate has an elaborate storyline and the language is essentially 
very accurate throughout. There is a variety of sentence structures and the story flows naturally. An 
essay that satisfies these criteria will score highly. 
 


