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Key Messages

A reasonable number of candidates have attained the requisite proficiency levels in terms of
fundamental vocabulary, basic grammar and elementary reading skills.

It is strongly recommended for candidates to engage in extensive reading to enhance their
Arabic vocabulary.

Candidates are advised to carefully read and comprehend instructions.

Candidates should allocate their time effectively to ensure they have ample opportunity to
address the essay writing task.

Candidates must acquaint themselves with the grammatical terminologies specific to Arabic
language.

In grammar, candidates are still having difficulty with the following:
verb-subject agreement
forming comparative
idhafa structure (possessive)

O

O

O

¢ transforming verbs into nouns of instrument

¢ transforming nominal sentences into exclamatory and verbal sentences properly
O

changing the present tense into the jussive mood

In Reading comprehension,

¢ candidates have successfully answer questions that require literal understanding and
demonstrate proficiency in reading comprehension

¢ many candidates find questions that assess higher-order reading skills, such as making
inferences, reading between the lines, and guessing the meaning of words in context, to
be challenging.

In Writing,

0 candidates are advised to pay attention to their use of grammar, spelling, and
punctuation.

¢ weaker candidates struggle with their writing tasks.

0 candidates should choose the question that best aligns with their knowledge of Arabic.

¢ narrative essays require candidates to develop a storyline and use a variety of sentence
structures and a wide-range of vocabulary to maintain the reader’s interest. Candidates
should avoid simply providing a series of events, without attempting to create any effect
for the reader.

¢ descriptive essays require candidates to demonstrate a very wide range of vocabulary to
create atmosphere. However, narrative essays are often written instead of descriptive
ones. Candidates are encouraged to use sensory language to describe what they see,
hear, smell, touch and taste in order to consistently create vivid atmospheres.



e In Translation,
o candidates generally perform well when it comes to finding the appropriate vocabulary
for translation.
o many candidates find it challenging to apply grammatical rules to their translations.

General Comments

The NCE Arabic assessment aims to assess the linguistic competencies of candidates in Arabic beyond
Grade 9 and Grade 9+. It measures the skills and competencies outlined in the National Curriculum
Framework and in the Teaching and Learning syllabus. The assessment tasks focus on evaluating
reading comprehension, writing proficiency, grammar knowledge and proficiency in Arabic usage and
Translation.

Based on the results of the 2023 NCE Arabic Assessment, it can be noted that candidates in this year’s
examination session showed a marginal improvement, with a pass rate of 76.3% compared to the
previous year. This indicates that many candidates have successfully acquired the fundamental skills
for further learning. A majority of the candidates demonstrated competence in essential language
skills such as reading, writing, grammar and language usage. However, it is important to note that
there exists some disparity in the levels of achievement among the candidates.

In the domain of reading, irrespective of the level —be it elementary or advanced, candidates perform
well when they can effectively retrieve explicit information. However, a significant number of
candidates continue to encounter difficulties when faced with tasks that demand higher order skills
such as drawing inferences, deciphering implied meanings, or determining the contextual meanings
of vocabulary.

Regarding vocabulary, the assessment of basic, everyday vocabulary was satisfactorily done by many
candidates. Nevertheless, a considerable number of candidates, encountered difficulty in
demonstrating comprehension and employing diverse and precise vocabulary. This deficiency was
particularly evident in the vocabulary question within the extended reading task (Question 8, item
12), resulting in disappointing performance by the candidates. It is noteworthy that candidates
exhibited limited proficiency in using sophisticated vocabulary while writing their essays.

When it comes to writing, the performance in the functional writing task (Question 7) was better
done than the extended writing task. It is strongly recommended for weaker candidates to avoid
leaving their responses and instead make an attempt at addressing the provided prompts in this
question. For the extended writing task, the narrative essay was the most common chosen option,
but it generally did not meet the required standards. Only a small number of top performing
candidates were able to effectively develops the plots and employ accurate grammar, spelling, and
punctuation, as well as a variety of sentence structures. Those candidates who opted for descriptive
essays often struggled to produce high quality work, falling into the narrative trap. Nevertheless, it is



advisable for candidates with an extensive vocabulary to approach descriptive essays, as they have
the potential to vividly describe a scene and consistently create an engaging atmosphere.

Comments on Specific Questions
Question 1 — Basic Grammar

Question 1 tests an array of fundamental grammatical concepts in Arabic. The areas covered include
pronouns (personal and relative), subject and predicate, verb conjugation in the present tense,
prepositions, Idhafa structure (using objects as possessive nouns), negation in verbal sentences, the
use of Inna and its equivalents, transforming verbs into nouns of instrument, forming comparatives,
transforming sound masculine plurals into sound feminine plurals, changing the present tense into
the jussive mood, transforming nominal sentences into verbal and exclamatory sentences, and
rearranging words to form a coherent sentence.

The most proficiently accomplished tasks encompassed personal pronouns, subject and predicate
identification, verb conjugation in the present tense and commonly used prepositions. Conversely,
candidates encountered greater challenges when confronted with tasks assessing the Idhafa
structure, changing the present tense into the jussive mood, transforming nominal sentences into
exclamatory sentences and rearranging words to form a coherent sentence.

Item 1 — The majority of candidates demonstrated a strong understanding of personal pronouns.
They effectively used the pronoun ‘I’ in most cases.

Item 2 — This particular item assessed the concept of subject and predicate, and overall, candidates
performed well. They correctly recognised that the answer should be in masculine singular form, as
the predicate always agrees with the subject. By accurately identifying the subject and predicate,
candidates can use appropriate verb forms and construct coherent and meaningful sentences.

Item 3 — Candidates made significant progress in answering the question related to verb conjugation
in the present tense. They grasped the importance of conjugating ( & & oSeys Jadad 8 sl (Sus
L ) the verb in the singular masculine form, aligning it with the subject’s gender and number.

Item 4 — When prepositions are combined with verbs, they can influence the function, form, and
meaning of the verbs. A majority of candidates understood that the required preposition ( s«c alu
araall 4ina o) had to be used after the verb.

Item 5 — This item tested the Idhafa structure in a more intricate context by incorporating object as
possessive nouns. This presented a notable challenge for a considerable number of candidates. An
array of responses was obtained, highlighting the candidates’ uncertainty.



Item 6 — This item tested the application of relative pronouns. Several candidates incorrectly selected
the plural form as the answer. In Arabic, nonhuman plurals are grammatically feminine singular
regardless of the original gender of the nonhuman singular word. Only a small number of candidates
correctly chose the feminine singular form ().

Item 7 — This item assessed candidates’ understanding of negation in verbal Arabic sentences. They
were required to demonstrate their knowledge of the appropriate negation particle in present tense
structures. Unfortunately, some candidates selected option A as their answer ( &l Ussxin g & sl
IS & el () ), not realising that the particle (») would cause changes in the verb immediately
following it.

Item 8 - Quasi-Verbs (such as ‘Inna’ and its equivalents) were used to assess the skill of correctly
identifying the appropriate diacritic mark when the word is positioned after the Quasi-Verbs. In this
particular task, the word was in singular form, which proved to be relatively straightforward for the
majority of the candidates.

Item 9 — Many candidates exhibited difficulty in effectively transforming the verb into a noun of
instrument. This challenge arose from their inadequate comprehension of the key terms presented
in the question. Proficiency in comprehending Arabic terminologies holds significant importance in
this task. Though, the answer proved to be a widely recognised word (z“4ll); however, a considerable
majority of candidates were unable to secure the accurate answer.

Item 10 —In this task, candidates were instructed to create the comparative form of a given adjective.
Several candidates encountered challenges in understanding the meaning of comparative form in
Arabic, consequently, leading to incorrect responses such as (dx s ¢y dde yu),

Item 11 - Most candidates attempted this item successfully. The expected answer was: (“ila)
Weaker candidates at times provided either the singular or the dual form of the word.

Item 12 — In this item, candidates were required to insert the given negation particle to the verbal
sentence. A significant number of candidates faced difficulty in making the necessary changes to the
verb. Additionally, some candidates made spelling mistakes (sis3) in their answer, resulting in the
loss of marks.

Item 13 — The transforming of nominal sentences to verbal sentences is a common task. Despite its
frequency, many candidates still find it challenging when it comes to agreement of the verb. It is
important to note that Arabic language allows for flexibility in the placement of the verb in relation
to the subject. In cases where the verb follows a plural subject, it too must agree in number and be
plural. However, when the verb precedes a plural subject, it should be in singular form. This
distinction in verb agreement is crucial to ensure grammatical accuracy.



Item 14 — This task proved to be the most challenging for the majority of candidates. Many of them
struggled with understanding the Arabic terminology, leading them to transform the sentence into
the negative or interrogative form (Jes (o3 Gl /90 (=03 Ja). On the other hand, candidates who
did understand the task, were unable to properly change the nominal sentence into an exclamatory
sentence. Some of the incorrect answers included (1des os ) W L / 1des o0l W), It is important to
note that punctuation plays a crucial role in this task.

Item 15 - This was yet another challenging item where many candidates were unable to rearrange

the words to make a coherent sentence. Some of the incorrect answers included
(1 slalal Sl slala¥) Ladie 3y yall Jay deas /aadl Sl | lalal cliay) Jis )y Joa s Ladie).

Educators are strongly encouraged to enhance students' preparation for this question by including a
range of assessment formats, such as multiple-choice items, matching exercises, fill-in-the-blanks,
selecting the correct option, and open-ended questions. Additionally, it is essential for students to
possess a solid understanding of Arabic instructions and grammatical terminologies in order to
effectively respond to the question. Furthermore, educators are recommended to refer to the
Teaching and Learning syllabus for comprehensive guidance on addressing grammar and sentence
structure components within this specific question.

Question 2 — Basic Vocabulary

This question assesses knowledge of basic vocabulary items at this level. In general, this question was
satisfactorily done, indicating that knowledge of basic vocabulary items has been acquired by most.

The best-done items were:

Item 1 @;huw@\)u\gc)mu\ﬁwemy
Item 3 il (e A, Al a5 G e
Item 4 35S obs felliad e (V) Ao bl oS

The following items proved to be challenging:
Item 2 APEV B YR U AL PP

Several candidates misunderstood the meaning of the key word ‘rotten’, which resulted in them
selecting random answers. A common wrong answer was ‘eat’.

Item 5 I8 cudally el (s e g2n

This item assessed the understanding of adverbs. Many candidates had difficulty distinguishing
between ‘suddenly’ and ‘immediately’.

To get ahead in a language, it is important to build up a base of essential vocabulary. In this context,
educators are advised to encourage the practice of vocabulary-based questions within context and



focus on common everyday vocabulary. This includes vocabulary related to topics such as house and
home, family and friends, character and feelings, shopping, food and drink, clothing and colours,
hobbies, etc.

Question 3 — Basic Reading Comprehension

Question 3 evaluated reading comprehension at an elementary level, specifically focusing on the
ability to effectively locate information. In this assessment, candidates were tasked with reading two
concise texts; one centered around a best friend and the other featuring a conversation between two
friends. Overall, performance of the candidates was promising, with most candidates demonstrating
proficiency in the fundamental reading skill of literal understanding. Moreover, it was encouraging
to see limited cases of indiscriminate lifting.

It was however noted that few who resorted to indiscriminate lifting were penalised. In this kind of
task, the importance of brief and accurate answers is necessary. Most items were mostly well
answered by candidates.

The following items were less well done:

Part A:
Item 1 - What is the name of my best friend?
Expected answer: Jieleu)

Wrong answer: i ) § s e dielan) Ada aul

Part B:

Item 5 — Where will Sam and Fatima meet at 11 o’clock?
Expected answer: <l dass

Wrong answers: 4l /Aol

It is worth reminding educators that effective examination technique is an important aspect of this
question. It is imperative for candidates to provide brief and accurate answers. Simply copying
extensive portions of the text is unlikely to be rewarding to candidates.

Question 4 — Word Formation

Question 4 assesses candidates’ knowledge and application of Arabic word transformation rules in a
specific context. A short text was set with words that need to be transformed enclosed in brackets.
Though only a few candidates scored full marks on this question, the majority still struggle with the
task of applying word formation rules. Candidates were penalised for grammatical and spelling
errors, even if they were able to identify the correct word transformation.



The following items proved to be problematic:

ltem 2 ALl LS e s (JBLa) Lo gfistn & juan

This item tested whether candidates’ ability to transform the word (Jis) into (i), Many candidates
incorrectly wrote (4s) as the answer, as the meaning does not correspond to the context.

Item 3 (2N - Of le a5 iy of Ll

In this item, candidates were required to transform the verb in the past tense (a<i2)) into the
subjunctive form (a«ix3). Unfortunately, candidates who were able to identify the required
transformation were penalised due to grammatical mistakes, such as (QAE.J).

Educators are reminded that although candidates must apply transformational rules to words in
context, those words should be grammatically correct and free from spelling mistakes. Typically, the
words being tested are common and familiar to students in their immediate environment.

Question 5 — Error Hunt

Question 5 evaluated candidates’ aptitude to deal with grammar and spelling in context. A short text
comprising of grammatical and spelling mistakes was set. The mistakes were already identified
(through underlining) and candidates were required to correct them. This question was satisfactorily
done by many candidates. Nevertheless, it was noted that the items 1 and 2 posed difficulty to a
number of candidates in this task.

Item 1 )L\-“ k—U\A-i (‘:\A—Ja]\ & ‘_A“ 0al=S (e u,d;

This item aimed to assess candidates’ knowledge of spelling. Many candidates struggled to find the
correct spelling and provided ‘62" as the answer. Candidates who were able to find the correct answer
failed to write it grammatically correct in the given context (3x:Wll).

Item 2 Sellall A8, ol Ja il i

This item also tested candidates’ knowledge of spelling. A significant number of candidates were
unable to find the correct spelling. The expected answer was (<35).

Educators are strongly advised to provide candidates with ample practice in applying grammatical
rules in context. It is important to remind educators that this task also requires candidates to correct
spelling mistakes.

Question 6 — Cloze Text

Question 6 is the Cloze text- a higher order reading task which assesses candidates’ overall
knowledge of language including grammar, syntax and vocabulary. It requires candidates to use the



given context and draw on their linguistic knowledge to make informed guesses on suitable words
for the given gaps.

In Part A, candidates were required to fill in the gaps with appropriate words from the given list. A
satisfactory performance, was noted in this part of the question.

As for Part B, several candidates struggled to identify the missing words based on their own
knowledge. The lack of a wide and varied repertoire of vocabulary words and the inability to draw on

contextual and grammatical clues to make educated guesses could explain this difficulty.

The best-done items in Part A were:

Item 2 ) Abaal Jole J8
Item 3 aed) e DUy il
Item 5 SLl 4xe aall

Some candidates found these items challenging:
ltem 1 S Jole riid

It was evident that the candidates encountered difficulties in identifying the proper noun to fill in the
gap, suggesting a lack of comprehension of the word. A significant number of candidates chose ‘“4uus’
as the answer, which fails to accurately convey the intended meaning of the sentence.

Item 4 o Y culall o pEY Sl o e

In this item, candidates were unable to fill in the blank with the appropriate adjective, despite the
clear context that was presented in the preceding sentence about drinking milk. It became apparent
that ‘&’ was the only logical answer.

Part B:
Iltem 1 lidle 53 of elle (B g (a1 IS o il eale L1l

This item was generally well attempted. However, some candidates lost marks due to incorrect
answers such as Jesll /a syl fa sl

Item 2 Zhall A S gaal [oagiifaaud ba ) S o

Though this item was accessible to candidates, several of them were penalised for grammatical errors
such as Cbassiul/hiney/lissl Common incorrect responses included: =, which did not adhere to the
sentence structure.



Item 3 A o) J8 e (i

Candidates were required to provide an attached pronoun in this context, with only one option being
permissible. Common incorrect responses included: Yl¢/ -/~ which were deemed implausible given
the context.

Item 4 gl (A a5 Al e pa i Ledie QISH pe all

Due to candidates’ lack of understanding, they encountered difficulty in identifying the suitable word
to complete the given sentence. It is important for candidates to remember that Part B of the
question is the continuation of Part A, necessitating the coherence of ideas. The response provided
must align with the overall context of the cloze text. Candidates who answered /A&all /el /el
J=dll |ost marks since these were contextually inappropriate.

Item 5 Aalrallfpibailfiagall) ) gl

This task presented a significant difficulty for numerous candidates. Many of the candidates struggled
to grasp the context and ended up suggesting irrelevant words, such as /—uall /Jwe ) [QllS [ 53l

),

Question 7 — Functional Writing

Question 7 is the basic writing task where candidates are expected to write a concise text comprising
50-60 words on a functional task. Candidates are essentially assessed on their ability to write with
accuracy in grammar, spelling, and punctuation, as well as their ability to demonstrate a good
awareness of the intended audience and purpose. While candidates were not expected to elaborate
on the given points, they should address them clearly within the word limit.

Overall, the performance on this question was satisfactory. It was encouraging to see that fewer
candidates left the question unanswered.

In this session, candidates were tasked with writing about a friend who is angry and not speaking to
them. The purpose and situation were understood by candidates. However, some misunderstood the
guestion and provided irrelevant responses, while others failed to address all the required points. A
successful answer should have addressed the following prompts:

e Why was your friend angry with you? What happened?

e How do you feel when he is not talking to you?

e Apologise for what you did.

e What will you do to improve your relationship with him in order that he talks to you again?
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In bullet point 1, candidates needed to mention the reason for their friend’s anger. Most candidates
successfully did so, citing reasons such as breaking a favourite item, eating their friend’s sweets, not
attending a birthday party, or throwing a copybook in the trash.

Bullet point 2 asked candidates to express their feelings when their friend was not speaking to them.
The common response was that they all felt extremely sad.

In bullet point 3, candidates were required to apologise for their actions. They used different ways
to express their apologies which were quite encouraging.

For bullet point 4, candidates had to mention how they would improve their relationship. Different
responses were recorded, such as buying chocolates, cakes or gifts. While others mentioned helping
with their friend’s homework.

Successful candidates addressed all the given prompts. Their responses showed a clear
understanding of the audience and purpose. They developed all required points and demonstrated
accuracy in grammar, spelling, punctuation and syntax. Their vocabulary was appropriate and
precise, and their writing was well-organised and coherent.

Less successful candidates showed a lack of understanding of the audience and purpose. They did
not cover most of the prompts or only briefly addressed them at best. These candidates exhibited
poor language skills, resulting in limited understanding. Their use of simple and inaccurate vocabulary
led to disjointed writing.

The following samples provide a range of answers obtained this year. They are intended to give
educators an idea of the standards and expectations of examiners.

Example 1

daal e [ nse
D5 LS LS Ul dsile e paal s caad) a4l elle el o Ly Lee AlSSY AL Sl 038 (S
Jadl cal lXie V) add aayg 4l Jad Le JS85 Cjag yadit Ty ) IS0 Y O (518 o OIS L Led O (2
L gl A8Mall a5 Lae alSd Al 028 Jrdlis ) S

M) 5 sl aa

This piece of writing falls below the expected standard. The given points are not properly addressed
and the language used is insecure throughout. This response corresponds to a Band 4.
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Example 2

Sl (Snde e

Sl Lt e i ae IS5 Y ) (e Gl Al oda )y (55SE ) el L elile A e 2

0 Y S U Y e oS5 Y LY o puadl aBaia ) bl (8 i ol el U Slae a3 Y
€ orn alSH Jin iy i 4Bl CpueaY Jadlis 13le )y Jiada il g S eliag Ul

Sl ) L s gl

This response falls within the average range when considering the coverage of key points.
Nonetheless, the language falls short of the required level for this candidate to receive a high score.
The presence of numerous grammatical and spelling inaccuracies at times obstructs the coherence
of the text. Consequently, this response aligns with a proficiency level of Band 3.

Example 3

RE S RE
Al celliad e AL el 8 i) S Gy Y ) caare Sl el Ul juan ol il fellla cas
aledl ()] (alad Loy Cand Ul eell el capal) ddia by Qs 8 sanl g udal Ul g ¢ gadly el Ul 2a
80 ore Al clliad (e A il a5l dlaelulu g e alSH ) clslal) e 1S @l g yisla 1y

s A

This response demonstrated a clear awareness of the intended audience and purpose. Nevertheless,
some minor errors were present, limiting its attainment of the highest level of proficiency and
thereby assigning it to Band 2.
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Example 4

S Y e Cinne e doaatl Gl a5 Y Al e (Sl Ak daia 8 el il oSle 230)
(gre o al g Canae Sl elly Jadl o ) )i L bl o sall clald

il el T Ll g jiale ol g i A8kl uaY Cilad Loy Sl (5 e ) bl @l Capy ¢ 3ally o
il y gl el may Gl axy ae oot Gl

Al aa

Lﬂs.ii.la.a

This functional writing demonstrates proficiency (Band 1) as it addresses all the specified criteria,
incorporates grammar, spelling, and punctuation accurately, and exhibits a deep understanding of
the intended audience and purpose of the text. Although there are some minor errors present, they
do not significantly hinder the overall coherence and clarity of the writing. Remarkably, achieving a
high score is achievable even with simple and straightforward responses.

Question 8 — Extended Reading Comprehension

This exercise evaluates the learners’ ability to read and understand a passage in Arabic. The questions
encompass various aspects of reading comprehension, such as direct understanding, inferential
understanding, and grasping the contextual vocabulary.

This year a narrative passage centered around Princess Noura, who played a significant role in
resolving her country’s water crisis, was provided. Candidates generally demonstrated satisfactory
performance in questions requiring straightforward understanding of the text. However, less
proficient candidates encountered challenges when faced with questions involving drawing
inferences, reading between the lines, and elucidating the significance of words within the passage.

Candidates are reminded of the following:
e Lifting is permitted only when specifically requested, but no marks will be allocated for excess
information.
e Grammatical and spelling mistakes will not result in loss of marks as long as the meaning and
understanding are conveyed clearly.

13




The following items are worthy of comment:

Item 2: ARGl sdgd cyiagiy KD
Among the expected answer were: & sai Gl siall /o sai Hlad¥) g clilal) fela Vg falade Sl 0K

Common incorrect responses included:
A sha saad Ja Al jUael! /jlaui g il gl

Weaker candidates partially answered and omitted key words, indicating a lack of understanding of
the question.

Item 3: $da e Gaay K Sl o o et el
Expected answer: 435 ae oala

Candidates were penalised for answers suggesting Princess Noura sat with her father or enjoyed her
father’s opinions.

Item 5: A ) CilS 5 e of e a3 Al 5 3 e dles 7 Al
The expected answer was: i ¥ 5 JST aavic (s Lol ¢S 3Ulas (555 LS () jad cilS

Common wrong answers included: ASiall e3¢} da (e Cunii 3 jaall Do fo s sall 138 (e Gllad) ae Canain

Many candidates struggle with the meaning of the word (=) leading to difficulties in identifying
the correct sentence. Others who copied indiscriminately did so due to a misunderstanding of the
question.

Item 9: ?E)ﬁﬁﬂy\gi)écc\Jj)ij\d)qs
The expected answer was: ¢!l 5 <llall ~

The lift: s,Y) 588 0305555 dlall = 54 was also given credit.

Item 10: folse () 33 eliy 45 50aY) aclis (1
The expected answer was: QS

A common wrong answer was |_sS Ul lua 15 5in8 5 5] el /) S Ul A les 15 8a

Candidates who responded with ‘all of them’ were penalised due to the lack of precision in their
answer. It is essential to remind candidates that understanding the nuance of the question
constitutes a significant portion of the answer.

14



Item 11: VTR VR TR, P RV LR DA W D
This was a challenging item. Candidates had to infer the meaning.

The expected answer was:
olae (A LS s elual) AlSe gl folial) Ao IS Jas

Common wrong answers were: skl S /5 ) jay shaay lay A ) L3 S8 e 3 el Sl S

Item 12:

Item 12 proved to be challenging by many candidates, as they struggled to grasp the meaning of
vocabulary in context. Several candidates opted to skip this item altogether. Some attempted to
provide translations for the words. This clearly indicates that candidates should read more and need
greater practice with vocabulary in context. Notably, spelling mistakes were overlooked as long as
the intended meaning was clear.

I Incorrect answers included dege Ll e dhaati fAIEA) Se
i Responses like <l / jUasYl sl aeal Cilaall were not deemed correct
iii Common incorrect answers were 3_2Sl) /ALgl)

Question 9 - Translation
Part A

This task evaluates the candidates’ ability in translating commonly used English words into Arabic.
The overall performance on this task was deemed satisfactory.

Among the best-done items were:

Item 1 garden
Item 2 elephant
Item 4 now

Candidates, however, struggled with the following items:

Item 1 to run

Among the incorrect responses were "a&>_: /a5 12 ". It is important to inform candidates that only one
word "ie _pu e " should be provided to translate each English word. Incorrect spelling, such as /¢ >
| > /> were penalised.

Item 4 fear

This item was poorly done. Several candidates provided the translation of the verb <A instead of
the noun as specified in the question. While it is derived from the same root, candidates are reminded
not to alter the root of the word. Some of the answers that did not receive any credit include /5 s
STV

15



Part B

This question assesses candidates’ ability in translating a short paragraph from English to Arabic. The
candidates’ performance on this question was deemed average, despite the text being within the
comprehension level of all the candidates.

Item 1 Mr Samir is a good teacher.

A significant number of candidates struggled to accurately translate the commonly used term ‘Mr’.
The answer o+l was not given credit.

Item 2 He comes on time in the classroom.

The translation of ‘comes on time’ proved to be challenging for the majority of candidates. Many
provided incorrect answers such as i« fdelu/afs 1 & ¢s It is important for candidates to pay close
attention to verb tense. Answers that changed the present tense to the past tense, such as
dua s/s\a/ Sl did not receive any marks.

Item 3 Pupils listen to him attentively.

Candidates need to distinguish between the verbs ‘to hear’ and ‘to listen’. Those who translated
‘listen’ as g~ were penalised. Moreover, the word ‘attentively’ was often mistranslated as 3.

Item 4 They do all the homework.

A majority of candidates performed well on this item. However, a small number of them incorrectly
used the past tense form of the verb. Among the incorrect translations were 4l agia 5 JS () gy,

Item 5 They all succeed in the examinations.

A significant number of candidates omitted the translation of the words ‘they’ and ‘all’. Additionally,
some candidates mistakenly translated ‘examinations’ in the singular form as "olaial",

Educators are strongly advised to provide students with training on the application of grammatical
rules and emphasise the importance of accurate spelling in translation tasks. Such instruction not
only enhances students’ translation skills but also promotes the development of their writing
proficiency.

Question 10 — Extended Writing

In question 10, candidates were required to demonstrate their extended writing skills. They were
given a choice between two titles: a narrative or a descriptive essay. The task aimed to assess higher
order writing skills.

16



This year, candidates were given the option to either describe their school when the bell goes in the
afternoon or to write a narrative essay which comprised the following sentence “I never thought that
I would one day receive such a gift...”.

As observed in previous years, there is room for improvement in this task. Writing a continuous piece
of accurate Arabic prose remains a challenge for the majority of candidates. However, this skill is
essential for success in upper secondary.

Overall, the performance on this question was average. Some candidates did not attempt the
guestion, while others made an effort to write something relevant. A small number of candidates,
particularly those from the higher ability groups, showed a lack of ambition by writing the minimum
required. Furthermore, these candidates struggled with vocabulary variety, grammar accuracy,
spelling and sentence structure variety.

To help candidates improve, the following general advice is recommended:
e Candidates should carefully consider the key words in the essay titles to ensure their writing
is relevant.
e Itisimportant for candidates to respect the word limit and thoroughly review their work.
e Encourage the use of appropriate and varied vocabulary.
e Emphasise the importance of grammar, spelling and punctuation.
e Encourage the use of a variety of sentence structures.
e Teach candidates to write in a logical and coherent manner.

Based on Examiners’ feedback, Educators are strongly advised to address spelling directly in class.
Many candidates who were otherwise clear in their expression struggled with spelling words
correctly, including basic words.

The majority of candidates chose the narrative essay option over the descriptive one.

The sample essays provided below demonstrate the range of answers obtained this year. They are
intended to give Educators insight into the standards and expectations of the examiners. Each essay
is accompanied by comments highlighting the strengths and weaknesses of the writing.

Descriptive Writing

A small cohort of candidates undertook the task of composing a descriptive essay on the theme
“Describe your school when the bell rings in the afternoon.” Regrettably, these candidates
demonstrated a lack of proficiency in effectively developing their essays to evoke the required
ambiance.

The prevalent issue observed in their essays was an overreliance on narrative elements, resulting in

a disproportionate emphasis on recounting activities than vividly depicting the school environment
when school is dismissed. Rather than immersing the reader in the sensory details of the scene,
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candidates tended to provide a chronological narrative of their activities until the end of the day. This
approach deviated from the essence of the task, which necessitate a descriptive exploration of the
school setting during school dismissal.

Moving forward, candidates are encouraged to enhance their descriptive writing skills by focusing on
creating a vivid portrayal of the scene, using sensory imagery, and evoking a sense of place and time
to engage the reader effectively.

The following responses illustrate examiners’ expectations in descriptive essays.
Example 1

"looal) Gipw i Gl Y alaall JE | Jeadll Gl (e B a3l S

sars agilaadl ) 5IST 0 gl g oLl 8 4 gle ALl (S agliad Ja 23Ul JS cpaall (33 Jal8 2y
Bkl ol () ) sra ) aguiamy s ol ) Al S Y ALY S 5e I s O

g dm aadall ) gaad ad Gl 2D 3 ) slaadl 35 DL dey elasdl 8 s ged) gl ALl o8 &
B al) hall o ABAT) S je )5 Ayl

GOl A ) plaall (5 53Y A aal axdae ) cuad Lidle Canll ) ) gad g agillaa | 5 e LlaY) (s
AN s gy gladl 55

Osalal Cald) ) ) sea ) pgiany ) ganial 515 5 puae GOl JS Gl Jia gy shaall o) Aol Caal aay
all s dd O sbay O Ty aganys a2l 3 S

A el allee 5 HBUN Jas 3183 ¢ 530 amy Gl () agd ol | 528 )5 A yaall O salzall Jao i gl o2a (8

eall A paall s agile s A aall ¢ silasy (Al Jleall Ja2 o sl Ales A

This essay has a tendency to excessively rely on narrative elements. The specific scene in question is
only briefly outlined as an introduction to a narrative-based approach that is not directly relevant to
the topic. Furthermore, there are evident shortcomings in the spelling of basic words such as < s« .
Mistakes are also noted in verb forms and tenses such as o=, The approach limits the achievement
of this essay to Band 4.
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Example 2

o e Guadlly Stan sall OIS Gl an e ) Sl J3aTy Guoadl 3 Latie Joadll o - A
O3 s lia 5 Ua (5 pm QO (5 el sulais gy o ale) adll IS5 diliall 5 18 ) 5l clusdll

Adle D gua
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OV 2r Y Lpa il S Al R dga s o elal s ASaS i Jany ga il el 43S Jikal)
) e S agi s ()52 sml agi b g salaall 258l ) 83 sall g la (815 aliral ga canly
oy ALY O pom o slnd ) () paty i () ALY (8 5a Y Cagadl agiln 3 (0 5) e
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This essay has details in the descriptions but lacks consistency in creating the desired atmosphere
throughout. The vocabulary used is generally precise and there is some variation in sentence
structures. The G/S/P and syntax are generally accurate. However, due to errors and lack of well-
developed descriptions, the essay falls within Band 2, leaning towards the lower end of the band.

Example 3

Osombes psll agas 33 (salaall gy ) g sl Bl GV Al elis St e B

Jsadll G maall 7 530 a3 aaelulil | srany o Ul
Ll 5ol Ao juw @llia 5 Lia ORIl Giany (5 as Lanie o da el z A ¢ saill 20l ¢ e
(o) 825l RBLAV 15 5l A Anne ) (s 2l Ay (05 e bl i £ le s a3
& osom peliacal ) G sA peans 0 5alSh aetiall 5 e 5ol ) Lidle Jlall ) 0 gaa g agaiany agd s
Jolad agise iy O sdm A Aldae QA aal o slebay s ¢ sid auSlaall 51 (SLY) (iany

Cilbay Jaiee sall asll | Slal JS e il 3 4 il Cilaall g ddladl ) gaa) a8 gl | glay G ) sau yall
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Although there are some minor grammatical errors, this is a Band 1 essay. The candidate focuses on
what (s)he hears, what (s)sees to describe the scene when school is dismissed. The sentence
structure and the correct tense give the essay a natural fluency which is very convincing. Vocabulary
is certainly a strong point (A ¢_fie ¢ seady (s s «(SLiall), There is a sense that the candidate
is very comfortable using such words.

Narrative Writing

Overall, the narrative task emerged as the most favoured and frequently attempted among
candidates. The performance was quite satisfactory. This year, candidates were asked to write a story
which includes the line “I never thought that | would one day receive such a gift...”.

Candidates engaging with the narrative essay demonstrated the ability to insert the sentence given
to them properly in their essay. The best candidates produced detailed storylines, employing very
accurate G/S/P and precise vocabulary. They effectively used diverse sentence structures to captivate
and retain the reader’s interest. Conversely, weaker candidates struggled to develop a plot and used
a very erroneous language throughout. Sentence separation issues were particularly noticeable in
these scripts.

Below are examples of responses that align with examiners’ expectations for narrative essays.

Example 1

a2y (50 e OIS Y dan g e iS5 luall 8 Se calaiiiul o palall Cud) g 8 OIS
$Dhe ve o oaa ) salSh ol (815 (gl 5 e el el A paall ) andY ey shdl) ol jadl

R VRN | FEF T RPXL PR NI 3 PWS TR T U
30 Ladic s a4l 15 S, Y Al GOS8 s (e Gt Ll Jlaal g Al (o) i
U oo Camans slad s 15 530 0S5 ol sl S ectund) cani Wy i ¢S Sl ) cse bl (8 sl

alile 4 al MBaal cul ) canll & Jaa € Leand | ) sia yaill S 5 dars S e e - Jd
. Sl o D) ) (A BED 2l )l s )l Oy 2a
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This essay demonstrates relevance; however, lacks depth in storyline development. Linguistically, it
presents challenges with elementary vocabulary usage (“ssi ¢l Sw du ), The grammatical
structure exhibits clear inconsistencies in tense, agreement, and punctuation. Consequently, while
meriting recognition for relevance, this essay is constrained to Band 4 due to evident linguistic
insecurities.

Example 2

) 5l 13 e ) sran W 7 all Ale 3 a5 sall s S5 lilatel] A Ciaad o bl glll &
(ol araa (e 45 K38 dpaall 0da Jia Le gy alinlu Sl S8l oall ) QI3 gall g I Jacld
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as Slaas g ) S 23 3 G 20 Hhae 83 il a3 Sall gy gl 5 a3 Al s ¢ ) 3l i
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This response lacks sophistication. Despite an attempt at complexity, the plot sounds more like a
series of events. While certain sections feature accurate vocabulary (< ssa (2B araa = 8l 41e), the
prevalence of spelling errors is notable. Hence, this response scores well, but cannot be awarded the
best marks (Band 2).
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Example 3
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A clear example of a complex and sophisticated piece of writing. This is undoubtedly a Band 1 essay.
The candidate has an intricate plot and the language is essentially very accurate throughout. The
vocabulary employed is indeed commendable (se>s o 4l As 8l 7 dll e g pmll Jai cuegdll),
Furthermore, the candidate adeptly uses diverse sentence structures, and the coherence in the ideas
is noteworthy.
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